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T CASACATBIH OPKYHIAOTYYHYH KYPAJIbI KATAPBI YET 2JI/IUK
KOMIIETEHTTYYJIYKTY KAJIBIIITAHABIPYY MOJIEJIN
MOJIEJb ®OPMUPOBAHUSA UHOSA3BIYHON KOMIETEHIIAA
KAK UHCTPYMEHT COBEPIIEHCTBOBAHMUS SI3bIKOBOM MOJIUTUKU
MODEL OF FOREIGN LANGUAGE COMPETENCE FORMATION
AS THE PHENOMENA OF LANGUAGE POLICY ENHANCEMENT

AHHOTanmusi: Maxkaiaga TUI casicaTblH OHYKTYPYY MEXaHW3MUHHMH HETW3M KaTapbl
KEJIEYEKTETH aTUCTEPAUH 4YeT THIAYY KOMMYHUKATHUBIUK KOMIETEHTTYYJYTYH KalbIIITaHIBIPYY
Mozenu Kapanar. CyHywrraaraH Makajgaja 4YeT TWIIEpAd OKyTyyJa KOMMYHMKAaTHBIMK
KOMIIETEHTTYYJYKTY KaJBIITaHJABIPYY Npoueccu Kapayiar. KOMMYHHUKAaTUBIMK KOMIETEHTTYYJYK
TUIAUH CTPYKTYpajblK ©3reuejyKTepyH TaHa AMEC, aHbIH COLMAIBIK, MparMaTUKajIblK aHa
KOHTEKCTTUK ©3reueslyKTepyH Ja KaMmTbilaH KEHMpPHU TEpPMUH KaTapbl KapanaTr. Yer TWIMH
O30 ITYPYY HPOLIECCUH H3WUJII66 MAaKCAThIHJA MEAArOTHKAJIBIK MOJEI66 METOAYH KOJAOHYY
KeHUpH mpakTukara 33. A. H.LlykuHauH nukupu GoroHYa, MOJENAee alapiblH MypJaa OOJTOH Xe
JKaHBIIaH KypyJAraH MYHO316MeJIOpYH aHBIKTOO YKaHa TaKTOO MaKCaThIHJA ap KaHJIal MyHe31ery
00BEeKTTEep U U3UIAeeTe MYMKYHIYK OepeT [1]. UeT THIMH OKyTYy HMpPOLIECCHH MOJETAOO KO-
XK00OCY 4YeT TWJIMH OKYTYYHYH KOMIUJIEKCTYY CHCTEMAachblH HIITEN YbITYyHY KaMTBIMT, aHJa
MakcaTTap, CTPYKTypa, MaTepUajIblH Ma3MyHYy, OKYTYy HpPOIECCH, TapOHsUI00 TaaCUPUHHUH
METOJZIOPY aHa MEXaHU3MIEPU YarbUIAbIpbLIAT. BU3IUH M3UI11ee YeT TUIMH YHUPeHYY MOJEIINH
UIITeN YbITyyTra apakeT KbUIIsl [2]. Bu3 cyHyin KeUIraH MOJeIb YeT TUIIMH OKyTyyAa OoJIroH Oup
HeYe bIKMaJlap/bl, aTan alTKaHJa KOMIIETEHTTYYJIYK, KOMMYHHKaTUBIUK, MHcaHra OarbITTajarad
JKaHa MHCaHbIK-UIIIMEPAYYIYKTY HHTETPALMSIIOOr0 HEru3AeareH. KoMIeTeHTTYYYK bIKMacblHbIH
HETU3TH MOCTYNIATTapblH KapMaHyy OUuM Oepyy TYTYMYH aJUCTHH KOMIETEHTTYYJIYK MOJIEIUHE
0arpITTO0 MEHEH mapTTainrad. KecunTuk MaaHUyy KOMOETEHIUIIApbl TY3YY MPoOIeMachiH Kol
CaHJlaraH M3WJIe6eJIep UIITUH ap KaHAAW 4eipesepyHIery MUJIACTTEpIN UHTHIMKTYY Yedyy YUYH
3apbUl OOJITOH KaJIbl MaJJaHUH >KaHA KeCUIITHK KOMIETSHIMUTapAbIH KbIMBIHBICHIH ©316IITYPYY
3apeuIabITeIH KopcoToT (b. A.Hexnagaukos, E. K. 'mtman, B. B. CajdonoBa, T. c. CepoBa, A. H.
[IlamoB »xaHa Oamkanap). O1mos 371€ ydypJa yeT THIAYY KOMMYHMKATUBIMK KOMIETEHTTYYJYK
Kalmbl MaJaHUNW KOMIETEHUMsUIap OJIOTYHYH MHTETPaTUBIAMK KOMIIOHEHTH OOJyy MeHEH
rI00aIBIK JKaHa OpyC MacITaOblHJa ©3YHYH KECHUIITHK MOTEHIMAJbIH WILNKE allbIpyyra aasp
aJMCTUH MYHO3/1eMecy 0oiyn caHaiar [3].

AnHoTammsi: B cratee paccmarpuBaeTcs MoOJelb  (GOPMHUPOBAHUS  HHOS3BIYHOM
KOMMYHUKaTUBHOM KOMIETEHIMH OyIylWMX CIELHMATUCTOB KaK OCHOBAa MEXaHH3Ma pa3BUTHS
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SI3LIKOBOM  IMOJUTHKU. B HpeI[CTaBHeHHOﬁ CTaTbC HCCICAYCTCA IIPOLIECC (I)OpMI/IpOBaHI/ISI
KOMMYHUKATUBHONW KOMIIETEHIIMM TPH OOYYCHUU HMHOCTPAaHHBIM si3bIikaM. KoMMyHUKaTHBHas
KOMIIETEHTHOCTh PacCMaTpUBAETCs KaK HMIMPOKUN TEPMHUH, KOTOPBIM BKIIOYAET B ceOs HE TOIHKO
CTPYKTYPHBIC 0COOEHHOCTH sA3blKa, HO U €r0 COIHUAJIBHBIC, IMPAIrMAaTHYCCKHEC U KOHTCKCTYAJIbHBIC
ocobenHoctd. Mcmonb3oBaHue MECTOJa IEAArortd4€CKoro MoOACIMPOBAHHUA C LCJIbIO H3YUCHUA
Iporecca OBJAACHUS WHOCTPAHHBIM S3BIKOM HMEET HMPOKYK IpakTuky. [lo mMHenuro A.H.
[IlykuHa, MOJEIMPOBAHME TO3BOJSAET H3ydaThb OOBEKTHl PA3NUYHOM MPUPOIBI C IIENBIO
OnpeACICHUS U YTOUHCHUA UX YK€ CYHICCTBYIOIIM X UJIM BHOBb ITOCTPOCHHBIX XAPAKTCPUCTUK [1]
[Ipouenypa momenupoBaHHs TMpolecca OOYyYeHUs HHOCTPAHHOMY S3bIKY BKIIOYaeT B ceOs
pa3paboTKy KOMILIEKCHON CHCTEMBbl 00 y4eHUsSI HHOCTPAHHOMY SI3bIKY, B KOTOPOH OTpa)kKeHbI LIEJH,
CTPYKTYpa, COACPIKAHUEC MaTEpuaja, mpouecce 06y‘IeHI/I}I, METOABI U ME€XaHU3Mbl BOCIITUTATCIBHOT'O
BO3/ICHCTBUs. B Hamem wucciaenoBaHuu Obla MPEMIPUHATA TOMBITKA pa3padoTaTh MOAETH
0o0yueHusi Ha WHOCTpaHHOM si3bike [2]. Ilpemmaraemass HamMu MoJielb OCHOBaHA Ha HMHTETPAIlUU
HCCKOJIbKUX CYHICCTBYIOIMX TIOAXOIOB K O6y‘-ICHI/IIO HHOCTPAHHOMY 3bIKY, a HWMCHHO
KOMIICTCHTHOCTHOIO, KOMMYHUKATHBHOTIO, JJUMYHOCTHO-OPHUCHTUPOBAHHOI'O n JIMYHOCTHO-
JCATCIIBHOCTHOTO. HpI/IBep)KeHHOCTI) OCHOBHBIM IIOCTYJIaTaM KOMIICTCHTHOCTHOIO IOAXOJa
oOycroBJieHa OpHUEHTalMeld Bcel cHcTeMbl O0Opa30BaHUs HAa KOMIIETEHTHOCTHYIO MOJIENb
crueguaiaucTra. MHorouucjeHHbIe HcCciea0oBaHuA HpO6J’ICMH (l)OpMI/IpOBaHI/IH HpO(l)eCCI/IOHaJ'ILHO
3HAUYUMBIX KOMIIETEHIIMH YKa3bIBalOT Ha HEOOXOIUMOCTh OBJIAJICHUS] HA0OPOM OOIIEKYIBTYPHBIX U
HpO(l)eCCI/IOHaJIBHBIX KOMHGTGHHI/Iﬁ, H€O6XOI[I/IMBIX AJIs yCIICHIHOTO pCHICHUA 3a1a4 B pPa3IMYHbIX
copepax nmestenvHocTd (K.E. besyknaguuko, E.K. I'mtman, B.B. CadonoBa, T.C. CepoBa, A.H.
[[lamoB w npyrue). B TO ke BpeMss MHOS3bIYHAS KOMMYHHKATHBHAs KOMIIETEHIIMS, SBJISSACH
HHTCTPAaTUBHBIM KOMIIOHEHTOM OJI0Ka O6IIIeKyJII)TypHI>IX KOMHGTCHHHﬁ, BBICTYIIACT
XapaKTEepUCTUKON CIIEHATUCTa, TOTOBOTO PEaTn30BaTh CBOM MPO(ECCHOHANBHBIN IMOTEHIMAT B
r100aTEHOM | poccuiickoM Mactrabe [3].

Abstract: The article discusses the model of formation of foreign language communicative
competence of future specialists as the basis of the mechanism for the development of language
policy. The present article examines the process of formation of communicative competence in
teaching foreign languages. Communicative competence is considered as a broad term that includes
not only the structural features of the language, but also its social, pragmatic and contextual
features. The use of the method of pedagogical modeling in order to study the process of mastering
a foreign language has a wide practice. According to A.N. Shchukin, modeling makes it possible to
study objects of various nature in order to determine and refine their already existing or newly
constructed characteristics [1]. The procedure for modeling the process of teaching a foreign
language includes the development of a comprehensive system of teaching a foreign language,
which reflects the goals, structure, content of the material, the learning process, methods and
mechanisms of educational influence. In our study, an attempt was made to develop a model of
learning in a foreign language [2]. The model we propose is based on the integration of several
existing approaches to teaching a foreign language, namely competence-based, communicative,
student-centered and student-activity. Adherence to the basic postulates of the competency-based
approach is due to the orientation of the entire education system towards the competency-based
model of a specialist. Numerous studies of the problem of the formation of professionally
significant competencies indicate the need to master a set of general cultural and professional
competencies necessary for the successful solution of problems in various fields of activity (K.E.
Bezukladnikov, E.K. Gitman, V.V. Safonova, T.S. Serova , A.N. Shamov and others). At the same
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time, foreign language communicative competence, being an integrative component of the block of
general cultural competences, is a characteristic of a specialist who is ready to realize his
professional potential on a global and Russian scale [3].

Hernsru €CO30P: YCT JJIAUK KOMIETCHTTYYJIYK, MOJC/Ib, KEJICUCKICTU aguCTEp, 3aManoOan
TEXHOJIOTHUIIAP.

KnwueBble cj10Ba: WHOS3BIYHAS KOMIICTCHIWMS, MOJETb, OYyAyIMe CIEIHaTNCTHhI,
COBPCMCHHELIC TCXHOJIOTHUH.

Key words: foreign language competence, model, future specialists, modern technologies.

Introduction. One of the bases for modeling the process of teaching a foreign language is
the initial provisions of the communicative approach. Orientation to the principles of this approach
is caused by the communicative orientation of the discipline "Foreign language”. The
communicative approach defines the basic components of the language learning system and
recognizes the position that language as a means of human communication functions, is assimilated
and develops in the process of speech contacts and speech interaction of people. Therefore,
communication is the goal, means and basis of the organization of teaching foreign language speech
[4].

The achievement of the integrative goal of teaching a foreign language at a university is also
facilitated by a personality-oriented approach that "affects all components of the education system
(educational and educational goals of teaching each academic subject, the content of teaching,
methods, technologies and teaching techniques) and the entire educational process as a whole™ [5].
This creates favorable conditions for the formation of foreign language communicative competence
due to flexibility in determining the goals of teaching a foreign language, taking into account the
individuality and personal interests of students. As a result, we are talking about more effective
training (1.S. Yakimanskaya, E.V. Bondarevskaya, M.N. Berulava, V.V. Serikov and others).

Synthesizing the personal and activity components, the personal-activity approach from the
position ofa teacher means the organization and management of purposeful educational activities of
students in "the general context of their life activity — the orientation of interests, life plans, value
orientations, understanding of the meaning of learning for the development of the creative potential
of the individual™ [6].

In the process of organizing students' activities, there is a reorientation of the learning
process to the formulation and solution by the students themselves of specific educational tasks
(cognitive, research, projective, etc.). The personal-activity approach involves the organization of
subject-subject educational cooperation between a teacher and students, as well as the
implementation of collective communicative activity as a form of educational cooperation and
conditions for the formation of necessary knowledge, skills and abilities in a foreign language.

Effective implementation of the proposed model is possible provided that the following
didactic principles of training are observed: consistency, activity, subjectivity, differentiation and
individualization, the developing nature of training, professional orientation, reflection [7].

Based on the normative-target and content components, we have modeled the
organizational-activity component, which defines a set of actions aimed at achieving a complex
didactic goal, methods, forms and means used in the process of teaching a foreign language. At the
same time, the main mechanism for the effective functioning of the proposed model for the
formation of foreign language communicative competence of university students is a block-modular
technology used in the course of organizing independent work. This technology of organizing the
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process of teaching a foreign language allows creating conditions for students to assimilate the
content of educational programs at an individual pace by enlarged educational units presented in the
form of blocks-modules. As V.M. rightly notes. Gareev, the purpose of the development of blocks-
modules is "to dissect the content of each topic of the course into component components in
accordance with professional, pedagogical and didactic tasks, to determine appropriate types and
forms of training for all components, to coordinate them in time and integrate them into a single
complex™ [8].

Consideration of the modular approach in the system of higher education as a priority is
explained by the tendency to reduce the number of classroom hours allocated to the study of the
discipline "Foreign Language™ along with the increasing volume of educational material for
independent study. In these conditions, there is a need to ensure the flexibility of the training
content, adaptation to the individual needs of the individual and the level of her basic training.

The block-modular technology is based on the procedure for structuring the training content
into thematic blocks-modules. In the structure of each module there is an invariant component,
which includes classroom work and extracurricular independent work, as well as a variable part
(extracurricular independent work), the volume and level of which depends on the language training
of the student and his motivation to learn a foreign language.

A block-modular approach to the organization of independent work of students is possible if
the following didactic conditions are met: pedagogical planning, methodological support, creation
of a system of multi-level tasks, time for independent work, motivation level, teacher counseling. In
an attempt to create optimal conditions for learning a foreign language for students of various levels
of language training and motivational readiness, the main emphasis is on compliance with the
principle of differentiation, which involves taking into account the varying degrees of formation of
foreign language communicative competence and its subsequent step-by-step process of formation
[9]. Differentiated tasks for independent work allow students to choose an individual educational
trajectory of their linguistic training and move to a higher level of formation of this competence.
With a differentiated approach to the organization of independent work on learning a foreign
language, special emphasis is placed on the performance of tasks involving the development of
search and research competencies, professional competencies, as well as contributing to the increase
of creative activity of students.

In the performance-evaluation component, the criteria for evaluating the effectiveness of the
functioning of the model are highlighted. Indicators of the formation of individual subcompetencies
as part of a foreign language communicative competence, namely linguistic, socio-cultural,
professional, compensatory competencies, are cognitive criteria (the sum of knowled ge according to
the State Standard in various types of speech activity: speaking, reading, writing), activity (the
ability and ability to carry out professionally-directed speech activity), motivational (the growth of
motivation to learning a foreign language and learning activities in general), reflexive (assuming
self-assessment of personal qualities).

The main part.

The "model” is different in content and type, purpose and task. It often changes depending
on the content of the original of the studied subject environment, its impact on the environment. The
model can be as a concept of education that defines the subject environment with the help of a
word, in the form of a set of sentences, conclusions, in the form of a physico—graphical, schematic,
defining the main sides, elements, connections of the object, as well as in the form of mathematical
formulas or numerical tables defining the main external and internal connections and relationships
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[10, P. 236].

According to G. Klaus, the model is a dialectical contradiction of theory and practice. A
model is a theory that represents the possibility of proving an unknown environment, the transition
from abstraction to reality, scientific evidence [11]. If we formulate the stated idea, then the main
type of models is the scientific model. This model should be based on obtaining new knowledge,
ideas, projects about this subject environment through research.

Describing the model, A.M. Novikov considers it as an additional object that provides new
information about the main object selected or processed for a cognitive purpose [12]. A. B. Gorstko
connects the model with learning to control the target in order to know the basic rules of a real
object, its development and interaction with the environment, or to determine effective approaches
to goals and criteria under given conditions[13]. We believe that these opinions complement each
other, not refute.

The concept given by V. A. Shtoff of the model, the attitude to modeling are of great
importance in pedagogical research. According to the author, a model is a system in which the
object of research is depicted, reproduced and replaces this object, gives new information, is
embodied in the mind or materialized [14]. Summarizing the author's opinions, the model is
constructed as a structurally meaningful integral system of an abstract type, implemented in
accordance with the purpose, objectives, based on the theoretical justification of the research topic,
based on the receipt of projects.

In the works of B. S. Dynamov and D. V. Chernilevsky, modeling is considered as the
purpose of training and as a manifestation of professional qualities of a person [15]. And in the
research of scientists S. I. Arkhangelsky, T. A. llyina, etc. the specialist model is considered as an
active organic system, personality as a unique approach.

"First of all, I believe that models are a highly specialized part of our technical equipment,
their own functions are to create the future. As a model, | see not only a certain value, but also a
method of action that determines this value. In this sense, models are the realization of goals and, in
addition, tools that implement these goals... The model simultaneously takes into account the goal
and guarantees its implementation™ [12].

Nurgalieva G. K. analyzed the organization of professional competence of future specialists,
the problems of educational work at school from the standpoint of cognitive, motivational-need,
activity-behavioral components [183]. Agreeing with this opinion of the scientist, we were guided
when developing a model on the problem of our work.

Podlasyi 1. P. scientific model is a system covering the object of research, mentally
visualizing or materializing it. While the pedagogical model defines the goals, content, form,
method, ways of managing the educational process, the scientifically based model believes that it
determines the ways of organizing and functioning of the integral pedagogical process or its part
[184]. Confirming the author's idea, we draw attention to the fact that the role of the changing
activity of models in pedagogical research prevails.

In our conditions, modeling the purpose of teaching and educating a future teacher is
expressed through the requirement for the professional quality of a specialist, the level of his
training. A future teacher in the process of professional and pedagogical activity can learn not only
simple, but also complex professional abilities, skills, in addition, in the educational process,
students should be able to form the necessary psychological, moral and professionally significant
personality qualities in the context of globalization.

The identification of ideas about the teacher's model and the characteristics of his foreign
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language competence is the psychological and pedagogical nature of his professional activity.

The concept of "specialist model" and the closely related concept of "competence approach
of a specialist with higher education” reveal the content of education and the foundations and
structures of his choice. The specialist's model includes not only his personal aspects and character,
but also the knowledge and abilities of specialists reflecting their achievements as a result of the
educational process and the need for a practical process in the activities of the university [8].

Conclusion. In other words, modeling becomes for the teacher a part between pedagogical
theory and real practical activity. In the process of modeling, the researcher's attention is focused on
those aspects of the experience that should come to change, as well as on some parts (norms, means,
products, subjects of activity, etc.).

Modeling is not just a tool that reflects the phenomena of real life, but a criterion that
verifies the truth of knowledge obtained through the implementation of theories that come out in the
form of a model. In our case, the model of formation of professional competence of future teachers
is a system of objects and features that repeat the semantic properties of the ideal image of a
professional or a standard of personal and professional development [9].

Based on the above, we noticed that modeling in pedagogy is used in the following cases:

a) modeling pedagogical tasks and pedagogical situations;

b) modeling of the learning process, education and development of students; ¢) modeling of
the state of the management system of educational institutions.

It sets out the goals, objectives, content, methodology and principles of the formation of
foreign-language competence of future specialists, the form of implementation of which is the
educational process, system, system. In this regard, the concepts, concepts, principles of foreign
language competence of future specialists, factors contributing to its formation, etc. were given in
the model.

Based on the analysis and consideration of the conclusions, definitions, comments of
domestic and foreign scientists given above, we call the competence of a foreign language readiness
to perform certain tasks in accordance with the theoretical knowledge and practical experience of a
specialist. Taking into account the above, in our opinion, it will be possible for future specialists to
form foreign language competence in the context of globalization. In the figure below, we will
present a structural and meaningful model of the foreign language competence of future specialists
in the context of globalization.
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