Bulletin Vol.17 | Ne4 | 2025

of the Jusup Balasagyn

Journal homepage:

Kyrgyz National UniverSity https://balasagynbulletin.com/en
ived: .06.
UDC 159.922.8:37.015.3(575.2) Recelved: 20002022
DOI: 10.58649/1694-8033-2025-4(124)-19-28 Accepted: 15.12.2025

Adaptation of terminology and diagnostic tools for the social
and emotional development of schoolchildren in Kyrgyzstan

Alaibek Shamshiev”

PhD in Biological Sciences, Associate Professor
Jusup Balasagyn Kyrgyz National University
720033, 547 Frunze Str., Bishkek, Kyrgyz Republic
https://orcid.org/0009-0007-7199-2528

Nasiba Murataliyeva

PhD in Psychological Sciences, Associate Professor
Jusup Balasagyn Kyrgyz National University
720033, 547 Frunze Str., Bishkek, Kyrgyz Republic
https://orcid.org/0000-0001-8654-1964

Rano Kutanova
PhD in Pedagogical Sciences, Associate Professor
Jusup Balasagyn Kyrgyz National University

720033, 547 Frunze Str., Bishkek, Kyrgyz Republic
https://orcid.org/0009-0003-1285-9410

Natalya Sukhodubova

PhD in Pedagogical Sciences, Associate Professor
Jusup Balasagyn Kyrgyz National University
720033, 547 Frunze Str., Bishkek, Kyrgyz Republic
https://orcid.org/0009-0000-8733-5716

Abstract. The relevance of this article is conditioned by the need to integrate social and emotional development (SED)
into educational practice in Kyrgyzstan, taking into account the socio-cultural characteristics of the country. In modern
education, SED is recognised as a key component of harmonious personality development, contributing to academic
success and social adaptation. However, Kyrgyzstan lacks a systematic approach to SER diagnosis, which requires the
adaptation of international tools to the local context. The aim of this work was to adapt a thesaurus and diagnostic
tools for assessing the SED of schoolchildren in the context of the Kyrgyz educational system. The study used methods
of theoretical analysis, comparative review, expert assessment and pilot testing. International approaches to diagnosing
SEDs were analysed and relevant tools were selected. Adapted the thesaurus and content of existing questionnaires to fit
the cultural and linguistic context of Kyrgyzstan. There was carried out a pilot launch of the tools among 333 primary
school pupils from schools sponsored by the J. Balasagyn Kyrgyz National University, with monitoring of the personal
potential of 94 teachers. The results showed a baseline level of SED among most pupils (50-59% for key skills), with areas
for development identified, such as goal achievement. A positive correlation was established between SED and academic
performance, which was more pronounced in the Kyrgyz sample than in the Russian sample. The adapted tools proved to
be applicable but require further ethnocultural refinement. The practical value lies in providing psychologists, teachers,
methodologists and educational programme developers with tools for introducing SED in schools in the Kyrgyz Republic,
contributing to improving the quality of education and personal development
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Adaptation of terminology and diagnostic tools...

B INTRODUCTION

In the conditions of the modern world, education increas-
ingly focuses on issues of social and emotional develop-
ment (SED) as a key component of harmonious personality
formation. Social and emotional development is an integral
part of an individual’s successful personal, academic and
social development, contributing not only to the acquisi-
tion of knowledge, but also to the formation of emotion-
al regulation, empathy and constructive interaction skills.
Research shows that a high level of SED is directly linked
to increased motivation to learn and reduced risks of emo-
tional burnout among schoolchildren (Brill et al., 2025; Fa-
rina et al., 2025). Taking into account the practices that
have developed in different countries, unique approaches
to assessing SED are being developed that necessarily take
into account the cultural context. For example, in countries
with developed education systems, SED is integrated into
school curricula to strengthen students’ psychological resil-
ience (Min et al., 2024).

In Kyrgyzstan, the national component of the pro-
gramme “Developing Personal Potential in the Educational
Environment and Promoting a Healthy Lifestyle” is being
implemented with the assistance of the Contribution to
the “Future Foundation” in partnership with Moscow City
Pedagogical University (MCPU) and the UNESCO Institute
for Information Technologies in Education (UNESCO IITE).
The aim of this programme is to create conditions for the
development of SED among schoolchildren and teachers,
taking into account national specificities (UNESCO, 2025).
However, despite growing interest in this topic, in Kyr-
gyzstan there is still no systematic approach to diagnos-
ing SED and adapting the relevant tools, which leads to
fragmented efforts and reduced effectiveness of education-
al interventions. This aspect is particularly important for
Kyrgyzstan due to the multi-ethnic and multilingual nature
of its society, where only national context can be taken
into account to effectively diagnose and develop effective
measures for the prevention and correction of SED among
teachers and students. This involves not only simple trans-
lation and technical adaptation of existing methodologies,
but also in-depth work on terminology, methodological
foundations and cultural specificity. Successful adaptation
allows for more accurate diagnosis of SED levels among
schoolchildren, the development of individualised support
strategies and the evaluation of the effectiveness of ped-
agogical interventions. Research confirms that culturally
adapted tools increase the validity of measurements and
promote better participant engagement (Shi et al., 2020).

An important step in this process is to rethink key con-
cepts to ensure that terms are fully consistent with the cul-
tural realities of Kyrgyz society. Only with this approach
can high reliability and validity of diagnosis be achieved,
avoiding distortions associated with linguistic or social
inconsistencies. For example, concepts such as “self-regu-
lation” or “emotional intelligence” require careful locali-
sation, as their interpretation may vary depending on tra-
ditional values. The adaptation of diagnostic tools to assess
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the level of SED as one of the key components of the for-
mation of students’ personal potential is carried out on the
basis of the SED model developed by the Institute of Edu-
cation of the National Research University “Higher School
of Economics” (NRU HSE) as part of its participation in the
Organisation for Economic Co-operation and Development
(OECD) project Education and Social Progress (ESP, n.d.).
This model emphasises the integration of emotional and so-
cial skills into everyday educational practice, which is par-
ticularly relevant for regions with economies in transition.

Thus, adapting tools of assessment of SED is not only a
technical task, but also a complex methodological process
associated with the development of a holistic culturally
sensitive approach to personal development. As noted by
N. Martinez-Yarza et al. (2023), it creates conditions for the
design of effective pedagogical practices aimed at develop-
ing emotional intelligence, empathy, self-regulation, and
the ability to interact constructively in the school environ-
ment. Ultimately, such initiatives contribute to improving
the quality of education and the long-term well-being of the
younger generation. According to J. Lin et al. (2024), the
introduction of SED into the education system reduces the
level of conflict and improves interpersonal relationships.

This work was aimed at analysing and testing adapted
terminological resources and diagnostic methods for as-
sessing the social and emotional development of school-
children in the context of the Kyrgyz educational environ-
ment, with an emphasis on pilot testing and identifying
ways to implement them in practice.

B MATERIALS AND METHODS

In 2025, the Institute for Retraining and Advanced Train-
ing of Personnel (IRATP) at the J. Balasagyn Kyrgyz Na-
tional University identified key areas of activity with the
aim of strengthening the evidence base for the imple-
mentation of the pilot project and conducting an initial
study. As part of the adaptation of the methodological
framework, terms related to social and emotional devel-
opment (SED), such as “education for sustainable devel-
opment”, “lifelong learning”, “basic education in health
and well-being”, “positive education”, “personal (psycho-
logical resources)”, “personal potential”, “personalisation
of learning (personalised education)”, “self-efficacy”, “re-
silience” and others were systematised in Russian, Kyr-
gyz and English during the development of the thesaurus.
This made it possible to take a comprehensive approach
to adapting SED diagnostic methods, ensure consistency
in terminology, eliminate differences in interpretation,
and form a unified conceptual framework for all partici-
pants in the educational process, including administrators,
teachers, methodologists, students, and parents. The the-
saurus was developed through the joint efforts of special-
ists from Moscow City Pedagogical University (MCPU), J.
Balasagyn Kyrgyz National University (KNU) and the UN-
ESCO Regional Office. All terms underwent preliminary
expert assessment for cultural relevance and translation
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equivalence, with the participation of linguists and psy-
chologists to ensure accuracy in the Kyrgyz context.

A pilot study was conducted in schools sponsored by
the J. Balasagyn Kyrgyz National University with the aim
of testing SED diagnostic tools and refining methodological
approaches. This study was carried out in two aspects: mon-
itoring personal potential within the framework of training
programmes for retraining and upgrading the profession-
al qualifications of teaching staff (94 people, including 58
primary school teachers) and monitoring the social and
emotional development of primary school pupils in schools
sponsored by the J. Balasagyn Kyrgyz National University
(333 Russian-speaking pupils in grades 1-2). The research
methodology was determined using the following instru-
ments: C. Dweck’s (2000) implicit theories of intelligence
scale, T. Gordeeva et al.’s (2017) professional self-efficacy
questionnaire, and T. Gordeeva’s (2022) universal profes-
sional motivation test. In addition, S. Maddi’s resilience
test, D. Leontiev & E. Osin’s Differential Test of Reflection,
and D. McLain’s Uncertainty Tolerance Questionnaire were
used. Other tools used included K. Keyes’ “Psychological
Well-Being Scale” and N. Elterman’s “School Situations”
Questionnaire (pedagogical communication style). The in-
struments listed were selected based on their reliability and
validity in similar studies, with preliminary testing for ad-
aptation to a Russian-speaking audience through pilot test-
ing on a small subgroup (n = 20) to assess the comprehen-
sibility of the questions. As part of the implementation of a
pilot project on personal development based at the IRATP
KNU, the study was conducted at the initial stage, which
ensured the gradual expansion of the methodological and
empirical base, taking into account ethical standards and
statistical data processing. The study was approved by the
Ethics Committee of KNU, all data was collected anony-
mously, with the informed consent of the participants or
their legal representatives (parents for schoolchildren),
without any pressure or remuneration, in compliance with
ASA (2018) ethical standards.

The study consisted of three key stages. During the
first stage, in 2024, which was preparatory and organi-
sational, a set of SED diagnostic tools was developed and
agreed upon for use in pilot schools selected for the study,
with teachers from five pilot schools acting as respondents.
At this stage, a pilot training programme for teachers from
KNU partner schools was launched, which took place in
two stages without interruption from their main teaching
activities in an online format. The initial assessment, as
the first stage of the professional development programme,
made it possible to determine the level of knowledge, at-
titudes and skills of the participants in the field of social
and emotional development, which became the basis for
further targeted training and evaluation of the dynamics
of results. Respondents registered and completed question-
naires online. The time allocated for completing the diag-
nostic materials ranged from 30 to 50 minutes. Each par-
ticipant who completed the training course took an online
survey and received individual, automatically generated
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feedback based on the diagnostic results. Thus, an initial
diagnostic assessment was conducted for IRATP teachers
and representatives of the management staff of the pilot
schools under their supervision. Based on the results of the
diagnostic assessment, an initial array of empirical data
was formed, which formed the basis for subsequent analy-
sis and the design of educational solutions.

In the second stage, methodological support and pi-
lot implementation (2025), the main focus was on training
teachers in the pilot group and testing SED diagnostic tools.
An initial study of the social and emotional development of
pupils in grades 1-2 was conducted online with the support
of a teacher; based on the results of the diagnosis, each
participant (school) was provided with individualised ana-
lytical reports by class. The data was processed using basic
statistical methods. In the data processing section, correla-
tion analysis was applied using Pearson’s coefficient to as-
sess the relationships between subjective assessment of ac-
ademic performance (according to teachers) and key social
and emotional skills (goal achievement, working with oth-
ers, managing emotions) in Russian (n = 593) and Kyrgyz
(n = 58) samples. The coefficients obtained, significant at
the p < 0.01 level, are shown in Table 1. In the third stage,
which was the final stage and involved the transfer of the
methodology (2025), the final stage was aimed at consoli-
dating and institutionalising the results obtained. Thus, the
three-stage structure of the pilot project ensured both the
scientific validity and practical applicability of the proposed
approaches to the diagnosis and development of personal
potential in the context of the Kyrgyz educational system.

Then the translation into Kyrgyz of 11 methods for
diagnosing personal potential and social and emotional
development was carried out. The translations were done
by certified translators and checked for semantic equiva-
lence through back-translation and expert review. As part
of the implementation of the RAT “Social and Emotional
Development” teachers and educational psychologists were
asked to fill out electronic questionnaires reflecting the de-
gree of social and emotional skills (SES) development in
each student. The diagnosis was carried out at a specific
point in time: at the initial stage of training implementa-
tion, upon completion of the educational and methodo-
logical kit “Social and emotional development of prima-
ry school children”. As part of the work, a sample of 333
Russian-speaking pupils in grades 1-2 from five schools
under the patronage of the J. Balasagyn Kyrgyz National
University was formed. Gender was not taken into account
in the selection of pupils, as the corresponding distinction
was not included in the objectives and tasks of the initial
study. Upon completion of the diagnostic procedures, each
school was provided with an analytical report containing
data on the quantitative and percentage distribution of
students by SES development levels: developing, basic and
advanced. The information obtained served as the basis for
the subsequent planning of individualised pedagogical and
psychological interventions, as well as for evaluating the
effectiveness of the programme being implemented.
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B RESULTS AND DISCUSSION
Theoretical foundations of assessing social
and emotional development
Based on the achievements of Russian scientists in the field
of methodology for the development of the SED, in particu-
lar on the work of the creator of the concept of a personal-
ity-developing educational environment and the approach
to its creation and design V. Yasvin (2019) and the creator
of the concept of personal potential D. Leontiev (2011), the
importance of a comprehensive and contextual approach to
assessing both educational conditions and internal personal
resources is emphasised. Such an approach is developed at
an applied and purely instrumental level, based on a deep
theoretical understanding of the individual as a system,
capable of self-development and active interaction with
the socio-cultural environment. In the works of V. Yasvin
the educational environment is interpreted as a system of
potentials of an educational institution that contribute to
the personal development of students. These potentials are
formed thanks to the organisational, technological and ma-
terial-spatial conditions purposefully created by teachers,
as well as the unpredictable circumstances that arise in the
process of interpersonal interaction between participants
in the educational process. The environment acquires a
developmental character when the conditions created are
transformed into real opportunities for the child’s inde-
pendent growth and learning. This involves the formation
of communication skills, the ability to act autonomously
and be active, the ability to formulate questions and find
answers to them, openly express one’s aspirations and in-
tentions, and demonstrate initiative in one’s activities.
The typology of educational environments (creative,
career-oriented, dogmatic, serene) serves as a theoretical
basis for constructing diagnostic models and monitoring
changes in educational organisations, allowing for under-
standing the conditions under which students’ personal de-
velopment is possible (Yasvin, 2018). In this context, the
use of uniform assessment tools, both in relation to the re-
sults of teacher training and the quality of the educational
environment, becomes a necessary condition for ensuring
the targeted development of students’ social, emotional
and personal characteristics. In turn, D. Leontiev (2023)
reveals personal potential (PP) as an integral systemic
characteristic of the individual psychological features of a
personality, ensuring the self-regulation of the subject in
interaction with the world, their ability to act as an auton-
omous, self-regulating subject of activity, making purpose-
ful changes in the external world and combining resistance
to the influence of external circumstances with a flexible
response to changes in the external and internal situation.
The author emphasises that personal potential includes
various personal resources, grouping them into three types
of potential: self-determination potential, achievement
potential, and preservation potential. Thus, the methodo-
logical approaches of V. Yasvin (2018; 2019) and D. Leon-
tiev (2011; 2023) allow for considering social and emotion-
al development as an indicator of the effectiveness of the

Bulletin of the Jusup Balasagyn Kyrgyz National University, Vol. 17, No. 4, 2025

educational environment, requiring the use of comprehen-
sive diagnostic and monitoring tools. Continuing with these
ideas, the understanding of SED in this study is based on a
model developed by the Institute of Education at the Nation-
al Research University Higher School of Economics as part of
its participation in the OECD Education and Social Progress
(ESP, n.d.) project. This model emphasises the interconnec-
tion between social and emotional skills and overall aca-
demic progress and social well-being, where motivational
factors act as a key bridge between individual resources and
the external environment. In particular, the SRQ-A (n.d.)
methodology for diagnosing internal and external academic
motivation allows for identifying the leading sources of stu-
dent motivation and assess their connection with the main
components of SER, such as the level of self-regulation,
emotional attitude to learning, sense of belonging to the
school community, initiative and desire to achieve goals.
Motivational parameters are not interpreted in isolation
here, but as an integral part of the SED, serving as the basis
for targeted pedagogical support that enhances the emo-
tional stability and social competence of schoolchildren.

Most diagnostic methods for assessing SED have been
adapted to the Russian context, which makes their further
localisation for Kyrgyzstan particularly relevant, taking
into account cultural, linguistic and educational specifics.
Such adaptation not only increases the reliability and va-
lidity of the assessment of schoolchildren’s social and emo-
tional development, but also lays the foundation for sound
pedagogical support strategies, contributing to the personal
development of students and expanding opportunities for
effective interventions in the school environment. Particu-
larly important in this regard is not only the technical ad-
aptation of the tools, but also a profound rethinking of the
terminology and methodological foundations as the initial
stage in the formation of a holistic socio-cultural approach.
Accurate translation and localisation of concepts reflecting
key aspects of SED-from self-regulation to empathy-ensure
their relevance to cultural and educational realities, mini-
mising the risk of misinterpretation in the diagnostic pro-
cess. The psychological and pedagogical characteristics of
the educational environment in Kyrgyzstan play a decisive
role in the evolution of educational systems, emphasising
the need to integrate local factors when developing and
implementing interventions and programmes. As a result,
the adaptation process covers not only the content of psy-
chodiagnostic techniques, but also includes a thorough
study of key SED concepts in methodology, creating the
prerequisites for the development of pedagogical practic-
es. Their effectiveness can be objectively assessed using
tools adapted for the Kyrgyz-speaking audience, which
leads directly to the analysis of empirical data from the
pilot study presented below.

Empirical results of pilot testing

of adapted instruments

Considering that developed countries are forming unique ap-
proaches to diagnosing and assessing social and emotional
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development, closely linked to national cultural and edu-
cational contexts, there is an objective need to create and
test localised diagnostic tools that are fully adapted to the
characteristics of the Kyrgyz Republic’s education system.
Such tools should take into account not only the general
principles of SED, but also local values such as collectivism
and respect for traditions, in order to ensure the accura-
cy and relevance of measurements. Within the framework
of this pilot project, particular attention was paid to the
development of methodological tools that guarantee the
conceptual integrity and intercultural consistency of key
concepts. One of the key achievements was the prepara-
tion of a manuscript of a thesaurus devoted to the develop-
ment of personal potential in an educational environment.
This thesaurus is not just the result of scientific research
into the conceptual apparatus, but also a fundamental el-
ement of the methodological basis of the study, ensuring
uniformity of terminology. Its creation was organically in-
tegrated into the methodological basis of the initial study
on several interrelated grounds. Firstly, the manuscript of
the thesaurus for the programme “Development of person-
al potential in the educational environment and the for-
mation of a healthy lifestyle” was prepared and formatted
in Russian, Kyrgyz and English, which lays the founda-
tion for the widespread dissemination of the methodology
throughout the entire educational system of Kyrgyzstan
(in publication). Secondly, the thesaurus contributes
to the formation of a unified conceptual field, becom-
ing the basis for a methodologically consistent approach
to the development and implementation of SED pro-
grammes. Thirdly, it includes a comparison of terms in an

Goalsachievement

[l developing

Emotion management

M basic

international context, which is particularly important for
the adaptation and implementation of psychodiagnostic
tools for SED assessment. This required accurate, contextu-
ally adequate translation of materials into three languages,
drawing on an interdisciplinary synthesis of achievements
in psychology, pedagogy, cultural studies and linguistics.
This approach is fully consistent with the methodological
guidelines of UNESCO and Charitable foundation of Sber-
bank Investment in the Future (n.d.).

During the pilot implementation, data was collected
at the initial stage of the SED study of 1%t and 2™ grade
students on three main criteria of social and emotional
skills defined in the ESP (n.d.) model, which is based on
the concept of the “big five” personality traits. The goal at-
tainment skill involves the ability to set and achieve short-
term and long-term goals, including persistence (consistent
work over a long period of time), self-control (managing
one’s state while performing tasks), and goal orientation
(awareness of the importance of achieving independent or
teacher-assigned goals). The skill of working with others
encompasses building relationships with peers and adults
in pairs or groups, with an emphasis on establishing and
maintaining contact, respect, and showing care through
selfless assistance. The skills of managing emotions focus
on regulating positive and negative emotions and their im-
pact on tasks and communication, including optimism (be-
lief in positive outcomes), self-esteem (awareness of one’s
strengths and feeling like a valued member of society) and
self-confidence. Figure 1 shows the definitions of these
skills and their levels of development in students in grades
1-2 at the stage of entering the programme.

Working with others

advanced

Figure 1. Defining goal-achievement skills, managing emotions, working with others

Source: compiled by the authors

Initial diagnostics revealed that most students
demonstrate a basic level of development in all three
skills: goal achievement — 50%, emotion management —
57%, working with others — 59%. The strongest area was
emotional regulation, indicating that children have basic
skills in this area. At the same time, goal achievement
stands out as the area most in need of development: only
half of the students have a basic level of skill, 30% have
a developing level, and only 20% have an advanced
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level. These results indicate a satisfactory overall situa-
tion, but highlight significant potential for improvement,
especially in motivational and goal-oriented aspects.
One of the central components of SED for younger
schoolchildren is the development of skills for effective
interaction with others, including social competencies for
building productive relationships, cooperation, conflict
resolution, and consideration of others’ positions. Here,
the indicator for working with others (59%) confirms the
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presence of basic skills, but requires further support. A
comparative analysis with similar data from a Russian

study revealed positive correlations between academic per-
formance and all three skills (Table 1).

Table 1. Correlation coefficients between academic performance
and key social and emotional skills in Russian and Kyrgyz samples

Russia
academic performance goal achievement working with others emotion management
academic performance 0.66** 0.53%* 0.47%*
Kyrgyzstan

academic performance

goal achievement

working with others

emotion management

academic performance

0.83%*

0.63**

0.62%*

Note: Pearson correlation coefficients; ** p < 0.01; academic performance was assessed subjectively by teachers on a scale of 1

to 5 points
Source: compiled by the authors

The strongest correlation is observed between goal
achievement, working with others, and managing emo-
tions, which emphasises the role of emotional self-regula-
tion in the social interaction of primary school children.
The correlation between managing emotions and working
with others illustrates how emotional intelligence under-
pins successful communication, while the link between
achieving goals and the other components demonstrates
the close integration of motivation, self-regulation, and
communication skills. Established a statistically signifi-
cant relationship between the level of student achievement
and the level of development of their social and emotional
skills in both the sample of teachers from schools in the
Russian Federation (n = 593) and the sample of teachers
from schools in the Kyrgyz Republic (n = 58). In the Kyr-
gyz sample, this correlation is more pronounced than in
the Russian sample. Among the components of social and
emotional development, the skill of “Goal achievement”
shows the strongest correlation with teachers’ subjective
assessment of pupils’ academic performance, allowing it to
be considered one of the key factors influencing the ac-
ademic performance of primary school pupils. Teachers
noted that the proposed methods were appropriate, easy to
implement and simple to apply in practice. In most cases,
schoolchildren easily understood the wording, which con-
firmed the adequacy of the adapted scales.

Interpretation of empirical data

and practical implications for implementation

The results obtained in the pilot project highlight the high
potential of adapted SED diagnostic methods for integra-
tion into school practice in Kyrgyzstan. These tools provide
a deeper understanding of students’ individual characteris-
tics and enable the development of targeted programmes
to strengthen their social and emotional competencies,
which is particularly relevant in a multi-ethnic environ-
ment. However, the implementation process is in its early
stages and needs further refinement, including expanding
the sample to include Kyrgyz-speaking students and long-
term monitoring. When adapting foreign diagnostic tools,
the focus should be not only on linguistic aspects, but also
on the broader cultural context. Linguistic adaptation is
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only the starting point; it is much more difficult to convey
the conceptual core and value orientations of the original
methodologies, especially if they originated in a different
socio-cultural environment. Key SED concepts such as em-
pathy or self-regulation can be interpreted differently in
the Kyrgyz educational, cultural and ethnic context, where
traditional values of collectivism reinforce social aspects.
Therefore, ethnocultural adaptation is necessary, involving
specialists-psychologists, educators and linguists who are
fluent in the Kyrgyz language-to minimise cultural distor-
tions. As noted by G. Taylor & R. Bagby (2012), emotional
regulation is closely related to personality traits such as
alexithymia and requires culturally sensitive approaches
for accurate diagnosis in multilingual communities.

In addition, the implementation of the project revealed
an acute need for professional training of education spe-
cialists-teachers, psychologists and social workers-in the
diagnosis and development of SED. Many of them lack the
skills to confidently apply psychological and pedagogical
tools, especially those that require nuanced interpretation
of behavioural and emotional manifestations. The lack of
such training can distort results and reduce the effective-
ness of programmes. J. Zins et al. (2004) emphasise that
systematic training of teachers in SED increases academ-
ic success by 10-15% by integrating emotional skills into
everyday learning. Integrating SED approaches into school
practice requires a comprehensive, systemic mechanism
covering the development of professional development
programmes (with a focus on the theory and practice of
diagnosis), the creation of regionally adapted methodolog-
ical materials (taking into account the linguistics, culture
and ethics of Kyrgyzstan) and institutional support from
government bodies, schools and professional communities.
This includes a regulatory framework, the inclusion of SED
in standards and plans, and mechanisms for monitoring
effectiveness. Research in developmental and educational
psychology consistently demonstrates the positive impact
of high levels of SED on academic achievement, psycho-
logical well-being and stress resilience, the quality of in-
terpersonal interactions with reduced conflict, motivation
to learn and self-regulation, as well as long-term adapta-
tion and social realisation in adult life (Moffitt et al., 2011;
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Taylor et al., 2017; Gordeeva, 2022). A study by J. Dur-
lak et al. (2011) showed that SED programmes improve
academic performance by 11 percentage points compared
to control groups. Similarly, N. Haynes (2025) emphasis-
es that self-awareness, self-regulation, social awareness,
relationship skills and responsible decision-making are
the foundation of sustainable motivation and well-being.
O. Palamarchuk & Yu. Korotsinska (2020) add that emo-
tional self-regulation in adolescence requires comprehen-
sive measures, such as training and educational work, for
the harmonious development of motivational and cogni-
tive spheres. These well-founded positions and internation-
al practices formed the basis of a pilot study adapting the
methodology for assessing SED and personal potential to
the realities of Kyrgyz education. A comparison with inter-
national data reveals common patterns and unique features
of SED implementation in Kyrgyzstan, highlighting the po-
tential for further empirical research.

H CONCLUSIONS

The study confirmed the effectiveness of adapting termi-
nological and diagnostic tools for assessing the social and
emotional development of schoolchildren in the Kyrgyz
educational environment. The developed thesaurus, which
integrates the terminology of Sustainable Development
Goals, healthy lifestyles and personal potential, ensured
linguistic and conceptual consistency in a multilingual
context. This contributed to the formation of a unified
terminological space for interdisciplinary programmes, in-
creasing the accuracy and cultural relevance of SED meth-
odologies. Empirical data from pilot testing in schools af-
filiated with the J. Balasagyn Kyrgyz National University
(n = 333 students in grades 1-2) revealed the basic lev-
el of development of key skills: goal achievement — 50%,
emotion management — 57%, working with others — 59%.
The skill of achieving goals was identified as the area most
in need of development (basic level in 50%, developing
in 30%, advanced in 20%), while emotional regulation
showed relatively high scores. Correlation analysis (Pear-
son’s coefficient) established statistically significant posi-
tive correlations between SED and academic performance
in both samples: Russian (n = 593 teachers) and Kyrgyz
(n = 58 teachers). In the Kyrgyz group, these correlations
were more pronounced (r = 0.83 for goal attainment ver-
sus r = 0.66 in the Russian group), emphasising the role
of motivational and goal-oriented skills as a key factor in
the academic performance of primary school pupils. Feed-
back from participants confirmed the practical value of the
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AHHOTaLMS. By MakaiaHbH akTyanayyJiyry KelpreldacTaHaarsl 61anM 6epyy npakTHKacblHA COITMAIABIK-9MOLIMOHAIIIBIK
eHYryy (C3O) TYWIYHYTYH MHTETPALMsAIOOHYH 3apbUIJBIIBI MEHEeH aHBIKTaJIaT. A3BIPKBI OMINM Gepyy CHCTeMachlHa
CDO nHcaHIbl TapMOHUATYY KaJIBINTaHABIPYYHYH, aKaJeMUsJIBIK NATHJIMKKe )KeTYYHYH jKaHa COLUaIABIK afalTalllAHbIH
Herusru KOMIIOHeHTH KaTaphl TaaHbUIaT. Bupok Keipreisctanma COOHy cucTteMaayy TYpAe AWArHOCTHMKAJIOO BIKMAachl
JKeTUIICU3 OOJITOHAYKTAaH, 3J1 apaJiblk MHCTPYMEHTTEepAN XKeprujIMKTYy apTka afanTalusaao0 Tajam KbUIbIHAT. MITHH
MakcaThl — KBIPIbI3 OMJINM Oepyy CHCTeMachIHBIH MAPTTaphIHAA MeKTell OKyy4yJiapeiHBIH COO JeHrssuH 6aajoo YuyH
KOJIAOHYJIyy4Yy TepPMHHOJIOTHUAJIBIK Te3aypyCTy KaHa AUarHOCTUKAJIBIK MHCTPYMEHTTepAd afanTalnaaoo 60JIyn caHaaar.
Hsunneele TEOPUAJIBIK aHaIN3, CAJBILITBIPMa 0030p, 3KCHEPTTUK 0aajloo XaHa NUJIOTTYK TeCTHPJIee bIKMaJlaphl
KOJIAOHYJITaH. JJI apajiblk TaXphliibasap aHaJIW3[eHUIl, THelleJyy WHCTPYMeHTTep TaHAaJIbll ajiblHraH. bap 60JiroH
CypaMXbLIOOJIOPAYH Ma3MyHY ’kaHa TepMHHOJIOTUACH KBIPTbI3 MaAaHUH )aHa TUJIAVK KOHTeKCTHHE bIalbIKTAII TEIPBLIIIbL.
Apantanuananrad uHCTpyMeHTTep KHYHyH medTuk MeKTenTepuHHH OallTairbld KiacCTapblHBIH 333 OKyydycyHa
’kaHa 94 MyraJuMAOWH WHCAHABIK MOTEHLMAJIbIH MOHUTOPHHI KBUIyy MNpOIeCCHMHJe MNUWJIOTTYK TYPAe KOJIAOHYJIraH.
Hartslikasap KOpCcoOTKOHOH, KeM4yJYyK OKyyuyJapAa HEerusrd COLUaJIABIK-DMOLMOHAJABIK KOHAYMAOPAYH Oasasblk
nenr’»yn (50-59 %) aHBIKTasraH, ©3reYe eHYKTYPYYHY Tajal KbUIraH OarbIT KaTapbl MakcaT KOKWY XKaHa ara XeTyy
KeHayMJepy OesnrusieHred. COO MeHeH akaAeMUsJIbIK XKeTUIIKeHJUKTepAUH OPTOCYHAa OH KoppeJsanua OalikajraH, all
KBIPTBI3 BEIOOPKACBIHA OpyC BRIOOPKAchlHA KaparaHja )koropy 00JroH. AgantanusajaHraH MHCTPYMEHTTep UII XY3YHe
KOJIAOHYYTA XKapaKTyy SKeHJUTHH KepcoTTy, OMPOK STHOMAJAaHMUI JKaKTaH Aarsl ©pKyHAOTYYHY Tajan KeuiaT. MmTuH
MPAKTHUKAJBIK MaaHUCHU — IICUXOJIOTAOPro, MyrajauMmiepre, MeTOAUCTTepre xaHa OuauM Oepyy IMporpamMMaiapblHbIH
Ty3yyuyJiepyHe Keiprei3 PecryOimkacslHBIH MeKTentepuHfe COO 3jeMeHTTeprH WHTEerpanusyoo YUYYH BIKMasapAbl
6epyyae TypaT. ByJ 6uiamM GepyyHYH canaThliH XKOTOpyJlaTyyra kaHa MHCAHIBIK OHYTYYTe 60eJre Ty3eT

Herusru cespep: MeTon0JI0TYs; MHCAH/BIK IOTEHIUAJIIBl OHYKTYPYY; O1InM G6epyy yIOMIaphl; MeKTeN OKyydyJiaphl;
MJIOTTYK U3UJIA06
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AHHOTaUMA. AKTyaJIbHOCTh CTaTbd OOyCJIOBJIEHAa HeOOXOAUMOCTBI0 MHTErpaluyd COILUaIbHO-3MOIMOHAJIBHOTO
passutus (COP) B oOpa3oBaTesIbHYI0 MpakTUKy KBIpreI3cTaHa C yYeTOM COIMOKYJIbTYPHBIX OCOOEHHOCTEHN CTpaHbl. B
coBpeMeHHOM o6pa3oBaHuu COP mnpusHaeTcs KJIIOYEeBBIM KOMIIOHEHTOM TapMOHUYHOTO (GOPMHUPOBAHUA JIMYHOCTH,
CIIOCOOCTBYOLIUM aKaJeMHuueckoMy ycrexy 1 coliuajibHol agantanuu. OgHako B Kelprel3cTaHe OTCYTCTBYET CUCTEMHBIN
noaxon K AuarHoctuke COP, uTo TpebyeT ajanTaliu MeXOYHApOAHBIX WHCTPYMEHTOB K JIOKQJbHOMY KOHTEKCTY.
Llesp paboThl — aganTauusA Te3aypyca U JUAarHOCTMYECKUX MHCTPYMEHTOB AJiA oleHKU COP HMIKOJIBHUKOB B yCJIOBUAX
KBIPTHI3CKOUM 00pa3oBaTesIbHOM CUCTEMBL. B mccjieJoBaHMU HCNOJIb30BAJIUCh METOJbl TEOPETUYECKOro aHaju3a,
CpaBHUTEJILHOTO 0030pa, SKCIEePTHOM OLIEeHKU U MUJIOTHOTO TECTUPOBaHUA. Bblin mpoaHaM3MpOBaHbl MeXAyYHapoJHbIe
noaxoAsl K auarHoctuke COP u mpoBefeH oTOOp pejieBaHTHBIX MHCTPYMeHTOB. [IpoBefjeHa aganTauus Te3aypyca U
COJZlepXaHUsA CYyL[eCTBYIOIMMNX OPOCHUKOB B COOTBETCTBUM C KYJbTYPHBIM U A3BIKOBBIM KOHTEKCTOM KbipreicraHa. Beuit
ocyIiecTBJIeH MUJIOTHBIN 3aMyCK MHCTPYMEeHTOB cpeu 333 yueHMKOB HauaJIbHbBIX KjlaccoB nmoAmedHsix mkos KHY um. XK.
BanacarsiHa, ¢ MOHUTOPUHIOM JINYHOCTHOIO NOTeHNMasa 94 nemaroros. Pe3ysibTaThl oka3anyu 6a3oBelil ypoBeHb COP y
60sBIIMHCTBA Y4eHUKOB (50-59 % mo KJII0ueBbIM HaBBIKAM), C BBISIBJIEHHEM 30H JJIA Pa3BUTUSA, TaKUX KaK JOCTUXKEHLe
1esieii. YcTaHOBJIeHa NOJIOXKUTe IbHaA Koppeyanua Mexay COP u akajeMuueckoil ycreBaeMoOCThI0, 60Jiee BhIpaxeHHas
B KBIPTBI3CKOI BBIOOpKE IO CPAaBHEHUIO C POCCUNCKOU. AJanTUpOBaHHbBIE MHCTPYMEHTHI JOKa3ajd NMPUMEHHMOCTb,
HO TpeOyIOT 3THOKYJIbTypPHOU AopaboTku. [IpakTuyeckas I€HHOCTb 3aKJ/II04YaeTcsA B IPeJOCTaBJIEHHWU IICUXOJIOraM,
nejgaroraMm, MeTOAUCTaM U pa3paboTurKkaM 0Opa3oBaTeJIbHBIX IPOrpaMM MHCTPYMEHTOB AJiA BHeapeHUA COP B MIKOJIBI
Koipreizckoii Pecniy6y1Mky, ciocoO6CTBYIOMIMX MOBHIIEHUI0 KayecTBa 06pa30BaHUA U JIMYHOCTHOMY Pa3BUTUIO
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