Bulletin Vol.17 | Ne4 | 2025

of the Jusup Balasagyn

Journal homepage:

Kyrgyz National UniverSity https://balasagynbulletin.com/en

ived: 06.07.202
UDC 37.018:378.014:81°373.3 pecelved: 00.0720%
DOI: 10.58649/1694-8033-2025-4(124)-54-64 Accepted: 15.12.2025

Integration of national and cultural peculiarities
of the country into the teaching of foreign languages
as a factor in the formation of intercultural competence

Kylychbek Kachkynov

Senior Lecturer

Jusup Balasagyn Kyrgyz National University

720033, 238 Abdymomunov Str., Bishkek, Kyrgyz Republic
http://orcid.org/0009-0004-1941-9693

Nurbubu Asipova’

Doctor of Pedagogical Sciences, Professor

Jusup Balasagyn Kyrgyz National University

720033, 101 Manas Ave., Bishkek, Kyrgyz Republic
https://orcid.org/0000-0002-0671-603X

Abstract. The integration of national and cultural characteristics into the foreign language learning process plays a
pivotal role in developing students’ intercultural competence within the context of educational globalisation. The article
analysed theoretical and practical aspects of incorporating Kyrgyzstan’s cultural heritage, traditions, and value orientations
into the educational process in higher education institutions. The aim of the research was to identify and experimentally
substantiate pedagogical conditions facilitating the effective integration of national and cultural components into foreign
language teaching, as well as to assess their impact on the development of students’ intercultural competence. The
methodological foundation comprised comparative analysis of scholarly literature, observation of educational practices,
and pedagogical experimentation. The study involved 120 students from language and pedagogical specialities, divided
into experimental and control groups. During the formative stage, special pedagogical conditions were implemented in the
experimental group, including culturally marked texts, interculturally oriented tasks, project-based work, and role-playing
exercises. The effectiveness of integration was evaluated using language tests, intercultural communicative competence
questionnaires, and adapted cultural intelligence tests. The empirical results obtained demonstrated statistically significant
progress in the experimental group. The average level of intercultural competence in this group increased from 28% to
74% (compared to 31% to 36% in the control group). It was established that the use of national and cultural components
contributed to enhanced motivation, development of critical thinking, and formation of sustainable value orientations
based on the dialogue of cultures. Thus, the research confirmed that systematic integration of national and cultural
specificity into foreign language teaching constitutes an effective factor in preparing students for meaningful dialogue in
multicultural environments. The data obtained may be applied in curriculum development, creation of methodological
materials, and improvement of teacher training, which corresponds to contemporary global trends in language education

Keywords: linguistic personality; cultural identity; communicative strategies; value orientations; sociocultural approach;
dialogue of cultures; interdisciplinary integration

H INTRODUCTION

Modern education is developing in the context of globali- training of specialists. Proficiency of a foreign language
sation and internationalisation, which makes the formation is recognised not only as a tool for professional mobility,
of intercultural competence one of the priority tasks in the  but also as a means of intercultural dialogue. However, the
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effectiveness of this process directly depends on the inte-
gration of national and cultural characteristics that reflect
the history, traditions, values, and social norms of the
country. Ignoring these aspects leads to formalism in teach-
ing and a decrease in student motivation. The relevance of
the study is determined by the need to identify pedagogical
approaches that synthesise linguistic training with the de-
velopment of intercultural competence. Despite considera-
ble attention from researchers, issues related to the system-
atic inclusion of national and cultural characteristics in the
educational environment remain underdeveloped (Bida et
al., 2022). National and cultural characteristics present in
the educational context influence students’ perception, in-
terpretation, and assimilation of cultural norms and values.

Kyrgyzstan is a multinational and multicultural state
where, alongside the titular nation, there are large dias-
poras of Russians, Uzbeks, Uyghurs, Dungans, Tatars,
Koreans and representatives of other ethnic groups. This
makes the national-cultural environment of the country a
complex conglomerate of traditions, values, languages, and
models of social interaction. In such conditions, education
cannot be limited to a monocultural paradigm, but must
create a space for dialogue between cultures, where the
learner is simultaneously rooted in the national soil and
open to the global world. The integration of national and
cultural characteristics into foreign language teaching in-
volves solving several interrelated tasks (Vasilkova, 2024).
In Kyrgyzstan, in a multicultural society, foreign language
teachers must rely not only on Kyrgyz culture, but also
on the cultural codes of other ethnic communities, which
contributes to broadening students’ cultural horizons and
fostering respect for internal diversity. As noted by I. Atro-
shenko & K. Shabanova (2024), the key objective of foreign
language teaching goes beyond the acquisition of lexical
and grammatical material and includes the development
of the ability to understand and compare one’s own na-
tional culture with the cultures of other peoples. A foreign
language becomes a mediator between local cultural val-
ues and universal norms. The inclusion of national and
cultural components through texts, examples and project
assignments contributes to the formation of a multicultur-
al personality capable of functioning in an international
environment without losing cultural foundations. In Kyr-
gyzstan, there are still educational institutions with a pro-
nounced monocultural environment (e.g., Kyrgyz or Uzbek
schools), where foreign language teaching becomes a par-
ticularly important tool for broadening students’ horizons
and creating a “window” to cultural diversity both within
the country and beyond.

An analysis of contemporary research demonstrates a
growing interest in this issue, while significant limitations
remain. Most studies focus either on linguistics or on in-
dividual cultural elements. L. Huang (2021) established
the effectiveness of explicit cultural training for the devel-
opment of intercultural communicative competence but
noted a weak link between cultural elements and holistic
language practice. Similarly, J. BéreSova (2019) analysed
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cultural components in courses and textbooks without deep
integration with language practice. Research by M. Amor et
al. (2023) examined the integration of language and cul-
ture in CLIL (Content and Language Integrated Learning)
programmes. The authors showed that CLIL programmes
integrate culture and language in theory, but in practice
such models most often remain at the normative level,
without systematic empirical testing.

Thus, despite recognition of the importance of the
cultural component, there remains a need for systematic
research into the pedagogical conditions for its effective
integration. Ignoring national and cultural characteristics
reduces motivation to learn a language and limits commu-
nication opportunities, whereas systematic integration of
cultural elements stimulates cognitive activity and readi-
ness for intercultural interaction. The aim of this study was
to identify and experimentally substantiate the pedagogical
conditions for integrating national and cultural character-
istics into the process of teaching foreign languages, as well
as to evaluate their effectiveness in developing students’
intercultural competence. The objectives of the study were:
to analyse theoretical approaches to integrating national
and cultural characteristics into foreign language teaching;
to examine the specifics of the educational environments
in Kyrgyzstan and identify factors influencing the devel-
opment of students’ intercultural competence; to develop
and test pedagogical conditions for integrating national
and cultural components into teaching foreign languages;
to conduct empirical research using observation, ques-
tionnaires, interviews and analysis of teaching sessions to
assess the effectiveness of the proposed pedagogical con-
ditions; systematise the results obtained and develop prac-
tical recommendations for designing curricula and improv-
ing the training of teaching staff.

M LITERATURE REVIEW
The modern paradigm of teaching foreign languages is char-
acterised by a shift from a narrow linguistic approach to an
integrative model that includes the development of inter-
cultural interaction, critical thinking and cultural reflection.
Intercultural competence is conceptualised in scientific dis-
course as the ability to interact effectively and ethically with
representatives of other cultural traditions, which necessi-
tates its targeted development in the educational process. A
fundamental contribution to the theoretical understanding
of intercultural competence was made by M. Byram (1997)
presenting it as a multi-component construct that includes
knowledge of one’s own and foreign cultures, skills in in-
terpreting and correlating cultural phenomena, attitudes
of openness and tolerance, and critical cultural awareness.
The principal significance lies in the researcher’s thesis
on the fundamental teachability and measurability of this
competence, which opens up prospects for its systematic
development within educational programmes. Subsequent-
ly, M. Byram et al. (2002) empirically demonstrated the ef-
fectiveness of active teaching methods-role-playing, simu-
lations and project tasks-for developing cultural awareness,
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although the complex impact of these methods on language
training remains insufficiently studied. At the same time,
C. Kramsch (1998) argued for the need to consider culture
not as an auxiliary but as an independent target of lan-
guage education. The researcher postulates the inseparabil-
ity of language proficiency and understanding of the cul-
tural context, arguing that language competence without
a cultural dimension remains incomplete and functionally
limited. D. Deardorff (2006) proposed a procedural model
for the formation of intercultural competence, structured
as a sequential transition from the basic level (attitudes
and knowledge) to intermediate internal results (adaptive
worldview, empathy) and, further, to external behavioural
manifestations (effective and appropriate communication).
This model emphasises the dynamic and evolving nature
of intercultural competence, which has significant implica-
tions for pedagogical design. A. Fantini (2009) made a sig-
nificant contribution to the operationalisation of the con-
cept by systematising approaches to assessing intercultural
competence and developing a comprehensive set of tools
for measuring it. His work laid the methodological foun-
dation for empirical research in this field. The theoretical
concepts of these authors are reflected in the regulatory
framework for language education. The Common Europe-
an Framework of Reference for Languages (CEFR, 2020)
explicitly emphasises the importance of developing pluri-
lingual and pluricultural competence, as well as mediating
skills, as key components of modern language education.
These provisions constitute an international standard that
justifies the need for the systematic integration of cultural-
ly reflective tasks into educational programmes.

In the context of the Kyrgyz Republic, the issue of in-
tercultural competence is particularly relevant due to the
multi-ethnic composition of the population and the offi-
cially declared policy of multilingual education (Asipova
& Karybekova, 2016). G. Abylasynova & U. Kadyrkulo-
va (2020) state that the process of institutionalising mul-
tilingual and multicultural education in the republic is
in its initial stages, despite the existence of a regulatory
framework. The researchers note that the pilot projects of
2000-2004 did not receive widespread distribution. The
country has developed Concept for the development of ed-
ucation in the Kyrgyz Republic for 2021-2030 (Ministry
of Education..., 2021), which aims to gradually introduce
multilingual education at all levels of the education system
as a tool for social integration and human capital develop-
ment. At the same time, the authors identify a significant
obstacle-the low level culture of interpersonal and business
communication, which hinders the implementation of the
stated initiatives. N. Akylbek uulu et al. (2024) investigated
the functional role of intercultural competence in ensuring
effective intercultural communication among students in
the process of learning foreign languages in higher edu-
cation institutions. The authors identified a correlation
between the level of intercultural competence and motiva-
tion to learn a foreign language, arguing that understand-
ing other cultures gives the educational process personal
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significance. The researchers also emphasise the potential
of digital educational technologies and online learning as
catalysts for the development of intercultural competence.
N. Asipova (2015) conceptualises intercultural competence
as a key component of the professional training of mod-
ern teachers, who are called upon to function effectively
in a multicultural educational environment. The research-
er emphasises the importance of integrating national and
cultural values into the educational process, which helps
students develop a conscious attitude towards cultural di-
versity and increase their level of intercultural understand-
ing. In the context of multicultural education, N. Asipova
emphasises the importance of developing students’ skills
of tolerance, critical thinking and adaptability in a mul-
ticultural environment. The author argues for the need to
use active teaching methods -role-playing, case studies and
project work incorporating cultural realities-as effective
tools for developing intercultural competence.

A critical analysis of scientific literature demonstrates
researchers’ sustained attention to the integration of cul-
tural components into language education, but at the
same time reveals significant methodological and empir-
ical limitations. Firstly, a significant part of the research
is fragmented, focusing either on the linguistic or cultural
component without their comprehensive integration and
systematic analysis of mutual influence. Secondly, there is
a lack of empirical research verifying the effectiveness of
specific pedagogical conditions in real educational practic-
es. In the context of Kyrgyzstan, the following specific gaps
have been identified: (1) the absence of systematic studies
that comprehensively analyse the mechanisms of integrat-
ing national and cultural characteristics into foreign lan-
guage teaching programmes; (2) insufficient adaptation of
intercultural competence assessment tools to the specific
characteristics of Kyrgyz students; (3) a limited number
of empirical studies verifying the effectiveness of the in-
troduction of the national and cultural component and
its impact on the formation of intercultural competence.
Thus, there is a methodological gap in scientific literature
between theoretical recognition of the importance of the
cultural component and insufficient empirical testing of
pedagogical solutions. In the context of multi-ethnic Kyr-
gyzstan, whose educational environment is characterised
by significant ethno-cultural diversity, this problem is par-
ticularly relevant and requires the development of a sys-
tematic approach to the integration of cultural codes. The
identified lack of research aimed at designing and experi-
mentally verifying complex pedagogical conditions for the
formation of students’ intercultural competence defines the
scientific niche of this work.

B MATERIALS AND METHODS

The experimental base for the study was organised at the
Jusup Balasagyn Kyrgyz National University, which is one
of the country’s leading higher education institutions and
has a well-developed infrastructure for conducting peda-
gogical research. The study was conducted from September
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2024 to June 2025. The study involved 120 second- and
third-year students of the Institute of Foreign Languag-
es, studying in the field of “Pedagogical Education” with
a specialisation in “Foreign Languages”. The participants
were divided into two equal groups of 60 people each:
experimental and control. This choice was determined by
the goals and objectives of the study, since it is during the
second and third years that students actively master teach-
ing methodology, develop professional skills, and develop
intercultural competencies, which makes them the most
suitable audience for diagnostics. The groups were formed
according to the principle of natural selection based on
existing academic groups, which made it possible to pre-
serve the familiar educational environment and avoid ar-
tificial redistribution of students. To increase objectivity,
a diagnostic stage was conducted before the experiment
began, including questionnaires and tests to ensure the
comparability of the initial level of intercultural compe-
tence and language training of students in both groups. The
participants in the experiment were divided into several
subgroups depending on their level of language training
and cultural intelligence indicators. During the ascertain-
ing stage, questionnaires, self-assessment questionnaires,
cultural intelligence tests (CQ tests), and diagnostic tasks
aimed at identifying the ability to perceive and interpret
national and cultural characteristics in the context of for-
eign language learning were used.

The key research method was a pedagogical experi-
ment aimed at testing the effectiveness of integrating na-
tional and cultural characteristics of the educational en-
vironment into the process of teaching foreign languages.
The experiment consisted of three stages: ascertaining,
formative and control. The aim of the ascertaining stage
was to identify the initial level of foreign language profi-
ciency and intercultural competence of students. The fol-
lowing diagnostic tools were used for this purpose:

m Language skills test: assessment of lexical and gram-
matical knowledge, listening and reading skills, and essay
writing. The test consisted of 50 tasks based on CEFR levels
B1-B2, with a score out of 100.

m Intercultural competence questionnaire: included
questions about knowledge of the cultural characteristics of
Kyrgyzstan and other countries, readiness for intercultur-
al interaction, and the ability to compare cultural norms.
The questionnaire consisted of 20 questions, both closed
(Likert scale from 1 to 5) and open, allowing students to
express their own opinions. Key questions included: “To
what extent, in your opinion, does knowledge of national
culture contribute to the successful learning of a foreign
language?”, “What forms of cultural material inclusion do
you consider most effective?” and “What difficulties do you
encounter when working with culturally marked texts?”.

m Semi-structured interviews with case study elements:
students were presented with brief intercultural situations
(e.g., cultural differences in business etiquette or everyday
traditions) and asked to describe possible reactions or solu-
tions. The interviews were conducted individually, lasted
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15-20 minutes, and the responses were recorded for subse-
quent content analysis.

m CQ tests: assessment of four components of cultural
intelligence (motivational, cognitive, metacognitive, and
behavioural) using an adapted version of the test by P. Ear-
ley & S. Ang (2003), with the average score calculated as a
percentage of the maximum.

The results of the ascertaining stage confirmed the
comparability of the initial level of both groups, which
ensured the objectivity of the further experiment. At the
formative stage, specially developed pedagogical condi-
tions aimed at integrating the national-cultural component
into the educational process were introduced in the exper-
imental group. The control group was taught according
to the traditional foreign language teaching programme,
which took virtually no account of the national and cul-
tural characteristics of the educational environment. The
following materials and methods were used in the experi-
mental group:

m Culturally marked texts: authentic articles, stories
and dialogues reflecting the history, traditions and values of
Kyrgyzstan, as well as the characteristics of other cultures.
For example, texts about the holidays of Nowruz and Kur-
man Ait, about the characteristics of traditional cuisine and
crafts, accompanied by lexical and grammatical exercises.

m Intercultural-oriented tasks: comparing traditions in
Kyrgyzstan and foreign countries, compiling comparative
tables, discussions and mini-presentations. For example, stu-
dents analysed communication etiquette in Kyrgyzstan and
Europe and discussed differences in social communication.

m Project work and role-playing games: simulating re-
al-life situations of international communication, preparing
joint projects that include cultural aspects. For example,
“organising a cultural event for a foreign audience”, where
students selected materials about their national culture and
presented them in a foreign language.

m Audio and video materials: viewing and analysis of in-
terviews, documentaries, and videos with cultural elements,
followed by discussions and written reflections. Classes were
held twice a week for 90 minutes, using the Moodle on-
line platform to share materials and reflective assignments.

These tasks stimulated the development of multicultur-
al awareness, promoted respect for cultural diversity and
encouraged active language practice. At the control stage,
after the completion of the formative stage, both groups
underwent retesting similar to the diagnostic testing: lan-
guage tests, intercultural competence questionnaires, CQ
tests, and case interviews. A comparative analysis of the re-
sults made it possible to assess changes in foreign language
proficiency, the development of intercultural competence,
the ability to analyse and compare cultural norms, and the
effectiveness of integrating the national-cultural component
into the educational process. Pedagogical observation was
carried out throughout the experiment to record qualitative
changes in the behaviour and learning activity of students.

For assessing the effectiveness of integrating the nation-
al-cultural component and testing the research hypothesis,
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comprehensive statistical data processing was used. The
main objective of the analysis was to compare the results of
the experimental and control groups at the ascertaining and
control stages, as well as to identify significant changes in
the intercultural competence and language skills of students.
When analysing quantitative data (language test scores,
project assignment grades), Student’s t-test for independent
samples was used to compare the mean values of two groups
and determine whether there were statistically significant
differences between the control and experimental groups.
In cases where the data distribution did not correspond to
the normal distribution, the Mann-Whitney test was used, a
non-parametric method for comparing two independent sam-
ples, used to identify differences in medians between groups.

Data processing was performed using SPSS software
(version 27) and Microsoft Excel 2019. The following was
performed in SPSS: calculation of mean values and stand-
ard deviations; verification of normality of distribution us-
ing the Shapiro-Wilk and Kolmogorov-Smirnov tests; appli-
cation of Student’s t-test for independent samples and the
Mann-Whitney test; construction of graphs and diagrams
for visual representation of the results. Survey and case in-
terview data containing ranked or qualitative indicators of
intercultural competence were analysed as non-parametric
data, using rank methods and the Mann-Whitney test to
compare the experimental and control groups. Thus, the

use of these statistical methods made it possible to: assess
the dynamics of students’ language skills and intercultural
competence; identify statistically significant differences be-
tween the experimental and control groups; test the hypoth-
esis that the systematic integration of the national-cultur-
al component contributes to the more effective formation
of students’ intercultural competence and language skills.
The use of both parametric and non-parametric methods
ensured the reliability and objectivity of the experiment
results. All stages of the experiment were conducted in ac-
cordance with the ethical principles of the ASA (2018) and
the Guidance Note of the European Commission on Ethics
and Data Protection (2021).

B RESULTS

Diagnostics of the initial level of intercultural competence
demonstrated the prevalence of an average level of de-
velopment of this quality among most participants of the
study. High scores were recorded only in 18% of partici-
pants, while 27% of students demonstrated a low level of
mastery of the components of intercultural competence
(Table 1). This distribution indicates that a significant pro-
portion of students (more than half of the sample) are at an
average level, reflecting their limited experience of inter-
cultural interaction and insufficient methodological prepa-
ration for perceiving cultural diversity.

Table 1. Distribution of students by levels of intercultural competence

Level Number of students % of total sample

High 22 18
Average 65 55

Low 33 27

Source: compiled by the authors

The survey showed that only 28% of students in the
experimental group and 31% in the control group felt
confident in their understanding of cultural differences.
A qualitative analysis of the questionnaires revealed that
the students in the experimental group already articulat-
ed the need to work with authentic texts and participate
in discussions to develop intercultural competence at this
stage, while the students in the control group limited

themselves to stating standard educational tasks. The re-
sults of the CQ test revealed differentiated development
of four main components of cultural intelligence: motiva-
tional (interest in other cultures), cognitive (knowledge of
cultural systems and traditions), metacognitive (ability to
analyse and adjust behaviour in intercultural situations)
and behavioural (ability to adapt speech and behaviour to
the cultural context) (Table 2).

Table 2. Average cultural intelligence scores of students (as a percentage of the maximum)

CQ component Average indicator (%) High level (%) Low level (%)
Motivational 68 30 15
Cognitive 55 18 32
Metacognitive 61 22 25
Behavioural 49 12 39

Source: compiled by the authors

Data analysis shows that the most developed compo-
nents were motivational and metacognitive, while cognitive
and, in particular, behavioural indicators remained at a low
level. This indicates that students have a theoretical inter-
est in intercultural issues but insufficient practical readiness
for real intercultural interaction. When completing tasks to
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interpret national and cultural characteristics in foreign-lan-
guage texts, students systematically demonstrated difficul-
ties in understanding culture-specific vocabulary, insuffi-
cient knowledge of the cultural realities of English-speaking
countries, and difficulties in selecting equivalent for-
mulations when translating cultural concepts (Table 3).
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Table 3. Results of diagnostic tasks

Assessment criterion High level (%) Average level (%) Low level (%)
Understanding culture-specific words 21 49 30
Knowledge about traditions and realities 19 51 30
Translation of cultural concepts 16 44 40

Source: compiled by the authors

Summarising the results of the ascertaining stage, the
following conclusions can be drawn: (1) most students have
average levels of intercultural competence, which indicates
the need for systematic work in this area; (2) the moti-
vational component was the most pronounced, which is a
positive factor for further pedagogical work; (3) poorly de-
veloped cognitive and especially behavioural components,
which demonstrates the need to introduce active teaching
methods; (4) diagnostic tasks confirmed the existence of
problems in understanding and interpreting cultural ele-
ments, which highlights the need to strengthen the nation-
al-cultural component in foreign language teaching.

During the formative stage, the experimental group
systematically worked with culturally marked texts rep-
resenting the history, traditions and values of Kyrgyzstan
and other countries. Students analysed texts about the hol-
idays of Nowruz and Kurman Ait, traditional cuisine and
crafts, completed lexical and grammatical tasks, compiled
comparative tables of cultural norms, participated in dis-
cussions and mini-presentations, they modelled real inter-
cultural situations through role-playing games and project
assignments, and worked with audio and video materials
accompanying the analysis of cultural characteristics. The
control group continued their training according to the
standard programme without an emphasis on intercultural
aspects. The results of the diagnostic tasks demonstrated
significant progress in the experimental group. At the di-
agnostic stage, students limited themselves to superficial
generalisations and minimal analysis, for example: “In
Kyrgyzstan, they celebrate Nowruz, and in Europe, they
celebrate Christmas. These are different holidays”. After
the formative stage, their essays became more detailed and
analytically profound: “Nowruz in Kyrgyzstan symbolises
renewal and unity, which is similar to European Christmas,
which brings families together, but differs in the form of cel-
ebration and cultural rituals. Such a comparison allows us
to understand how culture shapes social norms”. The con-
trol group showed only a slight improvement in language
skills without a systematic analysis of cultural differences.

Pedagogical observation recorded qualitative transfor-
mations in the behaviour of students in the experimental
group. They began to participate more actively in group
discussions, show interest in the perspectives of other cul-
tures, offer examples and questions related to national tra-
ditions, and initiate discussions about cultural differences.
For example, during a discussion about traditional holidays,
a student initiated a comparative analysis of Kyrgyzstan’s
national cuisine with the gastronomic traditions of neigh-
bouring countries, which sparked a lively discussion. In
project assignments, students demonstrated respectful
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interaction, coordinated joint materials, and actively pre-
sented their results in a foreign language. In the control
group, such activity was practically non-existent: discus-
sions were limited to reproducing information from text-
books without personal analysis and comparison of cultures.

Interviews with participants in the experimental group
confirmed the observations and quantitative results. Stu-
dents articulated that working with projects and role-play-
ing games contributed to a deeper understanding of oth-
er countries’ cultures, increased confidence in discussing
cultural differences, and allowed them to analyse people’s
behaviour in different cultural contexts. Representative
statements include: “After working with projects and
role-playing games, I became more attentive to the cus-
toms of other countries and better understand why peo-
ple behave the way they do”; “Now I can discuss cultural
differences without feeling awkward and explain it in a
foreign language”; “Assignments with real texts and vid-
eos helped me feel the culture, not just learn words.” Stu-
dents in the control group stated that the training remained
largely formal and did not contribute to the development
of skills for analysing and comparing cultures.

The quantitative results are confirmed by statistical
analysis. In the experimental group, the average level of in-
tercultural competence after the formative stage increased
from 28% to 74%, while in the control group, the indicator
increased from 31% to 36%. The application of Student’s
t-test for independent samples and Mann-Whitney’s test
demonstrated statistically significant differences between
the groups (p < 0.05). Analysis of language tests and writ-
ten essays also revealed a significant improvement in the
language skills of students in the experimental group. Thus,
the results of the experiment demonstrated that the sys-
tematic integration of the national-cultural component into
the process of teaching foreign languages contributes to the
comprehensive development of students, combining lan-
guage skills, critical thinking and intercultural competence.
The experimental group demonstrated significant improve-
ment in both quantitative indicators and qualitative skills,
including analytical thinking, active participation in dis-
cussions, and respectful interaction with representatives of
other cultures, which was not achieved in the control group.

M DISCUSSION

The results of the study testify to the significant influence
of integrating national and cultural characteristics into the
process of teaching foreign languages on the formation of
students’ intercultural competence. An analysis of the dy-
namics of the development of the components of intercul-
tural competence (cognitive, metacognitive, affective, and
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behavioural) revealed positive changes in most students
in the experimental group. Especially noticeable was the
growth of metacognitive and affective components, which
indicates the development of the ability to reflect, self-reg-
ulate, and empathise in the context of intercultural inter-
action. A comparison with previous studies demonstrates
the convergence of the data obtained with the conclusions
of M. Byram (1997), who postulated that the successful
development of intercultural competence is only possible
with the systematic consideration of cultural codes and
national traditions in the language training process. Sim-
ilarly, in the study of D. Deardorff (2006), the need for a
comprehensive approach to assessing intercultural skills is
emphasised, which was confirmed in this experiment us-
ing adapted diagnostic models. Particular attention should
be paid to the comparison with studies conducted in the
context of Kyrgyzstan. B. Lu et al. (2024) note that foreign
language teaching in the national educational environment
is effective when it is based on the value potential of the
native culture. The authors compared English textbooks in
Kyrgyzstan and China and concluded that these countries
have fundamentally different approaches to the forma-
tion of national identity: Kyrgyz textbooks emphasise the
strengthening of their own national identity, while Chinese
textbooks, on the contrary, focus on multiculturalism and
the creation of an authentic English-speaking context. At
the same time, L. Beisenbayeva (2025), describing Kazakh-
stan’s experience, notes that the country lacks a foreign lan-
guage teaching methodology aimed at developing national
identity, and there is a need to adapt teaching materials
to address this issue. In turn, the work of J. Kagazbaev et
al. (2020) demonstrates that the inclusion of cultural im-
ages in English language teaching increases the motivation
of younger schoolchildren and contributes to the formation
of a positive educational environment. These conclusions
fully correlate with the data of the present study.

The contribution of this study lies in the empirical con-
firmation of the hypothesis that local cultural elements can
serve as a catalyst for the formation of intercultural inter-
action skills, which has not been sufficiently explored in
previous studies based on material from Kyrgyzstan. The
discussion demonstrated that the combination of global
educational trends and national cultural characteristics
creates optimal conditions for training students with high
intercultural competence. The significance of the results
also lies in the fact that they highlight the need to revise
traditional methods of teaching foreign languages in the
context of the globalisation of education. Unlike approach-
es focused exclusively on formation of linguistic compe-
tence, integration of national and cultural characteristics
allows students not only to master the language, but also
to develop a wider range of skills required in the modern
world: critical thinking, interpersonal flexibility, tolerance.
Analysis of experimental data has identified a number of
pedagogical conditions that ensure the effective integra-
tion of national and cultural components into language
education. Firstly, the integration of cultural content into
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curricula and materials through the development of mod-
ules, assignments and projects that represent national and
intercultural values (Byram, 1997; Kramsch, 1998). Sec-
ondly, creating an educational environment that stimulates
intercultural interaction and supports dialogue between
cultures, which is consistent with the findings of studies
by D. Deardorff (2006) and N. Asipova (2015). Thirdly, the
use of digital technologies and interactive forms of teach-
ing that contribute to the development of students’ reflec-
tion and metacognitive skills, as confirmed by the works
of G. Abylasynova & U. Kadyrkulova (2020). Thus, the
identified pedagogical conditions can be considered as key
factors for the successful integration of the cultural compo-
nent into the language education system.

The identified pedagogical conditions allow to formu-
late a number of practical recommendations focused on
the design of educational programmes and the training of
teaching staff. Thus, curricula should be designed in such a
way that the cultural component is organically integrated
into the structure of the educational process. This implies
not only the inclusion of specialised courses and modules
aimed at developing intercultural competence, but also the
application of an interdisciplinary approach, in which lin-
guistic training is combined with cultural, sociological and
communicative aspects. An important element is the de-
velopment of a system of cross-cutting tasks-project work,
case studies, intercultural debates-that ensure the practical
application of both language knowledge and intercultur-
al interaction skills. The effective implementation of these
conditions is impossible without appropriate methodolog-
ical support. Modern teaching materials should integrate
linguistic and cultural content, rely on digital technologies,
and create opportunities for modelling real-life commu-
nication situations, including virtual projects, online ex-
changes, and VR and AR environments. Blended learning
methods, which combine face-to-face classes with online
modules, appear to be the optimal form, ensuring flexibili-
ty and variability in the educational process.

Particular attention should be paid to the training of
teaching staff. Teacher training programmes should in-
clude courses on intercultural pedagogy and methods for
developing intercultural competence, as well as developing
the digital literacy of future teachers. An important area is
the organisation of professional development and intern-
ships based on international educational projects and ex-
changes, which allows for the broadening of professional
horizons. In addition, reflective practices-keeping teaching
portfolios, diaries, discussing experiences in professional
communities-create conditions for the conscious inclusion
of cultural components in the educational process. Equally
important is the task of assessing and monitoring learning
outcomes. In the system of academic performance of stu-
dents, it is necessary to include indicators that reflect the
level of intercultural competence. For this purpose, mul-
ti-level diagnostic methods are used, combining testing,
self-assessment, observation and interviews, which allows
tracking the dynamics of both linguistic and intercultural
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skills. At the same time, the assessment criteria should cov-
er not only traditional academic achievements, but also
project and research activities, where students’ readiness
to interact in a multicultural environment is demonstrated.

The design of the educational environment should take
into account the need to create multicultural spaces-clubs,
laboratories, cultural workshops-where students have the
opportunity to practise the language in real conditions of
intercultural interaction. Supporting student initiatives
related to intercultural projects, volunteer work and the
organisation of cultural events contributes to the develop-
ment of civic responsibility and intercultural openness. It is
also important to actively involve native speakers and rep-
resentatives of different cultures in the educational process
through guest lectures, joint projects and online communi-
cation. Thus, the pedagogical conditions identified in the
study should form the basis for the formation of a new ed-
ucational paradigm, within which language is viewed not
as an isolated object of study, but as a means of developing
readiness for productive interaction in a modern multicul-
tural space. The integration of national and cultural char-
acteristics into foreign language teaching is a strategically
important area of pedagogical practice that contributes to
students’ professional readiness to function in a global ed-
ucational and professional space.

H CONCLUSIONS

The study empirically confirmed the hypothesis that inte-
grating national and cultural characteristics into foreign
language teaching is a key factor in developing students’
intercultural competence. Experimental data demonstrated
that the systematic inclusion of materials representing the
cultural traditions, values, and national realities of Kyr-
gyzstan contributes to a statistically significant increase
in all components of intercultural competence: cognitive,
metacognitive, affective, and behavioural. The main results
of the study include: increased student motivation — the
use of national and cultural materials increases interest
in learning a foreign language and fosters a positive at-
titude towards intercultural communication; development
of metacognitive skills — students have acquired the ability
to recognise their own strengths and weaknesses in inter-
cultural interaction, which increases their adaptability in
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AHHOTaUuMuA. YIyTTyK )XKaHa MaJaHUN e3reyeJyKTepAay 4eT TUIAepAu YHPeHYY IpoIlecCHHe MHTerpanusaaoo 6uinm
Oepyy rio6anfamlyyCyHyH IIapThHIHAA CTYAeHTTepAWH MaAaHMUATTap apajiblk KOMIIeTEeHTTYYJIYTYH 6HYKTYPYYA®
MaaHWJIYY pOJiAy OHHOUT. Makasaja XXOTrOpKy OKYy >auJjapelHAarbel O6mjuMm Oepyy mpoileccrHe KbIprbI3cTaHbIH
MaJaHUH MypachiH, KaaJa-caJTTapblH XaHa 06aasyysayK OarbITTapelH KUPrU3yYHYH TEOPHUAJIBIK JXaHa MPaKTUKAJIBIK
acreKkTUJIepy TaJiJaHraH. M3MIJeeHYH MaKcaThl 4eT TUJIJepAy OKyTyyra yJyTTYK )XaHa MaJaHUil KOMIOHEHTTepAHu
HATBIXKAJYy WHTErpalusAIooro KOMOKTeIIYYYy IeJaroruKajblK MIapTTapAbl AHBIKTOO XaHa 3SKCIIepUMEHTaJIIBIK
KaKTaH Heruszaee, OIIOHAOW 3Jie ajlapJblH CTYJEeHTTePAUH MaJaHUATTAp apaJiblK KOMIIETEHTTYYJIYTYH OHYKTYPYYIe
TUITU3TeH TaacupuH 6aaioo 60JroH. MeToA0I0TUABIK HeTU3 UINMUK afabuATTap bl CaJIbIILITHPMaJIyy TaJag00, ONIuM
Oepyy MpakTUKACBIH OAalKOO >XaHa MeJarorukajblK SKCIepUMeHTTeH TypraH. M3uigeere sKcnepUMeHTAIABIK XaHa
KOHTPOJIAYK TONTOPTo 66JIYHIOH THJIAVK XaHa IeJaroruKasIbK agqucTukrepaeH 120 cTyqeHT KaThimkaH. @opMaTHUBINK
STarnTa 3KCIEepPUMEHTAABIK TONTO MAaJaHUI XKaKTaH OeJIrMJIeHreH TEeKCTTepAU, MaJaHUATTap apaJiblk OarbiTTajraH
TanubpIpMagapabl, JOJI000PAYK WINTEPAN >XaHa POJIAYK OIHAApAbl KaMTHITaH aTaiblH IeJarorukajblK [IapTTap
WIIKe aIlbIphUIraH. WHTerpanusaHbIH HATHIIKAIYYJIYyTy TWIAUK TECTTEPAU, MaJaHUATTAP apaJiblKk KOMMYHUKATHUBIUK
KOMIIETEHTTYYJIYK aHKeTaJIlapblH JXaHa bUIANBIKTAIITHIPBUIrAaH MaJaHUH HHTEJUIEKT TEeCTTePUH KOJIJOHYYy MeHeH
OaayiaHraH. AJIBIHTAH SMIMUPUKAJIBIK KBIABIHTHIKTAP SKCIIEPUMEHTAJIBIK TONTO CTATHCTUKAJIBIK JXaKTaH MaaHUJIYY
MIPpOTrpeccTy KepcoeTTy. Byl TONTO MajaHUATTAp apaJiblk KOMIETeHTTYYJIYKTYH OpTouo AeHrsaau 28 %paH 74 %ra
YelnH >xoropysarad (KoHTposiayk Tomto 31 %pman 36 %ra dveiinH). YJIyTTyK XaHa MaJaHUU KOMITOHEHTTepIu
KOJIIOHYY MOTHBALUAHBL JXOTrOpyJaTyyra, KPUTHKAJIBIK OW JXYTYPTYYHY OHYKTYPYYre XaHa MaJaHUATTapJbIH
JIaJIoOTyHa HeTU3/ieJireH TYyPYKTyy OaatyyJiyk 6arbITTapbliH KaJIbIITAHABIPYYTa CajIbIM KOIIKOHY aHBIKTaIrad. OmeHTuII,
U3WIAe6 YJIYTTYK XXaHa MaJaHUIl e3red4eIlYKTepAy YeT TWJIMH OKyTyyra CHUCTeMalyy WHTerpauusaioo CTyJeHTTepau
K6Il MaJlaHUATTYy uelipeAe MaHBI3Ayy ANAJIOITO AAasApAOOAO0 HATHIKaldyy ¢akTop 60JIyll caHajlaapblH TaCTBIKTAABI.
AnpiHraH MaaJibIMaTTap OKYyy IporpaMMaliapblH HIITEN YBITYYy[d, METOAUKAJIBIK MaTepHuajaapAbl TY3YYIe >XaHa
MyTaJauMAepay AAaspA0OHY XKaKIIBIPTyyaa KOJJOHYJIyIlly MYMKYH, OyJI TUJIAUK OMIMM OepyyHYH 3aMaHOan riao6asiabik
TeHAeHIMAJIapbHA Tyypa KejeT
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AHHOTauuda. UHTerpanusa HalMOHAJIBHO-KYJIBTYPHBIX OCOOEHHOCTEH B mpoliecCc 0Oy4YeHUs WHOCTPAHHBIM A3BIKAM
UrpaeT KJIIOYEBYI) POJIb B (JOPMHPOBAHUU MEXKYJIbTYPHOU KOMIIETEHTHOCTU CTYAEHTOB B yCJIOBHAX IJI00aJIM3alNU
o6pazoBaHusA. BcraThe MpoaHaAIN3NPOBAHB TEOPETUYECKYIE M IPAKTHYECKIE ACIIeK T BKIIIOUeHUAKYJIbTY PHOTO HaCJIe 11,
TPaAUIIMI U IIEHHOCTHBIX OPHEHTUPOB KbIprei3cTaHa B 06pa3oBaTesIbHBIN MTpoliece B By3ax. L{esiblo uccaeqoBaHus ObLIO0
BBIABUTH U HKCIIEPUMEHTAJIBHO 00O0CHOBATh Nefaroruyeckuie ycjaoBudA, crnocoOcTByomue 3pGheKTUBHON WHTErpanun
HAI[MOHAJIbHO-KYJIbTYPHOTO KOMIIOHEHTa B IpernojjlaBaHre MHOCTPAHHBIX A3BIKOB, & TaKXe OIEHWUTb WX BJIMAHHUE Ha
pasBUTHE MEXKYJIbTYPHOH KOMIETEHTHOCTH CTYyAEHTOB. MeTO/I0JIOTMYeCKY0 OCHOBY COCTaBUJIM CPaBHUTEJIbHBIN
aHaJIM3 Hay4YHOU JIMTepaTyphsl, HaOJoAeHHe 3a 00pa30oBaTeJIbHBIMM IPAaKTUKAMU U IeJaroruvecKyil SKCIEepHMeHT.
B ucciienoBaHny NpUHAAM ydacTue 120 CTYEHTOB A3BIKOBBIX M Ie€JarorM4ecKuX CIeIHaJibHOCTeH, pa3fesleHHBIX
Ha 3KCIIepHMEHTAJIBHYI0 U KOHTPOJIbHYW0 Ipynnsl. Ha ¢opmupymomeM sTane B 3KCIEPUMEHTAJIbHYI0 Tpynmy ObLIN
BHEJPEHHI CIelHaIbHEIE TeJarOrHYecKre yCI0BHA, BKIII0YaBIINe KyJIbTYPHO-MapKUPOBAHHBIE TEKCTHI, MEXKYJIBTYPHO-
OpPUEHTHPOBaHHbIE 33/I1aHHUs, NMPOEKTHble pabOTH M pojieBble UTphl. DG@PEKTUBHOCTh WHTETPALMM OIeHUBAjach C
IIOMOIIBI0 A3BIKOBBIX TECTOB, aHKETHPOBAHUA U alanTHPpoBaHHBIX CQ-TecToB. [ToyyeHHbIe SMIIUPUYECKHe Pe3yJIbTaThl
MIPOAEMOHCTPUPOBAJIA CTATUCTUYECKU 3HAYMMBIF [POTPecc SKCIepUMeHTaJ bHON rpynnbl. CpelHUH ypOBEHb
MEXKYJIbTYPHOH KOMIETEHTHOCTU B 3TOH rpymnme yBeauuuica ¢ 28 % mo 74 % (B xoHTpoJsbHOH rpymme — ¢ 31 %
710 36 %). BbUIO BBIABJIEHO, YTO KCIOJIb30BaHUE HAI[MOHAJBHO-KYJIBTYPHOI'0O KOMIOHEHTA CIIOCOOCTBYET MOBBIIIEHUIO
MOTHUBALUY, Pa3BUTHUI0 KPUTHUYECKOTO MBIIUIEHUA YW (GOPMUPOBAHUIO YCTOHYMBBIX I[€HHOCTHBIX OPUEHTHPOB,
OCHOBAHHBIX Ha Juajiore KyJbTyp. TakuM o06pa3oM, HccCJieJoBaHHE MNOATBEPANIIO, YTO CHCTEMHas HHTerpanus
HAI[MOHAJIbHO-KYJIBTYPHO! crHenuduKu B oO0yYyeHUe WHOCTPAHHBIM fA3BIKaM sABJAeTcA 3GdeKTUBHBIM (aKTOopom
MIOATOTOBKH CTYAEHTOB K COJlepXaTeJIbHOMY [UaJIOTy B HMOJIMKYJIbTYPHOH cpefie. IlosyuyeHHble JaHHBIE MOTYT OBITh
NpHUMeHeHbl NpUu pa3paboTKe y4YyeOHBIX NPOTPaMM, CO3JaHUM MeTOJUYeCKUX MaTepHuasioB U COBEpIIEHCTBOBAHUH
MIOATOTOBKY NEJaroroB, YTO COOTBETCTBYET COBPEMEHHBIM MUPOBBIM TEHAEHI[UAM B I3BIKOBOM 00pa30BaHUU
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