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Abstract. The relevance of the problem lies in the fact that students’ life resilience plays a key role in their successful
adaptation to the academic conditions of higher education institutions. This, in turn, directly affects their academic
performance, social integration, and emotional well-being. The aim of the study was to examine the impact of life
resilience on students’ successful adjustment to university conditions and to identify the key components that contributed
to overcoming stressful situations and promoting social integration in the educational process. The research analysed the
role of life resilience in the process of students’ adaptation to the conditions of higher education. To achieve this goal,
tests on life resilience based on the methodology of Salvatore Maddi were applied, alongside observation and surveys.
The findings indicated that life resilience positively influenced students’ adaptation. It was associated with their academic
success, integration into the social environment, and psychological well-being. Furthermore, a high level of resilience was
found to enhance students’ ability to cope with stress and challenges encountered during the educational process. The
practical significance of the study lies in its potential application for the development of psychological support programmes
in higher education institutions aimed at enhancing students’ resilience and successful adaptation to university life. The
obtained data could serve as a basis for the introduction of training sessions, consultations, and preventive activities
focused on strengthening stress tolerance, self-regulation, motivation, and self-confidence within the educational process
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H INTRODUCTION

Contemporary reality is characterised by rapid changes, a
high degree of uncertainty, an intensive flow of informa-
tion, and an increased emotional burden. In such condi-
tions, students represent a particularly vulnerable category,
as they are at an active stage of personal and professional
formation. Constant exposure to stress, the need to adapt to
new educational demands, changes in the social environ-
ment, and separation from family and relatives all contrib-
ute to the emergence of crisis situations (Rudenko, 2025).
These crises often disrupt students’ habitual lives, causing

self-doubt, anxiety, and a reassessment of personal values
and goals. In this context, resilience plays a particularly
important role as a personality trait that helps individuals
overcome adversity, maintain internal balance, and trans-
form life difficulties into opportunities for growth.
Resilience is recognised as a crucial psychological
resource that enables students to maintain a positive per-
ception of reality in times of stress, uncertainty, and con-
tinuous change (Omelchenko, 2019; Makhrina & Timofee-
va, 2022). Thanks to this trait, students are able to cope
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effectively with the challenges of adapting to higher edu-
cation, integrate successfully into academic environments,
and achieve significant personal and professional goals.
Furthermore, resilience supports stable psychological func-
tioning, reduces the risk of fatigue and depression, and sus-
tains high levels of academic motivation. The constantly
changing rhythm of modern life places increasing demands
on individuals. Students are expected not only to master
academic curricula but also to make responsible decisions,
adapt quickly to changing conditions, and engage effec-
tively within multicultural and multi-component social
environments (Kuzikova & Shcherbak, 2022). For this, ac-
ademic preparedness alone is insufficient; developed per-
sonal resources are also essential. Stress tolerance, cogni-
tive flexibility, emotional stability, and self-regulation are
key characteristics — all of which are integral to the con-
struct of resilience (Tserfus, 2021).

From a scientific perspective, the term resilience (har-
diness) was introduced into psychology by S. Maddi &
S. Kobasa (1984) in the context of existential and stress
psychology. According to their model, resilience comprises
three main components: commitment, control, and chal-
lenge. These components, when combined, enable individ-
uals to exert an active influence on their lives, perceive
change not as a threat but as an opportunity for develop-
ment, and remain stable under uncertain conditions.

Contemporary researchers have continued to explore
the influence of resilience on students’ adaptation to higher
education. For example, Y. Park et al. (2024) demonstrated
that a high level of resilience facilitated effective coping
with academic and social difficulties during the COVID-19
pandemic. Students with higher resilience adapted more
successfully to remote learning, maintained stronger moti-
vation, and adjusted more easily to new participation for-
mats. The studies of D. Chen et al. (2024) highlighted the
importance of developing resilience and flexibility under
uncertain conditions. According to the authors, this quality
enables students to maintain an active life stance and adapt
even within unstable educational environments. U. On-
onye et al. (2022) confirmed that resilience is positively
associated with students’ overall psychological well-be-
ing and may serve as an important predictor of academ-
ic success. Their study emphasised that stress tolerance,
cognitive ability, and an active approach to life support
more effective management of academic challenges. N. Er-
demir et al. (2024) examined pedagogical strategies aimed
at fostering resilience in students. The authors noted that
the inclusion of psycho-emotional support, self-regulation
training, and resilience development activities in the edu-
cational process helped increase academic engagement and
reduce anxiety levels.

Thus, the analysis of current research confirms that
resilience has a multifaceted positive effect on students’
adaptation. It supports not only academic performance
but also psychological well-being, self-organisation, social
integration, and sustainable development within higher
education. The primary objective of this study was to ex-
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amine the influence of resilience on students’ adaptation
to the conditions of higher education institutions. Particu-
lar attention was given to identifying the key components
of resilience that determine the success of the adaptation
process, as well as to formulating recommendations for en-
hancing students’ resilience within the educational context.

B MATERIALS AND METHODS

The study was carried out with the aim of identifying the
influence of life resilience on students’ successful adap-
tation to the conditions of higher education institutions.
Quantitative methods of data collection and analysis were
selected as the methodological foundation, as they allowed
for the objective assessment of participants’ psychological
characteristics. The primary research methods employed
included questionnaire-based surveys, standardised test-
ing, and comparative analysis. The research was conduct-
ed at two higher education institutions in Bishkek: Kyrgyz
National University named after J. Balasagyn and Bishkek
State University named after K. Karasaev. A total of 78 stu-
dents aged between 17 and 21 years participated in the
study. Among them, 16 were male and 62 were female.
To assess the level of resilience, the method developed by
S. Maddi (1998), adapted by D. Leontiev (2001), was used.
This tool encompassed three main components: commit-
ment, control, and acceptance of challenges. Participants
were asked to respond to a series of statements describing
their typical behaviour and reactions in stressful situations.
Based on their responses, scores were calculated for each
individual component, as well as for overall life resilience.
In addition, an adaptation test widely used in psycho-ped-
agogical research was applied to evaluate students’ level of
adaptation to the university environment. This instrument
enabled the assessment of social, academic, and psycho-
logical adaptation indicators. The survey was conducted
in February 2025 among full-time students at the above-
mentioned universities. All responses were collected anon-
ymously. Data processing was carried out using methods of
mathematical statistics. The survey was conducted anony-
mously, in compliance with the principles of the American
Sociological Association’s Code of Ethics (2018).

Hl RESULTS AND DISCUSSION

Table 1 presented the mean values for each component of
life resilience, which allowed for a comparative analysis
between groups of students from different higher educa-
tion institutions.

The table presents comparative data for students from
two universities — Kyrgyz National University named af-
ter J. Balasagyn and Bishkek State University named after
K. Karasaev — across a range of psychological and behav-
ioural characteristics. For each characteristic, average nu-
merical values were provided. The overall resilience score
(82.11 for KNU students and 82.30 for BSU students) re-
flected the ability to cope with difficulties and maintain in-
ternal stability in the face of adversity. The minimal differ-
ence between the scores suggests that students from both
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institutions demonstrate similar levels of resilience. The
commitment component (33.60 and 34.20, respectively)
indicated students’ engagement, dedication, and sustained

interest in academic or other life activities. The close val-
ues point to comparable levels of involvement among both
student groups.

Components J. Balasagyn KNU students K. Karasaev BSU students
Overall resilience 82.11 82.30
Commitment 33.60 34.20
Control 32.20 31.10
Acceptance of challenges 17.20 16.40

Source: compiled by the authors

The control component (32.20 for KNU and 31.10 for
BSU) measured the capacity for emotional and behaviour-
al self-regulation and the ability to remain composed in
stressful circumstances. The results were again similar, im-
plying that students from both universities possessed com-
parable self-regulatory skills. The acceptance of challenges
indicator (17.20 and 16.40) assessed students’ willingness
to take risks and make decisions in uncertain conditions.
A slight difference was noted, with KNU students showing
a marginally higher readiness to embrace risk compared to
their BSU counterparts. Overall, across all measured char-
acteristics, students from the two institutions demonstrat-
ed broadly similar results. It may therefore be assumed
that the differences between the groups had minimal im-
pact on their levels of resilience, commitment, control,
and risk acceptance.

Key aspects of the impact of resilience on students’
adaptation:

m Psychological resilience: Students with high levels
of resilience are better able to cope with academic work-
loads and study-related stress. They demonstrate cognitive
flexibility and adapt more easily to new demands and ed-
ucational environments. S. Kobasa (1979) and colleagues
emphasised that resilience includes three core components:
control, commitment, and challenge. These components
help individuals to successfully manage stressful situations.

m Coping with stress: A high level of resilience ena-
bles students to manage stress arising from new academic
demands, study loads, and social adaptation at university
more effectively (Nezvankina, 2017).

m Social adaptation: Resilient students adjust more suc-
cessfully to new social environments and establish positive
relationships with peers and lecturers. Studies show that
such students are more actively involved in social and ex-
tracurricular activities, which facilitates their integration
into the university community.

m Academic achievement: Resilience is closely linked
to academic success. Students demonstrating higher resil-
ience levels typically achieve better academic results as
they are more capable of overcoming academic challenges
and maintain motivation towards learning.

m Self-regulation: Resilience contributes to the devel-
opment of self-regulation skills, helping students to remain
motivated and committed even when faced with difficul-
ties and setbacks.

m Emotional well-being: Resilient students possess
emotional self-regulation skills, allowing them to maintain
emotional balance despite the stress and uncertainty asso-
ciated with the transition to higher education (Zyatkova et
al., 2021).

Thus, resilience plays a crucial role in students’ suc-
cessful adaptation to the conditions of higher education by
influencing their academic performance, social integration,
and emotional well-being. As a psychological trait, resil-
ience reflects an individual’s capacity to endure hardship,
adapt to change, and maintain a constructive outlook de-
spite stress and failure. In the context of students’ adjust-
ment to university life, resilience is a key factor in enabling
successful integration into the new environment.

Previous studies demonstrated that resilience functions
as a buffer against negative stress (distress), thereby in-
creasing the probability of successful adaptation to the con-
ditions of higher education (Ermakova, 2021; Fullerton et
al., 2021). The findings highlighted the relevance of devel-
oping resilience through structured programmes and target-
ed training focused on enhancing stress tolerance, self-reg-
ulation, and self-efficacy. Within the framework of the
conducted study, the process of adaptation exerted a direct
influence on academic engagement, as effective integration
into a new educational environment facilitated the over-
coming of academic and social challenges. Adaptation was
found to encompass several interrelated aspects (Table 2):

Table 2. Types of student adaptation

Type of Adaptation Definition

Manifestations in Educational Context

Social adaptation in student community life

Interaction with peers, teachers, and participation

Reduction of stress intensity; motivation increases;
development of communication and group
integration skills

Psychological adaptation

Adjustment of internal mental states, stress
tolerance, and self-regulation

Reduced anxiety levels; fewer learning barriers;
enhanced emotional stability and adaptability
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Table 1. Continued

Type of Adaptation Definition

Manifestations in Educational Context

Academic adaptation

Mastery of learning methods, self-organisation, and
engagement with academic tasks

Improved academic performance; better
engagement with educational programmes

Physical adaptation

Adaptation to new living conditions (climate,
housing, city environment)

Physical well-being improves; regime stabilisation;
better concentration and endurance

Source: compiled by the authors

The table illustrated how successful adaptation influ-
ences various aspects of students’ lives and contributes
to enhanced academic functioning. The findings of the
present study underscored the critical role of resilience in
supporting effective adjustment to the demands of higher
education. The data indicate that resilience — comprising
components such as involvement, control, and risk-tak-
ing — significantly improves students’ capacity to navigate
academic challenges, integrate into social environments,
and sustain psychological well-being. These outcomes are
consistent with previous research highlighting resilience
as a key factor in mitigating stress and fostering adaptive
behaviour within educational contexts (Bogomaz, 2009;
Akhmadieva, 2020; Alikin et al., 2020). The practical im-
plications of these findings emphasised the necessity of
targeted interventions aimed at strengthening resilience,
particularly through structured psychological support in-
itiatives embedded within university curricula (Kadilniko-
va, 2011; Teplyakova, 2016). The comparative analysis
conducted between the two participating universities re-
vealed only minimal differences in overall resilience levels,
suggesting that this psychological characteristic demon-
strates relative consistency across distinct institutional
settings. This observed universality reinforces the feasibil-
ity of standardised resilience-enhancement programmes
adaptable to a variety of higher education environments
(Yaroshchuk, 2020).

In light of the obtained results, it is recommended that
higher education institutions adopt structured psycholog-
ical support systems designed to foster resilience. Such
systems may involve workshops on stress management,
self-regulation, and goal-setting, with the objective of
strengthening the key components of resilience: involve-
ment, control, and risk-taking. Furthermore, the integration
of resilience-focused content into orientation programmes
for first-year students may facilitate smoother transitions
into academic and social aspects of university life. Collabo-
ration with mental health professionals to provide ongoing
counselling and peer-support networks is also advised to
promote psychological stability and adaptive competence.
Faculty training initiatives aimed at recognising indica-
tors of low resilience and delivering appropriate academic
mentoring could further contribute to the development of
a supportive educational environment. Collectively, these
recommendations, grounded in empirical evidence, possess
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the potential to enhance students’ academic achievement,
social engagement, and emotional resilience, thereby con-
tributing to their sustained success within higher education.

B CONCLUSIONS

In the context of modern higher education, resilience is
recognised as a key factor in students’ successful adapta-
tion to academic workloads, educational processes, and
the university environment. The findings of the study con-
firmed that a high level of resilience supports effective cop-
ing with stress, maintenance of psychological balance, de-
velopment of self-regulation, and reinforcement of intrinsic
motivation. The core components of resilience — control,
involvement, and acceptance of risk — enable students to
respond adaptively to both external changes and internal
challenges. The comparative analysis of students from
Kyrgyz National University named after J. Balasagyn and
Bishkek State University named after K. Karasaev revealed
that, despite cultural differences, the levels of resilience
were nearly identical, thus confirming the universality of
this psychological trait. Furthermore, high resilience was
found to positively influence academic achievement, social
integration, and emotional well-being. Adaptation to high-
er education encompasses social, psychological, academic,
and physical processes, all of which have a direct impact on
students’ performance by reducing anxiety and enhancing
concentration and motivation. Thus, resilience constitutes
a critical psychological resource that should be prioritised
within the higher education system. Programmes aimed at
fostering self-management, stress tolerance, and self-effi-
cacy can significantly contribute to students’ capacity to
adapt effectively and achieve meaningful success both aca-
demically and personally.

The current study provided a robust foundation for
understanding the role of resilience in students’ adapta-
tion to higher education, yet several avenues for future re-
search remain. Future research could explore the specific
mechanisms through which resilience influences different
facets of adaptation, providing a deeper understanding of
how to optimize student support systems. Investigating the
longitudinal effects of resilience on academic and social
outcomes could elucidate how this trait evolves over time
and its sustained impact on student success. Additionally,
exploring the efficacy of specific resilience-building in-
terventions, such as mindfulness training or peer-support
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Oepyy NpoIleccHH/ie COLMAABIK MHTerpanusara KeMeKTell OOJI'OH Herus3rd KOMIIOHEHTTEPAU aHBIKTOO. W3MIIaeeHyH
XKYPYIIYHA® JXaIIoOro TYPYUITYK OepyYHYH PpOJIy CTYJEHTTepAUH J>XOTOpKy OKYyy J>Kaijarbl IIapTrapra KeHYIYY
npoueccuHe TayjgaHapl. MakcaTka XeTyy y4uyH CanpBazop MaaauHMH MeTOAMKACH OOIHYA JKAIIOOro TYPYIITYK
Oepyy TecTTepH, 6HAHKOO XaHa CypaMXbLIOOJIOP KOJAOHYJIAY. V3UIIe6HYH XBIHBIHTHIBIHAA XKalIO0T0 TyPYIITYK 6epyy
CTYJIeHTTepJVH KOHYTI'YYCYHO OH TaaCHUPHH THUHUTM3epU aHBIKTAJABL. ByJl — ajapAblH OKyyaarsl MATHAJIUTH, COLUAABIK
4eypere KOIIYJIyyCy ’XaHa IICHUXOJIOTHJIBIK JKbIPTaIYbLIBIIEI MeHeH OailylaHbimiTyy. OIIOHAON 3Jie, Xamlooro XOTropy
JIeHr?3Jile TYypyUTyK 6epyy CTYIeHTTepAVH CTpPeccKe >XaHa OKYy IPOIECCTerd KBIMBIHYBUIBIKTApra KapIibl TYpyy
KOHJIOMYH KOTOpyJaTapsl 6enrwiyy 6osay. U3UIgeeHyH MPaKTUKAJIBIK MAaaHUCH — aHBIH XBIHBIHTBIKTAPBIH JKOTOPKY
OKYy >XalJIapplH[a CTYJEHTTEepPAUH JXaIlooro TYypyIITYK GepyyCYH XaHa OKyy HIapTTapblHa MHTWINKTYY KOHYTYYCYH
KOropyJiatyyra GarsITTajiraH CUXOJIOTHAIBIK KOJIIO0 IPOrpaMMasiapblH HINTEIl YBITYya KOJAOHYyra 60JI0T. AJIbIHTaH
MaaJibIMaTTap OMInM Gepyy MPOIEeCCHE CTPeCC YblJaMKANJIBIIBIH, 63YH-03Y XOHI'e CAIyYHY, MOTUBAIMAHBI XXaHa ©3YHO
6OJITOH UIIEHUMAN OHYKTYPYYTre OarbiTTaraH TPeHUHIAepAY, KOHCYJIbTalUAIap bl )XaHa aJIIbIH aJlyy HII-4apajlapbiH
KUprusyyre Herus 6010 ajaT

Herusru cespep: TypyKTyyJIyK; ICUXOJIOTUA; CTYJEHTTHK XaIloo; 6uauM 6epyy; COLMabIK HHTerpanus



https://elar.urfu.ru/handle/10995/100230
https://elar.urfu.ru/handle/10995/100230
https://psyjournals.ru/journals/scientific_notes/archive/2020_n1/Yaroshchuk
https://psyjournals.ru/journals/scientific_notes/archive/2020_n1/Yaroshchuk
https://cyberleninka.ru/article/n/stressoustoychivost-i-zhiznestoykost-kak-psihologicheskiy-resurs-pri-gelotofobii-v-kontekste-psihologicheskogo-zdorovya-studentov
https://orcid.org/0009-0000-8666-1544
https://orcid.org/0009-0007-0023-7963
https://orcid.org/0009-0008-8433-939X 

Kachkyn uulu & Zhorobai kyzy

BnusaHune YKXU3HECTOMKOCTU Ha ycneuwHyro agantTauumio CtyaoeHToB
K ycroBuamMm y‘-IGGbI B BbICLUUX y‘-IGGHbIX 3aBegeHundax

AnTbIH6eK KauKbiH yyny

Kangupar nejarorun4eckux HaykK, JOLEHT

KbIprei3ckuil HallMOHAJIbHBINM yHHUBepcuTeT nMeHH JK. BasacarsiHa
720033, yn. ®pyH3e, 547, r. bumkek, Keipreizckas Pecny6iinka
https://orcid.org/0009-0000-8666-1544

Hypu3a XXopo6ait Kbi3bl

MaructpaHT

KeIpreickuii HallOHaJIbHEIN YyHUBepcuTeT uMeHu K. banacarsina

720033, yi. ®dpyH3e, 547, r. bumkek, Keipreizckasa Pecniyburika
https://orcid.org/0009-0007-0023-7963

AHHOTaUMA. AKTyaJbHOCTh MPOOJIEMBI 3aKJIIOYAETCA B TOM, YTO XM3HECTOMKOCTh CTYAEHTOB HUIPaeT KIIIYEBYIO
pPOJIb B WX YCIEIIHON afanTal[iyd K YCJIOBUsM yueObl B BBICIINX y4eOHBIX 3aBeeHHAX, UTO HAMPAMYI BJIMAET Ha WX
yCIIeBAaeMOCTb, COLMAJIbHYI0 MHTErpalluio, MCUXOJOTUYECKYI0 YCTOMYUBOCTh 1 OOIllee 3MOI[MOHAIbHOE 0JIaromnojyuue.
Llesb cTaThU COCTOSJIA B TOM, YTOOBI MCCJIEIOBATh BJIUSHUE XU3HECTOMKOCTU Ha YCIENIHYI0 afanTal[dio CTYIEHTOB
K YCJIOBUAM y4ueObl B BBICHINX YUeOHBIX 3aBe[leHUsX, a TaKXke OMpefesUTh KJI0UeBble KOMIOHEHTHI, CII0COOCTBYIOMINE
3¢ PeKTUBHOMY NPEOLOJIEHUI0 CTPECCOBBIX CUTyalldHl M COIMAJIbHON HMHTerpanuu B oOpasoBaTesibHOM Ipoijecce. B
cTaThe ObLIM MCIOJI30BaHbl METOABI TECTUPOBAHUS XU3HECTOUKOCTHU (110 MeToAuke S. Maddi), HaGsogeHusa 1 onpoca
JUIST KOMITJIEKCHOTO aHajii3a (paKkTOpOB, BIMAIIMAX Ha a[anTalUi0 CTYJAeHTOB K YCJIOBUAM y4eObl B BBICHIMX yU4eOHBIX
3aBefleHUAX. B xo/ie ncciieqoBanus 6bljia AeTaJbHO MPOAaHAJM3UPOBaHa POJIb )XU3HECTOMKOCTH B MPOIlEcce afanTaliuu
CTYJIEHTOB K yCJIOBUSIM BBICIIETO y4eOHOTO 3aBe[leHUs. BHISBJIEHO, UYTO XM3HECTOMKOCTh OKAa3bIBAET IMOJIOKHUTEIHHOE
BJIMSIHUE HA YCIEIHOCTh afanTal[iy CTyAeHTOB, BKJII0Uas UX aKaJeMUUYECKYI0 YCIIeBaeMOCTbh, COI[MAIbHYI0 MHTETrPaIuio
U TIcUXoJiornyeckoe 6taromnosyurie. Takke rccieJOBaHMeE TOKA3aJi0, YTO BEICOKYE ITOKA3aTeJ ! XU3HECTOUKOCTH CBSI3aHbI
C yJIy4llleHHMeM CIIOCOOHOCTH CTYAEHTOB CIIPABJIATHCS CO CTPECCOBBIMU CUTYAIlUAMH W Pa3IUYHBIMUA TPYIHOCTAMU
yuebHOro mpomecca. [IpakTuyeckas 3HAYMMOCTh KCCJIEJOBAHUsA 3aKJIIOYAETCS B BO3MOXHOCTU MCIIOJIb30BAHUS €ro
pe3yJIbTaToB A pa3pabOTKH MPOrpaMM ICHUXOJIOTUYECKOHN MOAAEPKKH CTYIAEHTOB, HANpaBJIEHHBIX Ha IOBBIIIEHHE
YPOBHS UX KU3HECTOMKOCTH U YCIEIIHON afanTaiuy K yCIOBUAM By3a. [losyyeHHbIe JaHHBIE MOTYT CJIYXKUTh OCHOBOI
Ui BHeApeHHs B 0Opa3oBaTesbHBIN MpOIleCC TPEHWHIOB, KOHCYJIbTAIUA U NPOPUIAKTUYECKHUX MEPOTPUATHIT,
CII0COOCTBYIONIMX PA3BUTHUIO CTPECCOYCTOMYUBOCTH, CAMOPETYJISAINY, MOTHUBALIMKU U YBEPEHHOCTH B cebe ¥ CTYIeHTOB
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