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Abstract. The relevance of this study is driven by the growing focus on inclusive education in the Kyrgyz Republic, aimed
at creating equal learning opportunities for children with disabilities and special educational needs. There has been a
significant increase in the number of children requiring specialised support from both parents and educators, necessitating
the adaptation of educational systems and the introduction of innovative teaching methods that address the specific needs
of these children. This study aimed to analyse contemporary approaches to inclusive education and identify the most
effective pedagogical strategies for educating such children within the general education system, fostering an effective and
motivating learning environment. To achieve this aim, the research employed methods such as analysis of pedagogical
practice, review of specialised literature, and observation of the educational process in primary schools. Various models
of inclusive education were examined, legislative and organisational aspects of its implementation were analysed, and
the specific features of interaction between educators, children with special educational needs, and their parents or
legal guardians were studied. It was established that the successful implementation of inclusive education requires a
comprehensive approach, encompassing teacher training, the availability of appropriate teaching and learning resources
and equipment, as well as the creation of an atmosphere of tolerance and mutual understanding among classmates and
their parents or legal guardians. The practical value of the study lies in the potential application of the findings to optimise
inclusion processes within the school environment, as well as to develop recommendations for enhancing educational
strategies for children with disabilities and special educational needs in primary schools
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H INTRODUCTION

The relevance of this research is determined by the grow-
ing attention to inclusive education in the context of cre-
ating equal opportunities for educating children with spe-
cial educational needs and disabilities (SEND). In recent
decades, the Kyrgyz Republic, like other countries, has ob-
served a significant increase in the number of children with
special needs, which necessitates a review of existing ed-
ucational approaches and the implementation of effective

methods and technologies to support these children. It is
important to note that successful inclusion requires a com-
prehensive approach, including the training of educators,
appropriate infrastructure, and methodological resources
(Buniak, 2022). Therefore, in the modern world, the issue
of educating and raising children with special educational
needs and disabilities is one of the most important topics
within the education system.
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Any physical or mental impairments can significantly
complicate access to educational institutions and resources
for such children. They require an individualised approach
to learning, yet this should not preclude their ability to
interact with other children, participate in group activi-
ties, and integrate into society. As N. Toguzbaeva (2024)
notes, inclusive education is recognised by the interna-
tional educational system as the most humane approach,
as it grants the right to education to everyone regardless
of their conformity or non-conformity with the criteria of
the education system (society, school, etc.). This is pre-
cisely why issues of inclusive education are becoming a
pressing concern, and its implementation needs to com-
mence as early as possible, from both pre-school age and
in primary school, as it is aimed at creating equal learning
opportunities for all children, including those with special
educational needs.

Contemporary research dedicated to inclusive educa-
tion highlights the necessity of creating inclusive educa-
tional environments that support both learners with spe-
cial educational needs and their peers, thereby fostering
harmonious interaction and social adaptation (Suprun et
al., 2024). One of the key studies in the field of inclusive ed-
ucation is the research by E. Kamardina (2021), where the
author indicates that the quality of inclusive education de-
pends on a comprehensive range of resources. Consequent-
ly, the training of educators for working with children with
SEND should be normatively and organisationally aligned
with the regional and municipal education system for chil-
dren with disabilities, which ought to become the primary
component of the “demand” from the pedagogical commu-
nity for further professional development.

A. Dmitrieva (2020) analyses the impact of inclusive
educational practices on the development of tolerance
among learners. She asserts that inclusion not only con-
tributes to improved conditions for children with SEN but
also fosters the development of social responsibility among
all participants in the educational process. This approach
facilitates the creation of a more harmonious educational
environment where every learner can demonstrate their
talents and abilities, regardless of their health character-
istics. The research by M. Kozlova (2021) examines the
fundamental principles of inclusive education, including
the use of adapted educational materials and teaching
methods that accommodate the specific needs of children
with SEND. The author notes that a crucial aspect is not
merely the accessibility of educational materials but also
the cultivation of an atmosphere of trust and mutual under-
standing, which promotes better assimilation of material
by learners with diverse needs.

In the research of N. Gafurova & F. Abduraimo-
va (2022), the challenges of integrating children with spe-
cial needs into mainstream schools are considered, with
an emphasis on the use of modern technologies. They
underscore that information technologies play a key role
in ensuring access to education for children with SEND,
as they enable the creation of individualised educational
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pathways that take into account the unique requirements
of each learner.

V. Karpenko (2021) concludes that inclusive education
can only be effective when a comprehensive approach is
adopted, one that includes not only the training of edu-
cators but also the active involvement of parents in the
educational process. E. Dolgushina (2024) examines the is-
sue of creating an educational environment adapted to the
needs of children with special educational needs and disa-
bilities (SEND); the key mechanisms for implementing in-
clusive education are analysed, such as individual psycho-
logical and pedagogical support, correctional programmes,
and the integration of digital technologies. The profession-
al development of educators is also considered, including
the enhancement of their digital competencies, as well as
the role of innovative educational tools like augmented re-
ality and virtual environments. The author highlights the
necessity of overcoming infrastructural and social barriers,
which will contribute to improving the quality of educa-
tion for children with SEND and their social adaptation.

This study aimed to analyse contemporary approach-
es to inclusive education and determine the most effective
methods for creating a supportive and motivating learning
environment for children with special educational needs in
primary schools.

H MATERIALS AND METHODS

To conduct the study, the following scientific methods
were employed: analysis of pedagogical practice and sci-
entific literature, comparative analysis, analysis of regula-
tory legal documents, and observation of the educational
process in primary schools. These methods were selected
to gain a comprehensive understanding of the state of in-
clusive education in primary schools and to evaluate the
effectiveness of the pedagogical strategies applied to chil-
dren with special educational needs and disabilities. The
method of analysing pedagogical practice was applied to
study existing educational programmes and approaches
used in inclusive classrooms. This method allowed for an
analysis of the effectiveness of various educational strat-
egies and the identification of practical problems faced
by teachers when educating children with SEND. Pro-
grammes and methodological guidelines were analysed.
Observation of the educational process in inclusive class-
rooms was used to assess the real-world situation on the
ground, analyse the interaction between learners, and
observe the use of adapted educational materials and
technologies. This method facilitated the identification of
both positive and problematic aspects in the organisation
of inclusive education. For the analysis of the theoretical
basis of the research, articles by contemporary scholars
and educators were used, as well as regulatory legal acts
governing inclusive education in the Kyrgyz Republic,
and international official documents. Thus, combining
these methods allowed for an allencompassing picture of
the state of inclusive education and the identification of
key factors influencing its effectiveness.
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B RESULTS AND DISCUSSION
Characteristics and principles of inclusive education
One of the most precise and comprehensive definitions of
inclusive education is offered by UNESCO (2009). Inclu-
sive education is a process that addresses the diversity of
needs of all children, youth, and adults through increased
participation in education, cultures, and communities, as
well as reducing and eliminating exclusion from and with-
in education. The most important aspects of this concept
include humanistic values, the development of creative
abilities and intellect, and harmony among the intellectual,
emotional, and physical qualities of the individual. Accord-
ing to L. McManis (2020), inclusive education is a system
of learning in which all children, regardless of their back-
ground, are educated together in the same school and class-
room, receiving support in line with their individual needs.
Creating a comfortable educational environment that
motivates learning is essential in inclusive education. Es-
tablishing such an environment, which considers percep-
tual characteristics, the pace of material assimilation, and
children’s individual needs, forms the basis for the success-
ful learning of younger schoolchildren with SEND. A key
feature of inclusive education is its social innovativeness,
encompassing the conditions for fostering a tolerant socie-
ty where every individual, regardless of their background,
feels part of the collective. From an early age, children
learn and respect principles that lay the foundations of a
humane and just society. The Declaration of Principles on
Tolerance emphasises that “education for tolerance should
aim at countering influences that lead to fear and exclu-
sion of others, and should help young people to develop
capacities for independent judgement, critical thinking and
ethical reasoning” (Mambetakunov & Myrzaliev, 2024).
Another characteristic of inclusive education is psy-
cho-pedagogical preparedness. Primary school is a crucial
period during which foundational skills and attitudes are
acquired, influencing a child’s subsequent personal devel-
opment. Learning within an inclusive environment helps
children develop empathy, communication skills, and the
ability to collaborate. For children with SEND, inclusive
education provides opportunities for socialisation and ad-
aptation within society. Furthermore, the importance of
legislative norms must be underscored. Inclusive education
is governed by international standards, such as the Conven-
tion on the Rights of Persons with Disabilities (CRPD, 2006),
as well as the requirements of many countries, including
the Concept for the Development of Inclusive Education
in the Kyrgyz Republic for 2019-2023 (2019). The Consti-
tution of the Kyrgyz Republic (2021) guarantees the right
of every citizen to education, and the Law of the Kyrgyz

Republic “On Education” (2023) establishes equal rights for
all citizens to receive quality education. The socio-econom-
ic situation in the Kyrgyz Republic necessitates improving
the quality of and access to education for all categories
of learners, including those with special educational needs
and disabilities, following the primary objectives of the
country’s development strategy and educational legislation.

In the National Development Strategy of the Kyrgyz
Republic for 2018-2040 (2018), the objective of forming
a system of continuous education is set, taking into ac-
count the tasks of medical and social inclusion. One of
the tools for its implementation is the development of a
legislative framework that considers the diversity of the
population’s educational needs. The Concept for the De-
velopment of Inclusive Education in the Kyrgyz Republic
for 2019-2023 (2019) was developed considering the coun-
try’s strategic documents on the education of individuals
with special educational needs and is aimed at creating a
more diversity-friendly, effective, and equitable education
system, which will enhance its capacity to address new and
contemporary challenges. The Concept (2019) also takes
into account the international obligations of the Kyrgyz
Republic to ensure equal and accessible education for all
learners, including the norms of the UN Convention on the
Rights of the Child (UNCRC, 1989) and the Convention on
the Rights of Persons with Disabilities (CRPD, 2006). In
the Concept (2019), the provision of inclusive education
is defined as a priority direction for the implementation
of state educational policy. Consequently, the Strategy for
the Development of Education in the Kyrgyz Republic for
2012-2020 (2012) set the task of ensuring the conditions
for providing inclusive education to learners with special
educational needs in mainstream and special general edu-
cation organisations and integrating inclusive education at
all levels of education.

Additional characteristics of inclusive education in-
clude pedagogical challenges and perspectives. The inclu-
sive environment necessitates new approaches to teaching:
individualisation, differentiation, and the application of
special methods. Teachers must possess competencies in
the fields of defectology and psychology, and utilise mod-
ern technologies, thereby contributing to the successful
learning of all learners.

The relevance of inclusive education in primary schools
underscores the need to create an accessible and equitable
educational environment for all children. This not only
contributes to the successful socialisation and development
of each learner but also fosters a humane society that val-
ues diversity and equal opportunities (Popova, 2021). Ta-
ble 1 presents the core principles of inclusive education.

Table 1. Key principles of inclusive education

Principles

Content

The principle of the value of the individual,
regardless of their level of development,
abilities, and health status

This means that the individual is at the centre of the educational system, and
education and upbringing are oriented towards their development. It does not
permit the infringement of an individual’s rights due to deficiencies in physical or
intellectual development, or limited abilities and capabilities.

Bulletin of the Jusup Balasagyn Kyrgyz National University, Vol. 17, No. 1, 2025




Mambetakunov & Akylbekova

Table 1. Continued

Principles

Content

The principle of building upon the capacity of
every individual to feel and think

This means that every individual, regardless of limitations in their development and
intellectual capabilities, can develop their thought processes and their emotional
and sensory aspects. This requires a specific approach and particular conditions.

The principle of the universal right to
communication

Every individual is endowed with the right to express their thoughts through
communication; they can listen and have the right to be heard by others.

The principle of mutual assistance, connection,
and support

For normal development, an individual needs support from another person.
Everyone needs support and the building of connections of various kinds with other
people.

The principle of the connection between
authentic education and building relationships
with others

Learning will only be effective when a system of communication links with other
people, collective work, and creativity is established.

The principle of progressive development

Progressive development should be oriented towards unlocking an individual’s
natural aptitudes and assisting them in performing actions that are accessible and
understandable to them. One must not focus on what a person is incapable of doing.

The principle of diversity

This principle suggests that diverse activities and involvement in collaborative work
and building relationships within a collective lead to the development of all facets of

the personality.

Source: developed by the authors

The advantages of inclusive education include the devel-
opmentoftoleranceand cultureamongalllearners; improved
socialisation of children, taking into account their needs
for quality education; the development of flexible teaching
methods that are beneficial to all learners; and an increase
in the quality of education through modern approaches.

Differentiated instruction:

A key tool in inclusive education

Inclusive education is not merely about educating chil-
dren with special educational needs and disabilities; it is
also about creating an environment in which every child

is self-aware and can unleash their potential. Inclusive ed-
ucation involves creating conditions for the learning of all
children, irrespective of their individual characteristics and
needs (Betker, 2014). One of the key tools for implement-
ing inclusive education is differentiated instruction, which
allows for considering the individual capabilities of each
learner and adapting the learning process to their needs.

Differentiated instruction is a system of methods and
techniques aimed at accounting for learners’ individual
characteristics when organising the learning process. It
involves variability in tasks, the use of diverse teaching
methods, and flexibility in assessment (Table 2).

Table 2. Principles of differentiated instruction

Principles Content
Individualisation Consideration of learners’ cognitive abilities, pace of learning, and interests.
Flexibility Adaptation of content, forms, and teaching methods depending on learners’ level of preparation and needs.
g Provision of various learning tasks and materials, considering children’s cognitive and psychophysical
Variability cos
characteristics.
Support and motivation | Creation of a comfortable educational environment conducive to unlocking the potential of each child.

Source: developed by the authors

Applying differentiated instruction in primary schools
contributes to the successful socialisation and academic
attainment of all learners, including those with special ed-
ucational needs. The main methods of its implementation
include grouping learners by their level of preparation
or learning style (grouping by preparation level involves
grouping learners based on their knowledge, skills, and ac-
ademic performance); grouping by learning style (all chil-
dren learn differently, and considering their cognitive char-
acteristics can increase teaching effectiveness); and using
multi-level tasks that allow each learner to work according
to their abilities and develop critical thinking. Critical think-
ing is not about finding fault, but a fair evaluation of the
positive and negative aspects of the subject being studied.
Other methods involve employing various teaching meth-
odologies (visual, auditory, and kinaesthetic approaches)
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and a flexible assessment system that considers the indi-
vidual achievements of each child (Marzuki et al., 2022).

The advantages of differentiated instruction in inclu-
sive education lie in the fact that it takes into account the
individual characteristics and needs of learners, increases
motivation and interest in learning, improves academ-
ic performance and self-confidence, and ensures psycho-
logical comfort while reducing anxiety levels in children
with special educational needs. Differentiated instruction
is an effective tool in inclusive education, which creates
conditions for equal access to knowledge and the full de-
velopment of each child. Its application in primary schools
contributes to the formation of a tolerant educational en-
vironment where every learner can realise their potential.
Since the teacher’s role is to link knowledge with the in-
terests of the individual (DeronceleAcosta & Ellis, 2024),
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inclusive education, supported by differentiated instruc-
tion, helps create equal conditions for all children, which
is crucial for their holistic development and social adapta-
tion. The introduction of such approaches in the education-
al process at the primary school level fosters the creation of
a tolerant society and the development of communication
and cooperation skills among children, which is an impor-
tant stage in their growth and socialisation.

H CONCLUSIONS

As a result of the conducted research, several key con-
clusions can be drawn concerning inclusive education
and its implementation in primary schools for children
with special educational needs and disabilities. One of
the primary outcomes is the confirmation that successful
inclusion necessitates a comprehensive approach, encom-
passing not only adapted educational materials and tech-
nologies but also teacher training, the creation of suitable
infrastructure, and active engagement with parents. The
application of differentiated instruction and the use of
flexible teaching methods have a significant impact on
improving the academic attainment and socialisation of
children with special educational needs. The methodolo-
gy of grouping learners by their level of preparation and
the use of various learning styles and teaching methods
contribute to creating a comfortable educational environ-
ment where every child has the opportunity to develop
their abilities and unleash their potential. This, in turn,
fosters the development of tolerance among all partici-
pants in the educational process.

The practical value of the research lies in the devel-
opment of recommendations for educators and education-
al institutions aimed at creating a more effective and in-
clusive educational environment for children with SEND.
Particular attention should be paid to the training of edu-
cators, which is an important condition for the successful
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AHHoOTauMA. By HIITUH akTyaayysryry Kelpreiz Pecry6inkacsiHaa MHKIJTIO3UBAVK OKMIMM Oepyy MacesesiepruHe KOHYJT
OypyyHYH KeOeHyIly MeHeH IMapTTajraH, aja AeH COOJYI'YHYH MYMKYHUYJIYKTOPY YeKTeJyy XKaHa e3reue Ouinmre
MyKTax OajigapAblH OWIMM ajlyycy YYyH Ouppel mapTTapAsl Ty3yyre OarbiTrajirad. OJike[e aTa-sHeJepAuH Aa,
MyTaJuMIepAVH [a aJUCTEeIITUPUIreH KOJAOOCYHa MYyKTax OasapAblH CAaHBIHBIH OJIYTTYy ecylly Oaikaiyynda, OyJi
JIeH COOJIYTYHYH MYMKYHUYJIYKTOPY YEKTeJYy XaHa e3reue OMIuM O6epyy MyKTaXIbIKTaphl 6ap GajigapAsl OKyTYyHYH
©3reueJIYKTOPYH 3CKe ajlyy MeHeH OwmymM Oepyy cHUCTeMaslaphlH aJanTalUsAJIOOHY XXaHa OKYTYYHYH WHHOBALUSJIBIK
BIKMaJIAPbIH KUPIU3YYHY TaJslan KbUlaT. WINTUH MakcaThl — WHKJIIO3UBANK OMJIMM OepyyHYH 3amMaHOanm bIKMaJiapblH
TaJII00 XKaHa XKaJIIbl OMJINM 6epyy CHCTeMAaChIHBIH IAapTHIH/A OyJ1 6aaapabl OKYTYYHYH 3H HaThIFKaJTYy MearoruKaibiK
CTpaTervsAJapbhlH aHBIKTOO JXaHA HATBHIMKAJIYy OKYTYY ’XaHa MOTHBALMAIOOUY 4eHpeHy Ty3yy Oosay. Benruenren
MakcaTkKa XeTyy YYYH OKYTYyy MpaKTUKachlH TaJ[00, aTalblH afabuATTap, OallTajrsld MeKTelTe OKyYy IMpolecCHHe
6aliko0 XKYPry3yy BIKMajapbl KOJIIOHYJIraH. MHKITIO3UBAUK OIMM GepYYHYH ap KaHJail MoAesepyu U3WJIAEHTeH, aHbl
WIIKe allBIPYYHYH MBI3aM/IbIK )XaHa YIOMITYPYYYy/IyK acleKTHUIepy TaJJaHraH, MyraauMIepAnH, e3reue 6uanum 6epyy
MYKTQXABITEl 6ap Gasmap[blH jXaHa aJapblH aTa-3HeJepUHUH/MBIA3aM/lyy OKYJIIOPYHYH 63 apa apakeTTeHYYCYHYH
©3reueJIyKTepy U3niieHred. MHKITI03UBIUK OMIMM 6epyyHY UATHIINKTYY HIIKe allbIPyy KOMIUJIEKCTYY MaMUJIeHU, aHbIH
WYMHJe MyTraJuMIepAu JasgpOOHY, THeIIeJyy OKyYy-MeTOJUKAJIBIK KOMIUIEKCTEPAUH XaHa XabayyaapAbH OOJyLIyH,
OIIOH/OW 3Jie KJIACCTAIITAPHIHBIH XaHA aJlapAblH aTa-dHeJEePUHUH/MBIA3aMayy OKYJIIOPYHYH [EeHr33JIMHE KJIacCTa
cabBIpYYJIYKTYH XaHa 63 apa TYIIYHYIIYY aTMocdepachH TY3YYHY Tajial KblJIaaphbl aHBIKTAJTaH. VUIITUH NPaKTHUKAJIBIK
GaaJryyJIyry ajiblHIaH HaThIIDKaJIapbl MEKTEI Y6MPOCYH/Ie MHKJIIIO3UBAYY MIPOLECCTEPAN ONTUMAJJAIITHPYY, OMOHA0N
3J1e GamTaareld MeKTeNTe JJeH COOJIYyTYHYH MYMKYHUYJIYKTOPY YeKTesyY XaHa e3rede OwimMm 6epyy MYKTaXOBIKTaphl
O6ap Oanmap Y4yH OuiauMm 6epyy cTpaTerusuiapblH ©pKYHAOTYY OOIOHYa CyHYIITApAbl MIITEN YbITYy YUYYH KOJAOHYY
MYMKYHYYJIYTYHI® TypaT

Herusrn cespep: [eH COOJNYTyHYH MYMKYHUYJIYKTOPY 4eKTenyy Oajgap; Hedarorvdkasjibik Keuremnsep;
conMasblK WHTerpauus; xeke OwianM Oepyy MaplIpyTTaphl; MbIH3aM YeHeMJIepH; TOJIEPAHTTYYJIyK; OKYyZarsl
JKETULIKEHAUKTED
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AHHOTaUMA. AKTyaJIbHOCTh JJAHHOU paboThl 00YCJIOBJIEHA YBEJINYNBAIIUMCA BHUMAaHHEM K BOIIPOCaM MHKJTIO3UBHOTO
obpasoBaHuA B Keipreidckoil Pecny6iirike, KOTOpOe HampaBJjIeHO Ha CO3[JaHKe PAaBHBIX YCJIOBUM I 00ydueHUA AeTeil
C OrpaHHYeHHBIMU BO3MOXHOCTAMH 3[0POBbA M OCOOBIMU OOpa30BaTEJIbHBIMU NOTpeOHOCTAMU B 00ydeHHU. B
cTpaHe HaOJIIO[AEeTCA 3HAUYUTEIBHBIN POCT YKCJIAa JeTel, HyXJAWIIUXCA B CIeNUaJIu3uPOBAaHHON MOJAEPXKe KaK CO
CTOPOHBI poAUTEJIEN, TaK U CO CTOPOHBI I1€JaroroB, 4YTo TpebyeT aAanTanuu oOpa30oBaTesIbHBIX CUCTEM W BHEJpEeHUs
VHHOBAIIMOHHBIX METO/IOB NPENOoJIaBaHUsA C YYeTOM crenuduky oOydeHHuA JieTeil ¢ OrpaHUYEHHBIMH BO3MOXHOCTAMU
30POBbsA U OCOOBIMU 00Opa3oBaTeIbHEIMU NOTpPeOHOCTAMHM B oOydeHHU. llespio pabOTHl ObLI aHAJN3 COBPEMEHHBIX
MOJX0JI0B K MHKJIIO3MBHOMY 00pa30oBaHUIO M olpejeseHHe Haubosiee 5Gp(PeKTUBHBIX NefarornieckKux cTpaTeruil Ajis
o0yveHUA yKa3aHHBIX AeTell B ycJoBUAX oOlleil o6pa3oBaTeJbHOU CHUCTeMBl U co3faHus 3PpdekTUBHOU obyuarouieit
Y MOTHUBUpPYOIIEH cpefsl. J[JiA AOCTUXEHUA IOCTABJIEHHOH IeJIM KCIOJIb30BaJICh METOABl aHaM3a Iearornyeckomn
MPaKTUKY, aHaJM3a ClenuajIn3upOBaHHON JIMTepaTyphl, HAOJIOAeHNA 3a Y4eOHBIM MPOLIeCCOM B HA4aJIbHOH IIKOJIE.
Boutn mcciieoBaHbl pas3jiMYHbBIE MO HHKJIIO3MBHOTO 00pa3oBaHUsA, IPOAHAJIM3MPOBAHBI 3aKOHOAATEJIbHBIE U
OpraHu3aIMOHHBIE ACIIEKTHl €ro BHEJPEHU:dA, a TakKXe HM3y4YeHbl OCOOEHHOCTH B3aWMOJIEHCTBHA Iearoros, AeTel
¢ 0ocoOpIMU 00pa3oBaTebHBIMU NOTPEOHOCTAMH U UX POAUTESell/3aKOHHBIX IpefCcTaBUTesel. YCTaHOBJIEHO, YTO
yCremrHass peaju3alisa WHKJIIO3UBHOTO 0O0pa3oBaHUA TpeOyeT KOMIJIEKCHOTO MOJXO[a, BKJIIOYAKIIEr0 MOATOTOBKY
[eJJaroroB, HaJMYMe COOTBETCTBYIOIUX y4eOHO-METOAMYECKHX KOMIUJIEKCOB M 00OPYyJOBaHUsA, a TaKXKe CO3JaHHe
arMocdepsl TOJEPAaHTHOCTH U B3aWMOIIOHMMAHHA B KJIacCe HA YPOBHE OJJHOKJIACCHUKOB M UX POJAUTENElN/3aKOHHBIX
npencraBuTesell. IlpakTuyeckas I[€HHOCTh pabOTHl 3aKJI0yaeTcs B BO3MOXHOCTU IPHUMEHEHHsA IOJIyYeHHBIX
pe3yJIbTaTOB Ui ONTHMMM3AIMK IPOIECCOB MHKIIIO3UM B IIKOJIBHOHM Cpele, a TakXe pa3pabOTKH PeKOMEeHJAlUH I10
COBEPIIEHCTBOBAHUI0 00Pa30BaTEIBHBIX CTPATErUH AJIA IeTel C OrpaHUYE€HHBIMH BO3MOXHOCTSAMU 3[J0POBBS 1 0COOBIMU
obpas3oBaTeIbHBIMU NOTPEOHOCTAMU B 00y4eHNU B Ha4aJIbHOU IIKOJIe

KnioueBble crnosa: A€TU C OIrpaHUYE€HHBIMU BO3MOXHOCTAMHN 3JO0POBbA; NEAAarorn4eCKre BbI3OBbI; COLMaJIbHaA
UHTEerpaunus; nHAVBHUAOYAJIbHbBIE 06p330BaTe.TH)HbIe MapupyThI; 3aKOHOAATEJIbHbIE  HOPMBI; TOJICPAHTHOCTD;
aKaaeMmnyeckas yCcneBaeMoOCTb

Bulletin of the Jusup Balasagyn Kyrgyz National University, Vol. 17, No. 1, 2025


https://orcid.org/0000-0001-5456-6884
https://orcid.org/0009-0001-0936-3954

