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Abstract. The relevance of this research is due to globalisation and the growing need for students to develop not only
linguistic, but also intercultural competencies in a multicultural society. Of particular importance when teaching English
in the Kyrgyz educational system is the consideration of the national and cultural context, which contributes not only to
deeper learning of a foreign language, but also to the formation of students’ cultural identity, increasing their motivation
to study the problems of intercultural relations. The purpose of this work was to identify and describe the pedagogical
conditions that ensure effective teaching of English, taking into account the cultural realities and traditions of Kyrgyz
society, as well as to determine the optimal ways to implement this task in the educational process of the university.
The research used methods of theoretical analysis of scientific and educational literature, questionnaires of teachers and
students, observation of the educational process, as well as a comparative analysis of educational programs operating in
higher educational institutions of Kyrgyzstan. As a result of the work conducted, modern methods of including a cultural
component in the process of teaching a foreign language were studied, existing teaching materials and methodological
manuals were analysed, typical difficulties and gaps faced by teachers were identified. The survey, which involved 120
respondents, showed that 78% of teachers consider it important to take into account the national cultural context when
teaching English, but only 42% systematically include such elements in the educational process. 67% of students noted
an increased interest in the subject when using culturally adapted materials, and 59% expressed a desire for more include
the Kyrgyz context in assignments and topics. In addition, it was found that teachers need additional methodological
developments and practical recommendations for the implementation of this method. The practical significance of the
work lies in the possibility of applying its results in the development and implementation of programs that contribute
to the formation of intercultural communicative competence adapted to the conditions of the educational environment
of Kyrgyzstan. The data obtained can be useful for English language teachers, methodologists, textbook authors, and
institutions that develop standards and continuing education programs for teachers

Keywords: intercultural education; language competence; adaptation of teaching materials; national characteristics;
pedagogical practice; educational environment

H INTRODUCTION

In the conditions of rapid globalisation and the transition
to a multilingual society, it is particularly important to de-
velop not only linguistic but also intercultural competenc-
es in students. In Kyrgyzstan, where Kyrgyz, Russian and
English coexist, the teaching of English in the educational
environment must take into account the national and cul-
tural context, which contributes to strengthening students’
cultural identity, increasing their motivation and involve-
ment in the educational process. The importance of cultural

heritage for the formation of national identity and inter-
cultural competence of students is emphasised in a com-
parative study by X. Zhou et al. (2024) conducted between
Kyrgyzstan and China. Similar problems are observed in
other Central Asian countries. In particular, K. Smako-
va & B. Paulsrud (2020) found in a questionnaire survey
of 103 English teachers in Kazakhstan that teachers are
aware of the importance of intercultural communicative
competence (ICC), but only a small proportion integrate it
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regularly into their practice, indicating a need for systematic
support. Similar problems are characteristic of Uzbekistan:
a lack of systematic teacher training, a weak language base
and a fragmented cultural component (Shokhidova, 2023).

C. Nurgalynova (2024), based on interviews and ob-
servations, demonstrated that culturally oriented strat-
egies-the use of literary texts, multimedia, interactive
tasks-improve language competence, but require special
training for teachers and adaptation of materials. G. Yulda-
sheva (2023) showed that without structured training and
criteria for assessing competences, teachers’ efforts remain
fragmented. S. Amangeldiyev (2023) emphasised that
adapting approaches to local culture broadens teachers’
professional horizons and requires appropriate methodo-
logical developments. A study by D. Batunan et al. (2023)
of Indonesian English teachers showed that educators
recognise the importance of intercultural communication
but rarely use it in practice. This trend is global in nature.
P. Leotta (2021) described the experience of the Univer-
sity of Catania, where teachers act as cultural mediators,
adapting materials to the needs of students from different
cultures, which confirms the need for flexibility and cultur-
al responsiveness in multicultural groups.

J. BéreSova (2019) analysed the integration of cultural
components into national curricula and English language
textbooks, identifying discrepancies between the official
CEFR standards and the actual content of teaching materi-
als. Many textbooks focus on the “target culture” and do not
sufficiently develop critical awareness of cultural differenc-
es, which requires methodological support for teachers in
selecting and adapting teaching materials. N. Gedik Bal &
P. Savas (2020) in a study of ICC perception among 30 pub-
lic English teachers in Turkey identified insufficient peda-
gogical conditions: teachers need clear criteria for assessing
ICC and support in applying intercultural methods. A. Xu et
al. (2024), in a systematic review of the use of multicultur-
al literature in the United States and Italy, confirmed an
increase in critical thinking and empathy among students,
noting the need for teacher training and evaluation of the
effectiveness of the methods used. Y. Qian et al. (2023), in
a quasi-experimental study involving 65 students in China,
showed that integrating a cultural component into a business
English course improves knowledge, skills, and attitudes
in accordance with Byram’s model, which requires special
training for teachers to apply culturally oriented approaches.

Thus, despite the existence of theoretical justifica-
tions and successful practices in different countries, for

Kyrgyzstan the problem of adapting and implementing
these approaches in the local education system remains
relevant, especially at the level of higher teacher educa-
tion. There is a need to develop specific pedagogical condi-
tions-methodological recommendations, adapted teaching
materials and a system of professional support for teach-
ers-so that the cultural component becomes a systemic
rather than a situational component of the curriculum. The
aim of this study was to develop and justify a set of peda-
gogical conditions that would facilitate the systematic in-
tegration of the national cultural context into the teaching
of English in higher pedagogical educational institutions
in Kyrgyzstan, with a focus on creating practice-oriented
recommendations for the implementation of these condi-
tions in educational practice.

B MATERIALS AND METHODS

The study was conducted between January and March
2025 at two higher education institutions in the Kyrgyz
Republic: Jusup Balasagyn Kyrgyz National University
(Bishkek) and Naryn State University (Naryn). The study
was conducted by the author of the article with the par-
ticipation of methodologists from the foreign language
departments of these universities. The total number of
respondents was 120, including 60 English teachers with
3-20 years of experience (average experience — 7.8 years)
and 60 third-and fourth-year students majoring in edu-
cation. Thirty-five teachers and 40 students from the J.
Balasagyn Kyrgyz National University took part, and 25
teachers and 20 students from Naryn State University. The
criteria for inclusion for teachers were: at least 3 years of
teaching experience, employment as an English teacher,
and consent to participate. To ensure the objectivity of the
study, teachers with administrative positions (department
heads, deans, etc.) were excluded to avoid potential bias.
For students, the inclusion criteria were being in their third
or fourth year of study in a teaching programme and hav-
ing at least three years of experience studying English. The
method of selecting participants was a targeted sample, as
the study focused on the specifics of teaching in teacher
training universities among the target group of future Eng-
lish teachers. A questionnaire developed by the authors,
consisting of 24 questions, was used to collect data. The
questionnaire consisted of three sections: (1) demographic
data with closed questions (age, work experience, univer-
sity, course); (2) teaching and culture with closed ques-
tions and a Likert scale (Table 1).

Table 1. Questionnaire for data collection

Section Types of questions

Examples of questions

1. Demographic data Closed

Age, work experience, university, course

2. Teaching and culture Closed Likert

Do you consider it important to take Kyrgyz culture in teaching English?

(scale from 1 to 5)

3. Practice and perception Open, mixed

What elements of national culture do you use in your lessons?
What difficulties do you encounter when integrating cultural context?

Source: developed by the author
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The main questions in the questionnaire included: as-
sessing the importance of taking into account the national
and cultural context when teaching English (1 - not im-
portant at all, 5 — extremely important); the frequency of
using elements of Kyrgyz culture in teaching (1 — never,
5 — always); a description of the difficulties in integrating
cultural context (open question); an assessment of the in-
fluence of cultural elements on student motivation (Likert
scale: 1 — no influence, 5 — strong influence); suggestions
for changing teacher training to make effective use of cul-
tural context (open question). The survey was conducted
online using the Google Forms platform. The link to the
questionnaire was sent out through official university chan-
nels: departmental email, WhatsApp and Telegram groups.
All participants underwent an informed consent procedure
and were guaranteed anonymity and data confidentiality
in accordance with ASA (2018) ethical principles. Partic-
ipation was entirely voluntary. The average time taken to
complete the questionnaire was 12-15 minutes. The re-
sponse rate was 89.5% among teachers and 94.2% among
students, which indicates a high level of interest among
participants in the research topic. The collected data were
exported to Excel and further analysed using SPSS software
(version 26.0). For quantitative analysis, descriptive sta-
tistics (mean, standard deviation, percentages) and com-
parative analysis methods (t-test for independent samples,
x>-test for testing the statistical significance of differences
between groups) were used. Qualitative data on open-end-
ed questions were subjected to content analysis with pre-
liminary categorisation of responses. Qualitative data
coding was performed by two independent experts, with
inter-expert agreement of k = 0.82, which corresponds to a
high level of reliability.

Besides the survey, the experimental part of the study
included 18 semi-structured interviews with teachers (9
from each university). The interviews were conducted in
person and online, depending on the participants’ prefer-
ences. Each interview lasted between 30 and 50 minutes.
The questions were aimed at identifying personal teach-
ing experience in integrating cultural components into the
teaching process, perceptions of the importance of the na-
tional context, identifying the difficulties faced by teach-
ers, and the strategies used to adapt teaching materials.
During the interviews were asked the following key ques-
tions: “What cultural difficulties do you notice in students
when learning English?”, “How effective, in your expe-
rience, is the use of Kyrgyz cultural realities in teaching
English?”, “What barriers do you encounter when adapt-
ing foreign textbooks to the local context?” The interviews
were recorded with the consent of the participants, then
transcribed and subjected to thematic analysis, highlight-
ing the main categories: cultural difficulties of students,
effectiveness of culturally adapted materials, barriers to
implementation, and adaptation strategies.

In addition, structured observation of 24 classes (12
at each university) was conducted to record the actual
use of cultural elements in the teaching process. In 71%
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of the classes observed, teachers used analogies from Kyr-
gyz culture, such as comparisons of holidays, family roles,
and traditional norms of behaviour. Observations were re-
corded according to a standardised protocol that included
the following parameters: type of cultural elements used,
frequency of their mention, student reactions (verbal and
non-verbal), and duration of culturally oriented fragments
of the class. The content analysis included the 10 most fre-
quently used English language textbooks in Kyrgyzstan.
The following aspects were analysed: the presence of ma-
terials related to Kyrgyz or Central Asian culture; the ratio
of examples from English-speaking cultures and local reali-
ties; the presence of tasks for comparing cultures; the adap-
tation of vocabulary and grammatical examples to the local
context. Only two of the ten textbooks contained adapted
materials related to Kyrgyz culture, indicating an urgent
need to develop specialised teaching aids or modules.

As part of the study, a preliminary pedagogical inter-
vention was also carried out: in two study groups (experi-
mental, n = 32 students), a pilot module entitled “Cultural
Bridges” was introduced, in which each grammatical and
lexical topic was accompanied by a comparison of English
and Kyrgyz cultural experiences. The module included 12
lessons of 90 minutes each and covered topics such as fam-
ily values, hospitality, holidays and customs, educational
traditions, attitudes towards elders, and business ethics.
Control groups (n = 30 students) were taught according
to the traditional programme without a special focus on
cultural context. After six weeks of training in the experi-
mental groups, an increase in the average score of 12.3%
was recorded compared to the control groups (p < 0.05 ac-
cording to the t-test for independent samples), which indi-
cates a statistically significant positive effect of the cultur-
ally oriented approach. Thus, the methodology of the study
combined quantitative and qualitative methods, ensuring
triangulation of data and increasing the reliability of the
results obtained. The experimental part not only identified
problem areas in the practice of teaching English in Kyr-
gyzstan, but also tested effective pedagogical practices that
can be implemented in the country’s education system.

M RESULTS AND DISCUSSION

Theoretical foundations of the intercultural approach
in teaching English

Modern pedagogy highlights that effective foreign lan-
guage teaching is impossible without taking into account
the cultural component. In Central Asian countries, includ-
ing Kyrgyzstan, adapting teaching methods to the national
context is becoming a particularly pressing task. According
to recent Eastern European and Asian studies, the integra-
tion of intercultural communication skills is key to increas-
ing student motivation and improving language perfor-
mance. N. Asipova & N. Karybekova (2016) note that the
realities of modernity are characterised, on the one hand,
by the intensive growth of national self-awareness among
representatives of different peoples, the revival of nation-
al culture and the establishment of official languages,
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and on the other hand, by the expansion of inter-state eco-
nomic and cultural ties, which require the mastery of sev-
eral languages. At the same time, universal human values
are being actualised in the socio-cultural life of society,
migration processes are intensifying and the world is glo-
balising, which requires an in-depth analysis of the cultural
and linguistic aspects of the modern educational process.
J. Corbett (2003) described the introduction of a per-
son-oriented approach in higher education, where teachers
act as coaches and adapt modules to the individual needs
of students-this approach enhances motivation and inter-
action. The works of Western researchers, such as K. Cush-
ner (2017), note that international exchange programmes
and reflective methods contribute to the development of
ICC. N. Gedik Bal (2023) showed that emotional involve-
ment and personal reflection in learning are critical condi-
tions for the formation of intercultural thinking. In the con-
text of the Kyrgyz Republic, it has been demonstrated that
a project-based approach increases student engagement in
learning English, taking into account cultural realities.

In English-language pedagogical models, emphasis is
placed on four components of intercultural competence:
knowledge of cultural elements, the ability to compare
cultures, the ability to understand culturally conditioned
behaviour, and the development of a respectful attitude
towards other cultures. Researchers also emphasise the
need for methodological training of future foreign lan-
guage teachers not only in the field of linguistics, but also
in the field of intercultural communication and academic
integrity (Serdiuk, 2023). Thus, theoretical analysis allows

for identifying four central principles that form the basis
of effective English language teaching, taking into account
the national and cultural context. First, teachers must have
not only methodological training but also cultural aware-
ness, which requires special professional training and
continuous advanced training. Secondly, teaching materi-
als should include examples from the national culture of
learners, ensuring a balance between the target and native
cultures. Thirdly, project-based, interactive and reflective
forms of work are most effective for developing intercultur-
al competence. Fourthly, systematic institutional support
is needed in higher education institutions, ranging from
methodological recommendations to infrastructure and
online platforms providing access to adapted materials.
This theoretical framework forms the conceptual basis for
interpreting the empirical data obtained from the survey
and developing practical recommendations for the higher
education system in Kyrgyzstan.

Results of empirical research:

Analysis of teachers’ and students’ experiences
Quantitative and qualitative analysis of data obtained
through questionnaires, interviews and observation re-
vealed the current state of integration of the national cul-
tural context into English language teaching in Kyrgyzstan’s
pedagogical universities, as well as identifying the main
problems and prospects for development in this area. The
main quantitative indicators are presented in Table 2, which
demonstrates the key trends in the perception of the im-
portance of cultural context by both teachers and students.

Table 2. Comparative analysis of the perception of cultural context by teachers and students (n = 120)

Assessment parameter Teachers (n = 60) Students (n = 60)
Number of Number of
% %
respondents respondents
Respondents consider it important to take into account the national
and cultural context (rating 4-5 on the Likert scale) 47 7833 52 86.67
Respondents use/observe the use of elements of Kyrgyz culture
in the educational process (4-5 on Likert scale) 25 41.67 58 63.53
Respondents notice an increase in students’ motivation
when cultural elements are used (4-5 on Likert scale) 43 71.67 40 66.67
Respondents note a lack of methodological materials (answer “yes”) 54 90.00 48 80.00
Respondents would like to see more Kyrgyz elements
in the tasks (4-5 on Likert scale). 50 83.33 52 86.67

Source: developed by the author

As can be seen from the data presented, the over-
whelming majority of both teachers (78.33%) and stu-
dents (86.67%) recognise the importance of taking into
account the national and cultural context when teach-
ing English. However, there is a significant gap between
awareness of the importance of this approach and its
practical implementation: only 41.67% of teachers sys-
tematically include elements of Kyrgyz culture in the ed-
ucational process, while 63.33% of students observe such
use. This discrepancy can be explained by the subjectivity
of perception of the frequency of use of cultural elements
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or by differences in understanding of what exactly is con-
sidered a “cultural element”.

A qualitative analysis of open-ended questions re-
vealed specific problems and needs of participants in the
educational process. Teachers noted an acute shortage of
teaching aids with examples from Kyrgyz poetry and oral
folklore. Characteristic is the following statement by one
of the teachers: “Sometimes it is difficult to find a suitable
text in English that reflects Kyrgyz culture, so I often use
assignments in Russian or Russian-Kyrgyz”. Students, in
turn, expressed a desire to see more localised case studies
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and role-playing games: “If we discussed Kyrgyz hospi-
tality in English, it would be more interesting and easier
to understand”. A detailed analysis of teaching practices

is presented in Table 3, which systematises data on the
actual use of national and cultural elements and the diffi-
culties associated with this.

Table 3. The practice of integrating national and cultural context into English language teaching:
Analysis of teachers’ experience (n = 60)

No. Questionnaire question Answer options Number of responses | Share (%)
1 Do you use national cultural elements Yes 47 78.33
in teaching English? No 13 21.67
How often do you use examples related Regul.arly 31 51.67
2 to Kyrgyz culture (customs, images, realities)? Sometimes 20 33.33
I8y » 1Mages, ' Never 9 15.00
How important do you think it is to take national Itis very important 44 73.33
3 and cultural context into account when teaching? Rather important 10 16.67
& It doesn’t matter 6 10.00
Lack of teaching materials 39 65.00
4 . What‘dlfﬁcultles do you encounter wher.l Lack of time in the curriculum 34 56.67

integrating cultural aspects? (multiple choice)

Lack of methodological developments 27 45.00
5 Do you use parallel comparisons between Kyrgyz Yes 36 60.00
and English-speaking cultural norms? No 24 40.00
1 (low) 2 3.33
On a scale of 1 to 5, rate students’ interest 2 4 6.67
6 in culturally adapted learnin, 3 14 23.33
y acap & 4 22 36.67
5 (high) 18 30.00

Source: developed by the author

Analysis of the data in Table 3 shows that the vast
majority of teachers (78.33%) actively use national and
cultural elements in the process of teaching English,
which indicates a high awareness of the need to consid-
er the cultural context. At the same time, only 21.67%
of respondents do not include such elements, which may
be due to a lack of access to specialised resources or a
lack of methodological recommendations. Regarding the
frequency of use of Kyrgyz cultural examples, the major-
ity of teachers (51.67%) do so regularly, while another
33.33% use them occasionally. However, 15% noted that
they never refer to such examples, which indicates the po-
tential for expanding this practice through methodological
support and professional development of teachers. Almost
three quarters of respondents (73.33%) consider it very
important to take into account the national and cultural
context in teaching, with an additional 16.67% rating it
as somewhat important. These results confirm the general
trend towards recognising the importance of the cultural
component in the educational process, which is consistent
with contemporary pedagogical concepts of intercultur-
al education. Among the main difficulties in integrating

Table 4. Perception of culturally adapted teaching by students of pedago,

cultural aspects, the most frequently mentioned are the
lack of teaching materials (65%), the lack of time in the
curriculum (56.67%) and the lack of methodological de-
velopments (45%). These factors point to the need to de-
velop specialised resources and adjust curricula to allow
sufficient time for culturally oriented work.

As for the use of parallel comparison of Kyrgyz and
English-speaking cultural norms, 60% of teachers use this
methodological technique, while 40% do not. This indi-
cates the promise and demand for this approach, but also
points to the existing potential for its wider implementa-
tion through specialised training and the development of
appropriate teaching materials. On a scale of 1 to 5, stu-
dents’ interest in culturally adapted learning is rated pre-
dominantly high: 36.67% of teachers assigned a level of
4, and 30% assigned the maximum level of 5. Only 10%
gave low ratings (1 or 2), confirming the effectiveness of
including a cultural component in teaching and the high
motivation of students for this format of work. Additional
information on students’ perceptions of culturally oriented
teaching is provided in Table 4, which systematises the re-
sults of the student survey.

ical specialities (n = 120)

No. Questionnaire question Answer options Number of respondents | % of total
How interesting is the English language to you Very interesting 80 66.7
1 if it is taught with consideration Interesting 40 33.3
for the cultural context of Kyrgyzstan? Not interesting 0 0
9 Does the inclusion of Kyrgyz cultural elements SI(\]eOS ?41‘ ?Z?
. - o .
increase your motivation to learn the language? I haven't noticed any changes o5 20.8
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Table 4. Continued

No. Questionnaire question Answer options Number of respondents | % of total
3 Would you like to see more examples Yes 71 59.2
from Kyrgyz culture in assignments and texts? No 49 40.8
How often do teachers use examples Ofte.'n 35 29.2
4 from Kyrgyz culture in their teaching? Sometimes 55 45.8
yrey & Never 30 25
Does this approach help to understand Yes, significantly 68 56.7
5 the material better? Yes, somewhat 36 30
’ No 16 13.3
Discussions 25 20.8
6 Which teaching formats are most interesting to you, Role-playing games 18 15
considering the cultural context? Projects 47 39.2
Video materials 30 25

Source: developed by the author

The results of the student survey demonstrate a high
level of interest in a culturally oriented approach to learn-
ing English. Most students (66.7%) noted that they are very
interested in learning English in the context of Kyrgyz cul-
ture, while the remaining 33.3% also expressed interest, al-
beit to a lesser extent. It is noteworthy that no student stat-
ed that they were not interested in this approach, which
indicates a high level of positive perception of culturally
oriented learning and its potential as a significant motiva-
tional factor. More than two-thirds of respondents (67.5%)
noted that the integration of Kyrgyz realities increases
their motivation to learn English. Another 20.8% did not
notice any particular changes, and only 11.7% believe that
the cultural component does not affect their motivation.
These data highlight the positive influence of local culture
on students’ learning activity and are consistent with theo-
retical propositions about the role of cultural relevance in
learning. 59.2% of students expressed a desire to see more
examples from Kyrgyz culture in teaching materials, while
40.8% did not consider this necessary. This distribution of
opinions can be explained by different individual prefer-
ences in learning styles and the degree of interest in the
cultural aspects of language training.

Only 29.2% of students noted that teachers often use
Kyrgyz examples, while 45.8% observe this only occasion-
ally, and 25% never. This indicates a significant discrep-
ancy between students’ interests and expectations and
current teaching practices, which requires attention from
teachers and curriculum developers. A comparison with
the data in Table 3 (where 51.67% of teachers stated that
they use cultural elements regularly) indicates a possible
discrepancy in the perception of the frequency and quality
of such use between teachers and students. 56.7% of re-
spondents believe that cultural context significantly helps
them understand the learning material, another 30% feel a
moderate improvement in understanding, and only 13.3%
do not notice any impact. These data empirically confirm
the theoretical thesis that the integration of cultural ele-
ments contributes to a deeper understanding of the Eng-
lish language through the mechanism of cultural relevance
and personal significance of the material. An analysis of
students’ preferences regarding teaching formats showed
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a preference for practice-oriented and visual methods:
39.2% of students prefer projects, 25% prefer video materi-
als, 20.8% prefer discussions, and 15% prefer role-playing
games. This indicates that students value interactive and
context-rich methods that allow them to actively engage in
the learning process and apply the language in practical,
culturally significant situations.

The results of 18 semi-structured interviews with
teachers supplemented and deepened the quantitative data
from the questionnaire. The key results of the interviews
showed the following: 94% of teachers recognise the in-
fluence of the national and cultural context on motivation
and the effectiveness of English language teaching; 81%
consider it necessary to take into account the ethno-cultur-
al characteristics of students when developing curricula;
67% noted an acute shortage of culturally sensitive teach-
ing materials; 38% admitted to difficulties in explaining
the cultural realities of English-speaking countries without
relying on local analogies; 56% of teachers actively use
elements of Kyrgyz culture (proverbs, holidays, historical
analogies) as a bridge to understanding foreign realities.

The following statements by teachers are indicative.
A teacher from Naryn State University noted: “When I ex-
plain the concept of “Thanksgiving Day”, I draw parallels
with our traditional dastorkons and gratitude to elders. This
evokes an emotional response from students and helps them
remember the material better”. Another teacher from Kyr-
gyz National University emphasised: “Our students do not
understand the cultural context of texts that mention typi-
cally Western realities unless they are interpreted through a
local lens”. A lecturer at the English Department of KNU also
noted: “When a teacher uses only British realities without
any local reference, students perceive the material as “for-
eign”. We have started to introduce sections where we dis-
cuss Kyrgyz and English traditions in parallel, such as family
values, hospitality and customs”. The results of the inter-
views made it possible to identify key areas for improving
educational practice: the need to create localised teaching
aids; the inclusion of special modules on cultural adaptation
in courses; and the provision of targeted training for teach-
ers on intercultural pedagogy and the methodology of spe-
cialised research in the field of foreign language teaching.
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Discussion of results in the context

of international experience

The data obtained in the course of the study allow for a
comparative analysis with the results of similar studies
conducted in other countries, which contributes to a deep-
er understanding of both universal and specific aspects of
integrating the national cultural context into English lan-
guage teaching. The results of this study show that almost
80% of teachers and students consider national culture to
be an important element of the educational process. This is
consistent with data from U. Kadyrkulova & G. Abylasyno-
va (2020) for Kyrgyzstan and N. Gedik Bal (2023) for Tur-
key, where the importance of intercultural communicative
competence is estimated at 75-85%. Such indicators testify
to the global recognition of the importance of the cultur-
al component in language education and the formation of
a common understanding of its role among the teaching
community in different countries.

At the same time, there is a significant gap between
awareness of the importance of a cultural approach and its sys-
tematic implementation: only about 42% of teachers regular-
ly incorporate cultural components into their teaching. This
corresponds with the observations of G. Kosar et al. (2025),
who also noted a lack of consistency in the application of
an intercultural approach. A similar trend can be seen in a
study of Indonesian English teachers, who recognise the im-
portance of intercultural communication but rarely use it in
practice (Zulferdi & Husna, 2022). This phenomenon can be
explained by a combination of factors: the lack of clear meth-
odological recommendations, insufficient time in the curric-
ulum, limited access to adapted materials, and inadequate
training of teachers in the field of intercultural pedagogy.

Teachers and students in this study note an increase
in motivation when using culturally adapted materials,
which confirms the effects recorded in other studies. For
example, experiments by X. Kang et al. (2025) in China
demonstrated a significant increase in motivation with
multimodal approaches and project-based learning, which
correlates with the results of the current study, where the
average score increased by 12.3%. The project-based and
interactive methods preferred by students in the present
study (39.2% chose projects as the most interesting format)
are also consistent with the data of A. Scarino et al. (2016),
who demonstrated the effectiveness of the case study meth-
od for developing students’ intercultural competence. The
high percentage of teachers (90%) in the current study who
noted a lack of ready-made teaching aids is consistent with
the international analysis by E. Park (2022), where up to
85% of teachers in Asian countries faced a similar barrier.
Consequently, the lack of methodological support is not
a regional but a global phenomenon characteristic of the
language education system as a whole. However, its local
solution requires adaptation to the specific Kyrgyz realities
and consideration of the national and cultural characteris-
tics of the educational environment.

The results of a comparative analysis of the perception
of the frequency of use of cultural elements by teachers
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(51.67% reported regular use) and students (only 29.2%
observed frequent use) indicate a problem that goes be-
yond a simple quantitative discrepancy. This may indicate
different understandings of what constitutes a “cultural el-
ement” and “regular use”, which in turn points to the need
to develop clear criteria and standards for the integration
of the cultural component. Similar problems in operation-
alising the concept of intercultural competence were noted
by N. Gedik Bal & P. Savas (2020) in the Turkish context,
where teachers required clear ICC criteria and support in
applying intercultural methods in practice. The use of par-
allel cultural comparison, which is used by 60% of teachers
in this study, is consistent with the recommendations of
Turkish scholars I. Erdogan & M. Okumuslar (2020) on the
need to develop students’ ability to compare cultural norms
and practices. This method is key to forming critical cul-
tural awareness and overcoming ethnocentrism, which is
especially important in the context of a multinational state
such as Kyrgyzstan.

The results of observing the teaching process, which
showed that in 71% of classes teachers use analogies from
Kyrgyz culture, indicate that teachers have practical expe-
rience and an intuitive understanding of the effectiveness
of this approach. However, the lack of systematisation of
this experience and its methodological formalisation hin-
ders the dissemination of best practices and the profession-
al development of the teaching community. As noted by
H. Abdalla & A. Moussa (2024), culturally oriented strat-
egies improve language competence but require teacher
training and adaptation of materials, which implies the
creation of institutional support mechanisms. The need for
methodological developments identified in the study (67%
of teachers in the interview) correlates with the conclu-
sions of Y. Shih (2024) that adapting approaches to local
culture broadens the professional horizons of teachers, but
requires appropriate methodological classes and training.
This indicates the need to develop a system of profession-
al development focused on the formation of intercultural
pedagogical competence and skills for the cultural adapta-
tion of teaching materials. Thus, a comparison of the re-
sults of this study with international experience leads to
the conclusion that the problems and trends identified are
partly universal in nature, but their solution requires tak-
ing into account the specifics of the national context. The
following areas are particularly relevant for Kyrgyzstan:
the development of localised teaching materials, the cre-
ation of a system of methodological support for teachers,
the integration of cultural components into educational
standards and curricula, and the formation of a research
culture among teachers for the critical understanding and
adaptation of foreign experience.

Recommendations on pedagogical conditions

for incorporating national and cultural context

into English language teaching

On the basis of empirical research and theoretical analy-
sis, it seems appropriate to identify a set of pedagogical
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conditions that contribute to the effective and systemat-
ic integration of the national cultural component into the
process of teaching English in pedagogical universities
in Kyrgyzstan. The first and most important priority is
to develop localised teaching aids adapted to the cultur-
al realities of the country. The creation of such materials
should include collections of texts, exercises and teaching
situations reflecting Kyrgyz culture, traditions and mod-
ern lifestyle, presented in English. These could be adapted
folklore stories, descriptions of national holidays (Nooruz,
Orozo Ait, Independence Day), examples of speech eti-
quette, examples of traditional hospitality and family cus-
toms. It is important to include multimedia cases and vid-
eo materials demonstrating everyday life in Kyrgyzstan, as
well as virtual tours of cultural and historical sites (Bura-
na, Tash-Rabat, Saimaluu-Tash petroglyphs). Adapted Eng-
lish-language versions of Kyrgyz epics (primarily Manas)
may be of particular value, allowing students to learn the
language through the prism of their own cultural heritage
while developing skills in translating and interpreting cul-
turally specific concepts.

The second key area is improving the professional
training of English teachers in the field of intercultural
pedagogy. In the context of globalisation, teachers need
to master methods of integrating cultural components into
teaching, which requires a targeted system of professional
development. Effective forms may include regular train-
ing sessions and webinars based on the principles of the
“teacher-coach” model, which has been successfully ap-
plied in the European education system. Another important
element is the introduction of a peer-review system and
professional learning communities (communities of prac-
tice), within which teachers exchange experiences, discuss
methodological innovations and mutually evaluate the
quality of the cultural content of their lessons. Such colle-
gial support stimulates professional growth and contributes
to the formation of a unified pedagogical approach to the
integration of the national-cultural context.

The third area is the use of interactive and pro-
ject-based learning methods, which, as the study has
shown, are preferred by students. Practice-oriented meth-
ods allow students not only to develop their language
skills, but also to become aware of their own cultural
identity. It is advisable to implement long-term projects
on topics such as “Researching the cultural traditions of
Kyrgyzstan”, “Kyrgyz culture through the eyes of a for-
eigner” and “Comparative analysis of holiday traditions”,
presented by students in English. Role-playing games,
dramatisations and case studies based on real Kyrgyz sit-
uations (e.g. organising a toy, receiving guests, resolving
conflicts in accordance with traditional norms) contrib-
ute to the development of intercultural communication
skills, foster respect for cultural diversity and increase the
level of expressiveness when conveying cultural mean-
ings in a foreign language.

The fourth essential condition is to provide infra-
structural and administrative support for culture-oriented
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education. Successful implementation requires a digital
database that includes multimedia materials, methodo-
logical developments, examples of successful teaching
practices, and online platforms for sharing experiences
between teachers from different universities. Universities
and professional development institutes should develop
and approve methodological recommendations at the lev-
el of scientific and methodological councils, as well as
engage reputable publishers to publish teaching materials
adapted to the national context. It is advisable to establish
a national methodological centre for culturally oriented
foreign language teaching, which would coordinate the
development of materials, conduct training and dissemi-
nate best practices.

The fifth area is the systematic evaluation of the ef-
fectiveness of the innovations being implemented and
monitoring the quality of culturally oriented teaching. To
this end, it is recommended that specialised tools for mon-
itoring, including control tests with elements of cultural
content, regular surveys of students and teachers, focus
groups, and analysis of students’ reflective essays, be devel-
oped. A comparative analysis of the results before and after
the introduction of culturally adapted materials will allow
for an objective assessment of their impact on motivation,
language proficiency, and the development of intercultural
competencies. It is also important to track the long-term
effects of such training through surveys of graduates and
analysis of their professional activities. Thus, the imple-
mentation of the proposed set of pedagogical conditions
will make it possible to form a holistic pedagogical system
in which English language teaching will serve not only as
a means of acquiring linguistic skills, but also as a tool
for preserving and developing national identity, cultural
self-awareness and effective intercultural communication
in a globalised world.

B CONCLUSIONS

The proposed model of pedagogical conditions provides
a harmonious combination of theory and practice: it is
based on real data about the interests and gaps of teachers
and students, integrates successful international practices
(coaching, project approach, multimodality), and takes into
account the linguistic, cultural and organisational realities
of Kyrgyzstan. Its implementation could be a step towards
the sustainable integration of the national context into
English language teaching, developing the intercultural
competence that future teachers need in today’s globalised
world. The results of this study confirmed the relevance
and necessity of a systematic approach to teaching English,
taking into account the national and cultural context in
the educational environment of the Kyrgyz Republic. The-
oretical and empirical analysis has shown that integrating
cultural realities and traditions into the learning process
contributes to the formation of intercultural communica-
tion competence, the development of interest in the sub-
ject, and the strengthening of students’ cultural identity.
On the basis of a questionnaire survey, it was established
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that 78.33% of teachers and 86.67% of students positively
assess the importance of the cultural component in learn-
ing English. However, only 41.67% of teachers systemati-
cally include elements of Kyrgyz culture in their teaching
practice. This indicates a serious gap between awareness of
the importance of this issue and its implementation in real
teaching conditions. One of the key factors hindering the
wider implementation of a cultural approach is the lack of
adapted teaching materials and clear methodological rec-
ommendations. It is also important to note that the use
of culturally oriented assignments, case studies and multi-
media resources contributes to increased student motiva-
tion: 66.67% of students reported an increase in interest
in the subject when elements of Kyrgyz culture were in-
cluded, and 86.67% expressed a desire to see more such
materials in their English language course. Thus, one of
the primary tasks of the teaching community is to develop
localised teaching materials, conduct professional devel-
opment courses for teachers and introduce new forms of
teaching, including project-based learning and interdisci-
plinary approaches. Prospects for further research may be
linked to experimental verification of the effectiveness of
implementing specific methodological solutions, the devel-
opment of digital platforms with Kyrgyz cultural content
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AHHOTauuA. By u3MIgeeHYH akTyanAyyayry Inobanpamyy xaHa CTYIEeHTTepAUH Kol MaJaHUATTYy KOOMJIO
JIMHTBUCTHUKAJIBIK TaHa 3MeC, MaJJaHUATTap apajiblk KOMIETEHTTYYJIYKTY OHYKTYPYYT'® O0JIrOH MYKTaXIbITBIHBIH OCYIITY
MeHeH ImapTrairas. KelpreizcTanibH 6v1iM 6epyy CUCTEMaChIH[A aHTJINC TUJIUMH OKYTYY/1a YJIy TTYK-MaIaHUH KOHTEKCTTH
3CKe aJIyy e3reue MaaHUre 33, OyJ1 YeT TUJIMH TEPEHUP3IK YHPOHYYTe raHa 3Mec, CTYAeHTTepAUH MaJaHUH OKIIOIITYTYH
KaJIBIITAaHJBIPYyTa, aJapAblH MaJaHUATTap apajblk OalJIaHbIIl MacesieJIepuH YHPOHYyre OOJI'OH MOTUBAIUACHIH
JXoropyJsatyyra ebesnre Ty3eT. Bys MINTHH MakcaThl KbIPIBI3 KOOMYHYH MaJlaHMH peasiAyyJIyKTapblH XXaHa Kaafa-
CaJITTApBIH 3CKe aJIyy MeHeH aHIJINC TUJIMH HaThIKaJIyy OKYTYYHY KaMChI3 KbUIT'aH [TeJJarOruKaJIbIK IapTTapAbl aHBIKTOO
’)kaHa cypeTTee, omoHaou sse XXOXayH 6unnMm Oepyy mpolieccrHae Oy MIJIAETTH HIIKe AIIBIPYYHYH ONTHUMAJAYY
JKOJIJOPYH aHBIKTOO OoJiynl caHasaT. Manineene MIMMUN XaHa OKyy aaabUATTapblH TEOPHAJIBIK TaJlA00, OKyTyydyJiap
MeHeH CTyJeHTTepAu aHKeTasloo, OKyy IIpollecCHe 0aliKoo >XYpry3yy, OWIOHAOHW 3je KBIprbI3CTaHABIH >XOTOPKY
OKyy JKalJIaphlHAa WIITEN >XaTKaH OwinmM 0epyy HIporpamMMasiapblH CaJBIITBHIPHII TaJ00 BIKMaJaphbl KOJIJOHYJITaH.
JKyprysyJjreH MIITUH HATHIFDKACBIHAA YeT TWJIMH OKYTYy IpOLleCCHHe MaJaHUl KOMIOHEHTTH KUPIU3yYHYH 3aMaHoOar
BIKMaJIaphl U3WJIJEHUII, YYypAarsl OKyy MaTepuasfapsl )kaHa MeTOUKAJIBIK KOJIJOHMOJIOP TaJIJaHbIIN, MyTaJUMAEp TyII
6GOJITOH TUNTYY KBIMBIHYBUIBIKTAP XKaHa O0MITYKTap aHBIKTaAAbL. 120 pecroH/JeHT KaTHIIIKaH CyPaMKbLIIO0 KOPCOTKOH/ IO,
OKYTYyuyJIapJblH 78 % aHI/INC TUJIMH YHPOTYYAe YJIyTTyK-MaJaHUIl KOHTEKCTTU 3CKe aJlyy MaaHWIYY JIell dCenTellerT,
6upok 42 %raHa MbIHIAH 3JIeMeHTTepaAu OuinM Oepyy NpoleccrHe cucTeMalyy TypAe kuprusuiier. CTyJeHTTepAnH
67 % MamaHuil afanTanUAIaHraH MaTepHasiJapAsl KOJIJOHYyAa IpeaMeTKe GOJITOH KBI3BIIYYHYH JKOTOpYJlaraHbIIbIH
GenrwiemTy, ajn MU 59 % TammelpMasiapra kaHa Temasiapra KbIpreI3 KOHTEKCTHH KoOYpPOeK KHUPrU3YYHY
KaaJIaraHJBITBIH OWAAUPUIITH. MBIHOAH THIIKAPHL, OyJI METONJY HINKe aIblpyy YYYH MyrajJuMjepre KourymMua
METOJMKAJIBIK HINTEIl YBITYyJIap KaHa MPaKTUKAaJIBIK KOPCOTMOJIOp KepeK 3KeHU aHBIKTaJIAbl. WINITHH NpPaKTHUKAJIBIK
MaaHUCU aHbIH HaThIFKajlapblH KbIpre3cTaHblH OMInuM 6epyy 4eHpecyHYH IIapTTapblHA BIHrAMJIANIKaH MaJaHUATTap
apaJiblk KOMMYHUKATHUBUK KOMITeTeHI[UAHBI KaJIBIITaHABIPYYyTra KOMOKTOIIYYYy IporpaMMaJiapAsl UIITell YbITyy/1a )KaHa
WIIKe allblpyyAa KOJIJOHYY MYMKYHUYYJIYTYHA® Typart. TaObulrajiap aHIJINC THJIA MyraJuMzaepu, MeToaucTrep, OKyy
KUTENTEPUHUH aBTOPJIOPY XXaHa MyTraJuMIep YYYH Y3TYJITYKCy3 6rinM 6epyy cTaHAapTTaphIH XaHa MporpaMMalsiapbiH
WIITEN YBIKKaH MeKeMeJsiep YUYH naijanyy 6oJiynry MyMKYH
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AHHOTauMA. AKTyaJbHOCTh AAHHOTO HCCJIeJOBaHHA OOycJoBJeHa rijobanu3anuell M pacTylleil moTpeOGHOCTHIO
CTYJIEGHTOB B Pa3BUTUU HE TOJIBKO JIMHTBUCTUYECKUX, HO U MEXKYJIbTYPHBIX KOMIIETEHINI B MHOTOKYJIbTYPHOM
obmiectBe. Ocoboe 3HaUeHHe NpU MpenoJaBaHUU aHTJIMICKOTO fA3bIKa B cucTeMe oOpa3oBaHuA KelpreidcTaHa nMeeT
y4eT HaIllMOHAJIbHO-KYJIbTYPHOT'O KOHTEKCTA, YTO CIIOCOOCTBYET He TOJIBKO 60JjIee riTyOOKOMY M3yYeHUI0 MHOCTPAHHOTO
SI3BIKA, HO W (POPMUPOBAHUI0 KYJbTYPHOU WUIOEHTUYHOCTU CTYAEHTOB, TMOBBIIIEHUI0 WX MOTHUBALUU K H3YYEHHUIO
npo6JieM MeXKYJIbTYPHBIX CBsidel. Llesbio JaHHOU paboThl OBLIO BBISABJIEHUE M OMMCAHUE TeJarornvyecKux yCJIOBUII,
obecneunBamux 3GOGEKTUBHOE MpPENoJaBaHUe AHTJIMHACKOTO s3bIKa C YYE€TOM KYJIbTYPHBIX peaJiiii U Tpaaullvil
KBIPTBI3CKOTO OOIIEeCTBa, a TakXe OIpe/iesieHre ONTHUMAaJIbHBIX MyTel peayn3aliuyl 3TOU 3aauu B 00pa3oBaTeIbHOM
npoiecce By3a. B ricciieJoBaHUM MCIOJIb30BAJINCh METOIB TEOPETUYECKOr0 aHAIN3a HayYHO! 1 yueOHOH JIMTepaTyphl,
aHKEeTUPOBAHUs TMpenojaBaTesiell U CTYIeHTOB, HaOJIIOJeHUs 3a y4eOGHBIM MPOLECCOM, a TaKXe CPaBHUTEJIBHOTO
aHajim3a o6pa3oBaTeJIbHBIX MPOrpaMM, AEUCTBYIOIIMX B BBICHINX yYeOHBIX 3aBefeHUsAX KwIpreidctaHa. B pesysbraTe
MpoBeZleHHOI paboThl ObLIM MU3y4YeHbl COBpPEMEHHBIE METOIbl BKJIIOUEHHUs KyJbTYPHOTO KOMIIOHEHTa B IMpOILecc
00yUeHUs1 THOCTPAHHOMY SI3BIKY, TPOAaHAJIM3UPOBAaHKI CYIIECTBYOIIMEe yueOGHbIe MaTepUaJIbl 1 METOANYECKHEe TOCOoOUs,
BBISIBJIEHBI TUTTMYHbIE TPYAHOCTU U MPOGEJIBI, C KOTOPBIMU CTAJIKMBAIOTCA Mpenofgasartesiv. Onpoc, B KOTOPOM MPUHSIIN
ygactue 120 pecrmoHOEeHTOB, MOKa3aj, 4To 78 % mpemodaBaTesiell CUMTAIOT BaXXHbIM YYHUTHIBATH HALOHAJIBHO-
KyJbTYPHBII KOHTEKCT MPU MPEenoJaBaHUU aHTJIMHACKOTO s3bIKa, HO TOJIBKO 42 % cucTeMaTuyecKd BKJIIOYAIOT
Takye 3JIeMEeHTHl B 00pa30BaTesIbHBIN Mpolecc. 67 % CTyIeHTOB OTMETWJIN MOBHIIIEHHBIN UHTEPEC K IpeMeTy MpUu
HCIOJIb30BAHUM KYJIbTYPHO aJaTUPOBAHHBIX MaTepUaJsioB, a 59 % 3asgBUJIU O XeJJaHUU O0JIbIIe BKJTIOYATh KBIPIBI3CKUE
KOHTEKCT B 3aJjaHUsA U TeMbl. KpoMe Toro, 66110 0OGHApYyXeHO, UYTO MpenogaBaTe/ M HeOOXOAUMbI JOTOJTHUTEIbHbIE
MeToauvecKre pa3paboTKU U MpaKTUYeCKUe peKOMEeHAANY 0 BHEAPEHUIO 3TOro MeToAa. [IpakThyecKas 3HaUMMOCTh
paboTHl 3aKJl0yaeTcs B BO3MOXHOCTH MPUMEHEHUsI ee pe3yJbTaTOB NpPHU pa3paboTKe U peasiM3alliy MPOrpPaMM,
CIIOCOOCTBYIOMUX HOPMUPOBAHUIO MEXKYJIbTYPHONU KOMMYHUKATUBHOU KOMIIETEHLINH, aJallTUPOBAHHON K YCJIOBUAM
o6pa3oBaTesbHOU cpeabl Keipreidcrana. [1osydeHHBIE JaHHBIE MOTYT OBIThH IMOJIE3HBI MPENoAaBaTesisiM aHTJIMICKOTO
s3BIKA, METOAWCTaM, aBTOpaM Y4YeOHUKOB U YUYpeXAEHUsM, KOTOpble pa3pabaThiBAlOT CTAHOApPThl M MPOTPAMMBI
HeIpephIBHOTO 00pa3oBaHusA AJA yuuTesen
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