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Abstract. The purpose of the study was to identify the influence of gender stereotypes on students’ professional self-
determination. The research methodology included statistical analysis, a questionnaire survey involving 100 11* grade
students from four schools in the city of Tashkent (Schools No. 110, No. 17, No. 81, and No. 145), factor analysis,
and the comparative and interpretative method. Gender stereotypes in professional choice were considered as stable
social attitudes formed under the influence of the family, educational environment, and social norms that determine the
perception of young people about “acceptable” professional roles for boys and girls. They are fixed at the stage of school
education and affect the structure of educational and career intentions, may influence the variability of professional
choices. Statistics showed that 46% of students encountered stereotypes in childhood, and 51% perceived their negative
impact on career choices, in particular, rejection of STEM fields. About 48% of respondents pointed to the influence of
stereotypes on the choice of school subjects, while 45-47% recorded their role in shaping ideas about gender roles and
family responsibilities. Half of the respondents (50%) noted the impact on public perception of professions, and 46%
supported further development of public policies and educational initiatives to overcome stereotypes. The survey results also
confirmed an increase in the influence of the family to 40-50%, social networks to 35-45%, and the pressure of the “typical
profession” to 40-55%, which especially increases restrictions for girls. In this regard, the directions of career guidance
work should be aimed at the development of a gender-neutral educational environment, the systematic implementation
of career guidance activities with the demonstration of various professional trajectories and the involvement of specialists
in various industries. The practical significance of the study lies in the possibility of its use by administrations of general
secondary education institutions, school psychologists, and teachers to improve career guidance work with students

Keywords: academic ability; individual representation; career guidance; family influence; social networks

H INTRODUCTION

The choice of a professional trajectory is one of the stages
of a person’s life and professional development. In the ed-
ucation system, there are differences in the professional in-
terests, educational priorities, and career intentions of ed-
ucation applicants, which makes it necessary to investigate
the gender characteristics of this process. The investigation
of this problem allows identifying the factors that affect
professional self-determination, identify the features of ed-
ucational choice, and contribute to creating conditions for
the realisation of professional potential regardless of gen-
der. In particular, gender stereotypes that form the idea of
“traditionally male” and “traditionally female” professions

and may restrict or direct educational and career choices of
applicants for education.

Gender features of the choice of professional trajectory
in the education system were considered as a multidimen-
sional phenomenon that covered social, psychological, and
institutional factors in the development of educational de-
cisions. P. Blossfeld et al. (2023) showed that gender-spe-
cific inequalities in education and the labour market are
formed as a result of long-term structural mechanisms that
direct students to various professional areas even in the
early stages of the educational path. The approach em-
phasises that the educational system has recreated models
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of horizontal segregation, consolidating differences in the
choice of specialities. Further findings of the research team
led by M. Van der Vleuten (2021) demonstrated that the
distribution of students by field of study in high school is
explained not only by social expectations, but also by indi-
vidual ideas about their own abilities. Educational trajecto-
ries are formed by comparing self-esteem with well-estab-
lished ideas about male and female professional spheres,
which reinforces differences in the choice of educational
areas and consolidates gender specialisation.

The findings of L. Gambaro et al. (2023) proved that
gender typification of professional aspirations among
young people increases under the influence of ideological
attitudes, value orientations, and educational expectations.
The development of career orientations took place in the
interaction of the family environment, educational insti-
tutions, and socio-cultural norms, which stabilises differ-
ences in the choice of professional paths. Analytical con-
clusions of J. DeVries & F. Lauermann (2025) found that
career aspirations that met or did not meet gender norms
are shaped by different trajectories of personal develop-
ment. The researchers emphasised that educational choic-
es vary depending on self-assessment of abilities, learning
experience, and support for the social environment, which
affects the professional self-determination of girls and boys
in different ways. In particular, H. Jiang et al. (2024) found
that awareness of STEM career opportunities is enhanced
through the interaction of self-efficacy, expected outcomes,
and educational experience. It was shown that gender dif-
ferences in interests in technical and natural sciences are
formed not only through external barriers, but also through
internal cognitive attitudes regarding own abilities.

Conceptual generalisations of D. Fernandez et al. (2023)
found that students’ perceptions of professional success
depend on socio-economic status and gender norms. The
study showed that different interpretations of success di-
rectly influence educational and career decisions, form-
ing excellent professional routes. The study by Y. Mubar-
akov et al. (2025) proved that gender segregation in the
labour market in Central Asian countries is systemic in
nature and is reflected in the educational elections of
young people. Structural restrictions on access to individ-
ual professions reinforce early differentiation of learning
trajectories. Longitudinal generalisations of K. Turek et
al. (2022) showed that gender differences in the duration
of professional activity are formed even at the stage of ed-
ucational choice, influencing the future life career path.
Educational solutions determine the level of stability and
flexibility of professional employment in the long term. In-
stitutional provisions of J. Beckmann et al. (2023) showed
that abandonment of vocational education and dual train-
ing is associated with career trade-offs that affect boys and
girls differently. The study found that educational choices
are determined by the balance between labour market de-
mands and social constraints.

Despite the research of the above-mentioned scientists,
regional features of the development of gender stereotypes,
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in particular, in the school environment, remain insuffi-
ciently studied. Another gap is the limited number of em-
pirical studies that simultaneously combine analysis of
family, school, and media influences with comparison of
the dynamics of changes during the school year by gender.
The purpose of the study was to determine the significance
of gender stereotypes in the professional intentions of boys
and girls. The objectives of the study were: to analyse the
influence of gender stereotypes on the professional self-de-
termination of 11* grade students; to assess the role of the
family, school, and social environment in the development
of professional orientations; to formulate areas for improv-
ing career guidance work at school based on the gender
characteristics of choosing a professional trajectory.

B MATERIALS AND METHODS
The type of research was empirical quantitative, design —
quasi-experimental longitudinal (pretest-posttest) with
comparison of independent groups. The study included
four interrelated methods: statistical analysis, question-
naires, factor analysis, and the comparative interpretation
method. Through statistical analysis, gender differences
in the choice of professional trajectory were identified, in
particular, persistent segregation in STEM fields (Science,
Technology, Engineering, and Mathematics), the develop-
ment of professional intentions at the school stage, and
the gender gap in mathematics and natural sciences. The
source database was compiled by the reports of the World
Economic Forum (2024), OECD (Organisation for Econom-
ic Co-operation and Development) (2025), UNESCO (Unit-
ed Nations Educational, Scientific and Cultural Organiza-
tion (n.d.) that highlighted the principles of influence of
social expectations and gender stereotypes on educational
and professional choices. In addition, based on the results of
Survation survey (Survation, 2019), the prevalence of gen-
der stereotypes in childhood, their influence on the choice
of school subjects, professional intentions, and career de-
cisions were analysed. To analyse the above-mentioned
sources, indicators of the gender distribution of employ-
ment in STEM and non-STEM fields were used, the propor-
tion of career aspirations among students of different gen-
ders, levels of academic achievement in mathematics and
the natural sciences, and percentage data on the influence
of gender stereotypes on educational and career choices,
which served to determine the extent of gender segrega-
tion and identify key socio-educational factors influencing
career self-determination. The above sources were selected
according to the criteria of relevance (2019-2025), inter-
national coverage, availability of quantitative indicators on
gender differences in professional choice and educational
trajectories, and compliance with the topic of the influence
of gender stereotypes on professional self-determination.
Survey in the period from September to May 2025
among 100 students (50 girls and 50 boys) of 11 classes of
schools in Tashkent, in particular, school No. 110, No. 17,
No. 81 and No. 145 (25 students from each educational
institution). These educational institutions were selected




Gender features of choosing a professional trajectory...

because of their location in different districts of the city,
which ensured the representation of students in different
social and educational environments and increased the rep-
resentativeness of the study sample. The inclusion criteria
were respondents who were at the stage of professional
self-determination, studied in general secondary educa-
tion institutions, regularly attended training sessions, and
provided informed consent to participate in the study. The
exclusion criteria were refusal to participate at any stage of
the study or systematic absences from classes. Before start-
ing the survey, respondents were provided with instruc-
tions on the purpose of the study, the rules for filling out
the form and ensuring anonymity of responses, and their
voluntary consent to participate. To ensure the quality of
data, it was planned to fill out a questionnaire, control the
completeness of responses and prevent re-participation.
All organisational conditions of the survey were aimed at
ensuring the objectivity of the results, confidentiality and
equal conditions for all study participants in accordance
with the ethical principles of the American Psychological
Association (2002). Between the two stages of the survey,
targeted pedagogical and career guidance was carried out,
which included STEM-orientation activities, meetings with
specialists of various professions, discussion of gender
roles in lessons and classroom hours, consultations with
a school psychologist, and involvement of parents in ca-
reer guidance conversations. It was the implementation of
these activities during the school year that created grounds
for waiting for changes in students’ professional percep-
tions until the moment of re-measurement. The survey was
conducted online using the Google Forms platform (Goog-
le Forms, n.d.) to reach students from four schools. The
questionnaire contained 15 closed-ended questions with
multiple choice answers.

1. Have you ever encountered claims that certain pro-
fessions are “suitable only for men or only for women”?

Yes, often

Sometimes

No

2. Who most often expressed such stereotypical
statements?

Parents/family

Teachers

Peers

Mass media

Social networks

Not encountered (all)

3. Did family advice affect your perception of “female”
and “male” professions?

Yes, to a large extent

Partially

No

4. Did the school discuss gender roles in choosing a
profession?

Yes, regularly

Sometimes

No
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5. Did you feel different attitudes of teachers towards
boys and girls in your choice of subjects (for example,
mathematics or literature)?

Yes

No

I did not pay attention

6. Were you encouraged at school to choose STEM sub-
jects regardless of gender?

Yes

Partially

No

7. Do social media influence your ideas about “male”
and “female” professions?

Yes, strongly

Partially

No

8. Do you agree with the statement that society creates
different expectations about professions for boys and girls?

Completely agree

Partially agree

Disagree

9. Do you think that fathers are more supportive of
their sons in technical professions and their daughters in
humanities?

Yes

No

Hard to say

10. Do peer opinions influence your choice of profes-
sion based on gender perceptions?

Yes

Partially

No

11. Did you feel pressured to choose a “typical” profes-
sion for your gender?

Yes

No

Sometimes

12. Do you think that gender stereotypes limit the
choice of professional trajectory of young people?

Yes

No

Hard to answer

13. What is the main motive for you when choosing
your future profession?

High wages

Personal interest in the activity

Prestige of the profession

Parents’ advice

Career opportunities

14. How important is it for you that your future profes-
sion matches your abilities and talents?

Very important

Important

Not very important

Does not matter

15. Does the possibility of self-realisation affect your
choice of profession?
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Yes, it is crucial

Yes, but partially

No

Hard to say

The survey was organised in two stages and conducted
separately among 11% grade boys and girls at the begin-
ning and end of the school year using the same question-
naire. At the first stage (September), an initial survey was
conducted of professional intentions, the influence of fam-
ily, school, peers, and social environment, and the level of
perception of gender stereotypes in the two gender groups.
At the second stage (May), the same questions were re-ap-
plied to identify changes in professional orientations and
the degree of influence of socio-cultural factors. A compar-
ative analysis of the results of both measurements allowed
tracing the dynamics of gender differences in students’ pro-
fessional self-determination during the school year. Data
processing was carried out by grouping responses into con-
tent blocks and quantifying them as a percentage without
interpretation at the primary processing stage. Responses
were evaluated using the percentage analysis method,
where each response option was translated as a percentage
of the total number of respondents separately for boys and
girls at two stages of the study. The results were interpret-
ed as follows: 0-20% — low level of occurrence or influence;
21-40% - moderate level; 41-60% — medium/significant
level; 61-80% — high level of influence; 81-100% - very
high, dominant level. Comparison of indicators between
boys and girls at each stage of the study was carried out
using the non-parametric Mann-Whitney U-test, which was
used as a tool for analysing differences between independ-
ent samples. Comparison of results between the beginning
and end of the academic year within the same group of re-
spondents was carried out using the Wilcoxon signed-rank
test, which determined statistically significant changes in
the levels of manifestation of gender stereotypes and moti-
vational characteristics of professional choice.

A factor analysis of the social determinants of gender
stereotypes in the professional choice of students was car-
ried out based on the results of a survey of grades 11, previ-
ously encoded in numerical variables on a scale of intensity
of manifestation from 1 to 3. To identify the latent data
structure, the Principal Component Analysis method was
used, followed by Varimax rotation to clarify factor loads
and improve the interpretability of the results. The number
of factors was determined by the criterion of Eigenvalue
>1, which allowed identifying the main social factors of
influence (family, educational, social and communication,
normative, and imaginary). The questionnaire questions
were grouped according to the criteria of family influence,
school environment, peer influence, gender attitudes, and
professional intentions, the answer options were encoded
on an ordinal intensity scale from 1 to 3, and the results of
the two stages of the survey were compared to analyse the
dynamics of changes in respondents’ responses. The aver-
age ranks were calculated separately for each comparison
group, after which the Mann-Whitney U-test was applied
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with the calculation of the Z-value to determine the statis-
tical significance of differences between the samples.

The comparative interpretation method was used at
the final stage of the study and provided for comparing
the motivational attitudes of boys and girls, and analys-
ing the role of school in overcoming gender stereotypes
in professional self-determination. Within the framework
of this stage, a generalising interpretation of the obtained
data and the development of logical generalisations on the
areas of improving career guidance work in educational in-
stitutions of Uzbekistan were carried out. Limitations of the
study were related to sample selectivity, since the survey
only covered students from individual schools, which may
affect the generalisability of the results.

M RESULTS

Gender stereotypes in the choice of professions remain
a stable social phenomenon, which is confirmed by data
from international organisations and large-scale empiri-
cal studies. They manifest themselves in the uneven rep-
resentation of men and women in different professional
fields, primarily in STEM areas. According to the World
Economic Forum’s Global Gender Gap Report 2024, wom-
en make up about 28.2% of employees in the STEM sec-
tor, while in non-STEM areas their share is higher, about
47.3%, which indicates persistent professional segregation
(World Economic Forum, 2024). In addition, the same re-
port highlights that the gender gap increases at higher ca-
reer levels: the proportion of women in STEM leadership
positions is approximately 12-17%, while in non-STEM
industries it is higher, which confirms the so-called “drop
to the top” effect, when women gradually drop out of the
career hierarchy.

The OECD (PISA-based analysis of career expecta-
tions) (OECD, 2025) gender differences are formed as ear-
ly as the age of 15. On average, in OECD countries, only
10-15% of girls expect to choose STEM professions, while
among boys, this figure is about 15-25%, depending on the
country and sub-sector. Girls’ particularly low interest is
observed in the IT sector (Information Technology), where
their share in professional expectations is several times less
(OECD, 2025). The OECD also notes that even among stu-
dents with high (approximately 600+ points) scores in
mathematics and science, the gender gap in professional
intentions persists, indicating the influence not only of ac-
ademic abilities, but also of social expectations and ste-
reotypes. This phenomenon is explained by the fact that
professional decisions are formed under the influence of
family, school, and media, which consolidate the idea of
“male” and “female” professions. For example, UNESCO’s
report on gender equality in education also highlights
that women make up approximately 35% of STEM grad-
uates worldwide, and this figure has remained virtually
unchanged in recent years (2020-2025) (UNESCO, n.d.).
The organisation emphasises that early socialisation and
the educational environment are factors in the develop-
ment of stereotypes, where girls are more likely to receive
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signals about the “complexity” or “atypical” technical pro-
fessions for women.

Gender stereotypes have a pronounced psychologi-
cal dimension and influence educational and profession-
al elections even in countries with a high level of gen-
der equality. In particular, the study by R.E. O’Dea et
al. (2018), published in the journal Nature Communica-
tions, analysed data from a large number of countries (in
particular, the Nordic countries, Western Europe, North
America, and East Asia, including Finland, Norway, Swe-
den, the Netherlands, Canada, etc.) that are characterised
by high rates of gender equality. The researchers found
that even with equal access to education and high aca-
demic achievements of girls in mathematics and natural
sciences, there is still a gender gap in the choice of STEM
specialities. This phenomenon is explained not so much by
differences in academic abilities or educational opportu-
nities, but by the influence of social expectations, cultural
norms, and stereotyped ideas about “male” and “female”

professional roles formed at the level of the family, school
and society as a whole. Thus, international studies show
that gender stereotypes in the choice of professions are
systemic in nature and manifest themselves at all levels of
the educational and professional trajectory. They influence
the development of professional expectations in school,
determine educational choices, and reproduce gender seg-
regation in the labour market, especially in STEM, which
requires targeted educational and policy interventions to
overcome them. Gender stereotypes influence the choice
of profession, as they form individual ideas about “accept-
able” and “unacceptable” professional roles for women
and men even at the stage of childhood and school edu-
cation. Under the influence of social expectations, young
people choose educational and professional trajectories
that meet traditional gender norms, which contributes to
maintaining professional segregation in the labour market.
The results and associated risks of professional choice are
summarised in Table 1.

Table 1. Influence of gender stereotypes on career choice

Indicator Per(zﬁ/?)t age Risks in choosing a profession
Faced with gender stereotypes 46 Early formation of narrow-minded views on “acceptable” and “inappropriate”
in childhood professions for women and men; a reduction in career aspirations whilst still at school
Have not encountered gender 44 Higher probability of free professional self-determination and choice
stereotypes of atypical (in particular STEM) areas
Poor awareness of the influence of the social environment on professional choice,
Do not know/not sure 11 ; i -
the risk of uncritical reproduction of stereotypes
Stereotypes negatively affected 51 Rejection of STEM and highly profitable professions, underestimation
career choices of professional expectations, restriction of career mobility
Stereotypes negatively affected 48 Cutting off key educational trajectories (mathematics, physics, IT),
the choice of school subjects which further restricts access to technical and scientific professions
Stereotypes have negatively affected 47 Consolidation of the traditional division of labour that affects the choice
family roles of “gender-typical” professions (care, education vs engineering, technology)
Stereotypes have negatively affected 44 Development of social expectations that indirectly limit professional decisions
personal relationships due to environmental pressure
Stereotypes have influenced 45 Interiorisation of gender norms defining “suitable” and “unsuitable” professions
perceptions of gender roles
Stereotypes negatively affect the 50 Supporting occupational segregation of the labour market
perception of gender roles in society and maintaining unequal access to STEM
Stereotypes influence the choice 45 Limiting the academic profile, reducing the chances of admission to technical
of subjects in school and natural specialities
Stereotypes influence young people’s 46 Early elimination of career options, the development of narrow career paths
career choices
Stereotypes affect child care 47 Strengthening the gender <;11y1510n of lal?our, whlch affects the choice
of less prestigious or flexible professions
Support for government measures 46 Potential reduction of barriers to access to equal educational
against stereotypes and professional opportunities
Do not surlr)lgglsrflrg:svernment 19 Maintaining structural gender barriers in professional self-determination
Neutral /undecided 35 Lack of public pressure to change stereotypes, which slows down gender equality
in professions

Source: compiled by the author based on Survation (2019)

The analysis of the results showed that gender stere-
otypes are one of the socio-cultural factors in the devel-
opment of educational and professional trajectories. Their
influence goes beyond the direct choice of profession and
covers the system of values, life priorities, and social expec-
tations that determine the process of professional self-de-
termination. As a result, professional choice is often made
not only in accordance with the interests, abilities and
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potential of the individual, but also under the influence of
socially fixed ideas about gender roles.

The data also indicate the need to strengthen measures
aimed at creating a gender-neutral educational environ-
ment and expanding opportunities for professional choice
regardless of gender. Overcoming stereotypes at the stage
of school education can contribute to more reasonable pro-
fessional self-determination of young people, increase the
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availability of various educational areas, and reduce the Table 2 shows the results of a survey at the beginning of

manifestations of gender segregation in the labour market.  the school year among the 11 grade students.

Table 2. Results of a survey at the beginning of the school year among the 11* grade students

Questions/possible answers ]igz)s (E(I,/l;l)s
1. Have you ever encountered statements about “male/female” professions?
Yes, often 38 45
Sometimes 42 40
No 20 15
2. Who most often expressed such stereotypical statements?
Parents / family 30 35
Teachers 18 20
Peers 22 18
Mass media 15 12
Social networks 10 10
Not encountered 5 5
3. Did family advice affect your perception of “female” and “male” professions?
Yes, to a large extent 35 40
Partially 45 42
No 20 18
4. Did the school discuss gender roles in choosing a profession?
Yes, regularly 18 22
Sometimes 40 38
No 42 40
5. Did you feel different attitudes of teachers towards boys and girls in your choice of subjects
(for example, mathematics or literature)?
Yes 32 36
No 40 38
I did not pay attention 28 26
6. Were you encouraged at school to choose STEM subjects regardless of gender?
Yes 30 28
Partially 40 42
No 30 30
7. Do social media influence your ideas about “male” and “female” professions?
Yes, strongly 28 35
Partially 42 40
No 30 | 25
8. Do you agree with the statement that society creates different expectations about professions for boys and girls?
Completely agree 35 40
Partially agree 40 38
Disagree 25 22
9. Do you think that fathers are more supportive of their sons in technical professions and their daughters in humanities?
Yes 40 45
No 35 | 30
Hard to say 25 25
10. Do peer opinions influence your choice of profession based on gender perceptions?
Yes 32 38
Partially 40 40
No 28 22
11. Did you feel pressured to choose a “typical” profession for your gender?
Yes 30 42
No 35 | 28
Sometimes 35 30
12. Do you think that gender stereotypes limit the choice of professional trajectory of young people?
Yes 45 50
No 20 18
Hard to answer 35 32
13. What is the main motive for you when choosing your future profession?
High wages 32 28
Personal interest in the activity 30 | 38
Prestige of the profession 12 10
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Table 2. Continued

Questions/possible answers ]igz’)s (étl,/l; l)s
Parents’ advice 10 12
Career opportunities 16 12
14. How important is it for you that your future profession matches your abilities and talents?
Very important 48 55
Important 32 28
Not very important 12 10
Does not matter 8 7
15. Does the possibility of self-realisation affect your choice of profession?
Yes, it is crucial 40 45
Yes, but partially 35 38
No 15 10
Hard to say 10 7

Source: compiled by the author based on the survey conducted

Based on the results of the analysis at the beginning
of the school year, it was found that students were under
the systemic influence of gender stereotypes regarding
professional choice, which were integrated into the dai-
ly social and educational environment. The most signifi-
cant source of forming such ideas was the family, while
the school environment and the media space played an
additional, but less decisive role. In most cases, it was
the family guidelines that set the primary guidelines for
“typical” male and female professions, which was gradu-
ally fixed in the individual professional ideas of students.
School practice was characterised by the episodic nature
of discussing gender roles without systematic career guid-
ance, which limited the possibilities of critical rethinking
of stereotypes. Additionally, social pressure was recorded
to choose professions that meet traditional gender expec-
tations, which contributed to the consolidation of ideas

about unequal support for various educational and career
areas. Together, these factors established a stable system
of stereotypical attitudes at the start of the school year,
which even then significantly influenced the education-
al and professional intentions of students and limited the
range of their professional choices. Simultaneously, the
results of the initial stage of the survey showed that the
motivational structure of professional choice was already
characterised by a combination of external and inter-
nal factors, where, along with the orientation to wages
and social prestige, the significance of personal interest,
abilities, and prospects for self-realisation was gradually
traced, which indicates the presence of an internal mo-
tivational basis for professional self-determination even
under the influence of stereotypical ideas. Table 3 shows
the results of a survey at the end of the school year among
the 11* grade students.

Table 3. Results of a survey at the end of the school year among the 11" grade students

Boys | Girls

Questions/possible answers (%) | (%)

1. Have you ever encountered statements about “male/female” professions?

Yes, often 45 60
Sometimes 35 30
No 20 10
2. Who made such statements most often?
Parents/family 35 40
Teachers 20 22
Peers 20 18
Mass media 15 12
Social networks 10 6
Not encountered 0 2
3. Did family advice affect your perception of “female” and “male” professions?
Yes, to a large extent 40 50
Partially 40 38
No 20 12
4. Did the school discuss gender roles in choosing a profession?
Yes, regularly 22 28
Sometimes 40 42
No 38 30

5. Did you feel different attitudes of teachers towards boys and girls in your choice of subjects
(for example, mathematics or literature)?

Yes 38 45
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Table 3. Continued

Questions/possible answers ]i%s (E(I,/l; l)s
No 35 30
I did not pay attention 27 25
6. Were you encouraged at school to choose STEM subjects regardless of gender?
Yes 32 30
Partially 40 42
No 28 28
7. Do social media influence your ideas about “male” and “female” professions?
Yes, strongly 35 45
Partially 40 38
No 25 17
8. Do you agree with the statement that society creates different expectations about professions for boys and girls?
Completely agree 40 48
Partially agree 38 37
Disagree 22 15
9. Do you think that fathers are more supportive of their sons in technical professions and their daughters in humanities?
Yes 45 55
No 30 25
Hard to say 25 20
10. Do peer opinions influence your choice of profession based on gender perceptions?

Yes 38 45
Partially 40 38
No 22 17

11. Did you feel pressured to choose a “typical” profession for your gender?
Yes 40 55
No 30 20
Sometimes 30 25

12. Do you think that gender stereotypes limit the choice of professional trajectory of young people?

Yes 50 60
No 18 12
Hard to answer 32 28

13. What is the main motive for you when choosing your future profession?
High wages 28 22
Personal interest in the activity 35 45
Prestige of the profession 10 8
Parents’ advice 12 10
Career opportunities 15 15

14. How important is it for you that your future profession matches your abilities and talents?

Very important 55 62
Important 30 25
Not very important 10 8
Does not matter 5 5

15. Does the possibility of self-realisation affect your choice of profession?
Yes, it is crucial 48 55
Yes, but partially 32 30
No 12 10
Hard to say 8 5

Source: compiled by the author based on the conducted research

At the end of the school year, there was an increase
in manifestations and awareness of gender stereotypes in
the professional choice of students, which was reflected
in the increase in the frequency of contacts with stere-
otypical statements and the expansion of their sources
in the social environment, primarily at the expense of
family, peers, educational environment, and social net-
works, while the influence of parental attitudes and dif-
ferentiated expectations regarding “female” and “male”
professions increased, the share of students who felt
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pressure to choose a gender-typical career increased,
and awareness of inequality of professional opportuni-
ties increased, which generally indicates a simultaneous
increase in both the social influence of stereotypes and
critical reflection on them in the process development of
professional orientations. Additionally, it was established
that the motivational aspects of professional choice grad-
ually shifted towards internal factors, in particular, the
role of personal interest and the desire for self-realisation
increased, while the influence of external determinants
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(family advice, social prestige) acquired a more indirect
character. Table 4 presents the results of a comparative

statistical analysis of gender differences between boys
and girls.

Table 4. Comparative analysis of gender differences by criteria

Indicator Comparison groups N (Boys/girls) Avgssii;znk Avo.fe;lz}gg?rlignk U Z P
of ge%‘éirrailtgggtlypes (bggiylfn‘i’; gg/‘gf o 50/50 46.3 54.7 165.4 | -2.91 p <0.01
Family influence (bggf’;n‘i’fl gg/‘grf O 50/50 47.8 53.2 178.2 | -2.34 p < 0.05
School influence (bggg’lfn‘i’; gg/lzllf D 50/50 48.5 52.5 190.6 | -2.11 |p < 0.05
Peer influence (bg‘g)iyrfn‘i’fl gg/lzlrf " 50/50 49.2 51.8 172.8  -2.27 |p <0.05
ngsesc‘;gi%frﬁfgggiir‘ (bggiyrfn‘i’fl gg/‘gf " 50/50 44.6 56.4 150.3  -3.05 |p < 0.01

Source: compiled by the author based on the survey conducted

The most pronounced differences were recorded in
the pressure indicator of the gender-typical profession
(U = 150.3; p < 0.01), and in the overall level of gen-
der stereotypes (U = 165.4; p < 0.01), which indicates
a different intensity of perception of social expectations
in the two groups. The influence of family, school, and
peers also showed statistically significant differences
(p < 0.05), which confirms the systemic nature of so-
cial development of professional orientations. Within
the framework of the presented analysis, the results of
only intergroup comparison (boys vs girls) performed

using the Mann-Whitney U-test were presented, which
allowed identifying statistical gender differences for all
the studied indicators (p < 0.05-0.01). The results show
that gender stereotypes remain a stable factor in influ-
encing the choice of professional trajectory and have
different effects on boys and girls in the process of their
educational development. The comparison of changes in
indicators between the beginning and end of the school
year was carried out separately using the Wilcoxon
signed-rank test for dependent samples, the results are
presented in Table 5.

Table 5. Dynamics of changes in indicators according to the Wilcoxon criterion

Indicator N Average before Average after Z P
General level of stereotypes 100 41.2 47.6 -2.89 p <0.01
Family influence 100 38.5 44.8 -2.41 p <0.05
School influence 100 36.9 42.3 -2.12 p <0.05
Peer influence 100 39.4 45.1 -2.33 p < 0.05
Pressure of the gender profession 100 37.8 46.9 -3.07 p <0.01

Source: compiled by the author based on own research

The comparison of changes in indicators between
the beginning and end of the school year was carried
out separately using the Wilcoxon signed-rank test. The
results of the analysis showed statistically significant
changes in all the main indicators: the general level of
gender stereotypes (Z = -2.89; p < 0.01), family influ-
ence (Z = -2.41; p < 0.05), school influence (Z = -2.12;

p < 0.05), peer influence (Z = -2.33; p < 0.05), and
the level of pressure of the gender-typical profession
(Z = -3.07; p < 0.01), which indicates the presence of
reliable dynamics changes within the study sample.
Table 6 presents the results of a factor analysis of the
social determinants of gender stereotypes in students’
professional choice.

Table 6. Results of factor analysis of social determinants of gender stereotypes in students’ professional choice
. . Factor . Percentage of | Reliability .
Factor Indicators (survey variables) loads Eigenvalue variance (%) | (Cronbach a) Interpretation
family advice on the profession; Dominant factor
Family and support for “typical” professions; in the formation of
normative parental expectations 0.74-0.86 3.42 28.5 0.84 primary professional
influence (paragraphs 3, 9 attitudes through family
of the questionnaire) socialisation
Educational and | teacher attitudes; promotion of co]r)ri‘é(:ilgrlz Igfenzgger
pedagogical | STEM; discussion of gender roles | 0.69-0.82 2.61 21.7 0.81 note
- . perceptions in the
influence in school (p.4, p.5, p.6) ) .
learning environment
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Table 6. Continued

. . Factor . Percentage of | Reliability .
Factor Indicators (survey variables) loads Eigenvalue variance (%) | (Cronbach a) Interpretation
Social and social network influence; mass sterEf)(t)adgsaiﬁll}fu h
communication | media influence; peer influence |0.71-0.83 2.18 18.4 0.79 digi yP &
. igital and group
influence (p.7, p.10) .o
communications
Regulatory and | pressure of a “typical profession”; Interiorisation of social
institutional public expectations; restriction | 0.73-0.88 1.95 16.2 0.83 norms and gender
pressure of choice (P.8, p.11, p.12) expectations
Residual factor ague answers. “hard to sav” Individual differences
(individual vag Wers, - nar Y l0.41-058| 1.02 9.6 0.71 in the perception
1 s partially
variability) of stereotypes

Source: compiled by the author based on own research

The results of factor analysis showed that the struc-
ture of the influence of gender stereotypes in students’
professional choice is determined by five main factors,
among which family and normative influence dominates
(Eigenvalue = 3.42; 28.5%; a = 0.84), which reflects the
leading role of the family in the development of primary
professional attitudes. The second most important factor
is the educational and pedagogical factor (2.61; 21.7%;
a = 0.81), which characterises the influence of the school
environment and pedagogical practices on the consolida-
tion or correction of gender representations. Social and
communication influence (2.18; 18.4%; a = 0.79) demon-
strates the role of social networks, media, and peers in
broadcasting stereotypical behaviours, while regulatory
and institutional pressure (1.95; 16.2%; a = 0.83) reflects
the interiorisation of social expectations and professional
constraints. The residual factor (1.02; 9.6%; a = 0.71) in-
dicates the presence of individual differences in the percep-
tion of gender stereotypes and the variability of students’
responses. In general, the results obtained confirm the sys-
temic nature of the influence of the social environment on
the professional orientations of young people.

Analysis of the results of the study showed that moti-
vational differences between boys and girls are pronounced
and reflect the different influence of the social environ-
ment on professional self-determination. Among boys, the
focus on technical and economic areas prevails (52-58%),
while girls are more likely to choose social, pedagogical,
and medical specialities (49-55%). Interest in STEM areas
also differs: for boys, it is 28-35%, for girls 18-24%, which
confirms the preservation of gender asymmetry in profes-
sional intentions. The development of such differences is
influenced by family attitudes (45-50%), the school envi-
ronment (38-42%) and social networks (35-45%), which
reproduce individual ideas about “traditional” male and
female professional roles.

Improving career guidance in schools in Uzbekistan re-
quires a comprehensive approach aimed at creating equal
professional opportunities regardless of gender. It is neces-
sary to systematically introduce a gender-neutral approach
to informing students about the professional world, where
all areas are presented without dividing into “male” or “fe-
male”. An important role is played by expanding the prac-
tical component of career guidance through meetings with
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representatives of various professions, career consulta-
tions, master classes, and interactive classes that allow de-
stroying stereotypical ideas through real experience. Spe-
cial attention should be paid to preparing teachers to work
with gender-sensitive approaches, since it is the teacher
who largely forms the educational guidelines of students.
It is also advisable to actively use digital resources and me-
dia tools to demonstrate various professional behaviours,
which will help to expand students’ understanding of pos-
sible career trajectories and reduce the influence of stereo-
types on their choice.

It is advisable to implement the results of the study
in school practice through a systematic modernisation of
career guidance work, considering gender sensitivity. First
of all, schools should integrate elements of a gender-neu-
tral approach into academic subjects and extracurricular
activities, ensuring an equal representation of professions
without dividing into “male” and “female”. An important
area is the organisation of regular career guidance meet-
ings with representatives of various fields of activity, in
particular STEM, humanities, and social professions, which
allows students to form realistic ideas about career oppor-
tunities. It is advisable to conduct trainings and workshops
for teachers to recognise and overcome gender stereotypes
in the educational process, since pedagogical attitudes di-
rectly affect the choice of students. Schools should also use
digital career guidance platforms, interactive tests, and on-
line resources to expand access to information about pro-
fessions and reduce the influence of social stereotypes. An
effective tool is the creation of school projects and career
development clubs, where students can practically explore
various professional areas. Additionally, it is necessary to
involve parents in career guidance activities to reduce the
influence of family stereotypes and create a coordinated
environment to support professional choice.

H DISCUSSION

The choice of professional trajectory in the education sys-
tem was determined by a combination of individual, social,
and institutional factors, and gender remained one of the
factors influencing educational and professional decisions.
Professional intentions were formed not only under the
influence of personal interests, but also depending on the
expectations of the educational environment, social norms,
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and available opportunities for professional development.
The results obtained are consistent with the conclusions of
B. Belfi et al. (2024), who showed that educational experi-
ence and social background influence further professional
trajectories of graduates. The established patterns confirm
that the educational environment creates prerequisites for
further professional self-determination and career choice.
Gender stereotypes in professional choice are systemic
in nature and are formed under the influence of family,
school, and social environment. They consolidate the idea
of “male” and “female” professions even at the stage of
school education. The results are consistent with the pro-
visions of M. Danckers et al. (2024), who characterised the
educational path of representatives of gender and sexual
minorities in medical education. The inclusivity of the ed-
ucational environment affects confidence in professional
choice and further career intentions.

A sense of support and acceptance in the education-
al environment is an important psychological resource
that contributes to the development of more conscious
professional intentions and increased readiness for long-
term career development. Simultaneously, approximate-
ly 51% of respondents noted the negative influence of
gender stereotypes on their own choice of professional
trajectory, which is most often manifested in the rejec-
tion of STEM-directions and highly profitable professions
in favour of socially “expected” educational and career
models. The results obtained are consistent with the con-
clusions of U. Izzati et al. (2023), who established the re-
lationship between socio-demographic characteristics and
the level of professional well-being of teachers, emphasis-
ing the importance of the social environment in the de-
velopment of satisfaction with professional activities. The
identified patterns suggest that the influence of gender
stereotypes is not limited to the stage of primary profes-
sional choice, but has a long-term effect, indirectly deter-
mining further professional adaptation, career stability,
and the level of professional satisfaction. The results cor-
relate with data by M. Garai-Fodor et al. (2023), who es-
tablished differences in the professional priority systems
of different groups of employees. It was confirmed that
the criteria for choosing a profession differ depending on
gender, and expectations for future work. More than 48%
of students indicated the influence of stereotypes on the
choice of school subjects. This limits further educational
opportunities and professional trajectories. The identified
trends are consistent with the findings of D.R. Galos &
S. Strauss (2023), who showed an increase in the role of
material motivation among women who choose areas of
training that are not typical for their gender.

The family is one of the main sources of gender per-
ceptions, which was confirmed by indicators up to 50%. It
is parental expectations that often determine the primary
professional guidelines. The results correlate with data of
S. Hoidn & V. §t’astn}’1 (2021), who examined the rela-
tionship between vocational education and performance
in the labour market. Perceptions of future employment
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and professional prospects influence the choice of educa-
tional trajectory regardless of gender identity. The results
obtained are consistent with the conclusions of E. Myint
& R. Robnett (2024), who established a link between
academic motivation, academic identity, and the desire
for a STEM career. The identified features confirm that
gender differences in professional intentions are partly
explained by the level of educational motivation and per-
ception of own competencies. Social networks and peers
also have a significant influence on the development of
professional ideas (35-45%). They reinforce or translate
existing stereotypical patterns. The results are consistent
with the study by A. Peng et al. (2021), who revealed the
spread of gender stereotypes about women’s professional
activities. The identified patterns confirmed that social
perceptions continue to influence professional self-deter-
mination and career opportunity assessment. The data
obtained are consistent with conclusions of M. Ryan &
T. Morgenroth (2024), who emphasised the role of the
environment in shaping women’s career trajectories. The
established results confirmed that professional choice de-
pends not only on personal characteristics, but also on
the conditions in which professional self-determination is
carried out. The results are consistent with the data of
M. Khan et al. (2024), who examined barriers to women’s
career advancement in higher education institutions. The
identified trends have shown that ideas about future pro-
fessional prospects are formed under the influence of the
perception of career development opportunities. Aware-
ness of existing limitations or opportunities for profession-
al growth affected the choice of educational direction and
further career intentions. The results obtained are also in-
dicated in the conclusions of V. Lau et al. (2022), who ex-
amined mechanisms for gender equality in the profession-
al sphere. The identified patterns confirmed the need to
create educational conditions that can expand the range
of professional choices for applicants for education. This
correlates with the data of J. Sperling et al. (2024), who
demonstrated the influence of educational programmes
on the professional self-esteem of engineering students.
Development of self-confidence helps to overcome gender
constraints during professional choices. The results ob-
tained were highlighted by D. Tokbaeva & L. Achtenha-
gen (2021), who described the professional sustainability
of women in the IT field. Gender barriers do not always
become an obstacle to professional self-realisation if there
is sufficient motivation and support.

The willingness to overcome difficulties and adapt
to the requirements of the professional environment is
an important factor in expanding professional choice and
propensity for non-traditional educational and career
trajectories. Approximately 45-47% of respondents not-
ed that gender stereotypes significantly affect their ideas
about the social roles of men and women, which, in turn,
supports the reproduction of the traditional distribution
of professions between genders and restricts the choice
of STEM directions for certain groups of students. The
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results obtained are consistent with the conclusions of
D. Young et al. (2022), who found that expectations about
professional work-life balance significantly affect profes-
sional orientation and level of engagement in the IT in-
dustry, especially among young professionals of different
gender groups. In addition, the identified trends corre-
late with the findings of A. Vansoeterstede et al. (2022),
who proved that the level of emotional exhaustion and
psychological stress is directly related to confidence in
professional choices and willingness to make difficult
career decisions. Taken together, this suggests that psy-
chological stability and a subjective sense of well-being
are indirect but significant determinants of professional
self-determination of young people. This data was ob-
tained by S. Verdugo-Castro et al. (2023), who identified
the factors of the gender gap in the STEM sector. The
identified features confirmed that stereotypical percep-
tions and limited representation of women in certain in-
dustries continue to influence the professional intentions
of applicants for education. About half of the respondents
(50%) agreed that society forms different expectations for
boys and girls. This confirms the sustainability of gender
norms in the minds of young people. This is consistent
with the conclusions of J. Weinstein et al. (2021), who
examined the gender characteristics of educational lead-
ership. Professional orientations are formed under the
influence of existing examples of career implementation
of representatives of different genders. The results are
consistent with data of C. Xu et al. (2023), who exam-
ined gender differences when choosing a university spe-
ciality. The results obtained confirmed that professional
decisions are made under the influence of a complex of
factors, among which academic interests, social expecta-
tions, and ideas about the future career occupy a leading
place. Thus, the results showed that the choice of pro-
fessional trajectory was determined by a combination of
personal, social, and educational factors, among which
gender remained one of the influential factors. The data
obtained confirmed that the development of professional
intentions was influenced by motivation, the educational
environment, social expectations, and ideas about future
opportunities for professional implementation.

B CONCLUSIONS

The analysis of the results showed that gender stereo-
types in the choice of profession are stable and systemic
in nature and are manifested in an uneven distribution
of professional interests between boys and girls, espe-
cially in technical and natural areas. In the process of
professional self-determination, there is an early de-
velopment of gender differentiated expectations, which
limits the range of educational and career choices and
contributes to the consolidation of traditional ideas
about “male” and “female” professions. The influence
of the family, school, and social environment acts as a
mechanism for reproducing these attitudes, determin-
ing educational trajectories even at the stage of school
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education. An analysis of the results showed that 46%
of respondents encountered gender stereotypes in child-
hood, which is associated with the early development of
limited professional ideas, while 51% noted the negative
influence of stereotypes on career choices, including re-
jection of STEM and highly profitable areas. About 48%
of students indicated the influence of stereotypes on the
choice of school subjects, and 45-47% - on their role in
shaping ideas about gender roles, family responsibilities,
and professional expectations. Half of the respondents
(50%) noted a negative influence on public perception
of gender roles, which supports professional segregation,
while 46% supported the need for government measures
against stereotypes. In general, the results confirm the
systemic influence of gender attitudes on the educational
and professional choice of young people.

The results of the study showed an increase in the in-
fluence of gender stereotypes during the school year: the
proportion of students who often encountered them in-
creased to 45% among boys and 60% among girls, and the
rate of absence of such cases decreased to 20% and 10%.
Simultaneously, the influence of the family has increased
to 40-50%, social networks to 35-45%, and the pressure of
the “typical profession” to 40-55%, which increases exter-
nal restrictions on professional choice. Statistical analysis
confirmed the presence of significant gender differences,
especially in terms of social pressure (p < 0.01), which is
more pronounced in girls. Factor analysis showed the lead-
ing role of family influence (28.5%) and the educational
environment (21.7%), which together form the main pro-
fessional attitudes. The obtained data indicate the systemic
nature of the influence of social factors on the professional
orientations of young people.

It is important to develop practice-oriented forms
of work, in particular, meetings with specialists in vari-
ous industries, career guidance consultations, and mas-
ter classes that allow breaking down stereotypes through
real experience. It is also advisable to increase the level
of training of teachers in the field of gender sensitivity
and use digital resources to expand access to information
about professions. Additionally, it is necessary to involve
parents in career guidance work to reduce the influence
of family stereotypes and ensure equal conditions for stu-
dents’ professional self-determination. The prospects for
further research are to expand the sample, compare re-
gional characteristics and in-depth study of the mecha-
nisms of influence of gender stereotypes on professional
self-determination of young people.
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Gender features of choosing a professional trajectory...

Bunum 6epyy cucteMacbiHOa KeCUNTUK TPAaeKTOPUSAHDI
TaHOOOHYH reHaepAUK e3revesiyKtepy

NynHosa Ucmaunosa

WUnvMmpaepauH NOKTOpy, mpodeccop

JIYAHOJIYK S5KOHOMIKA XaHa JUIIOMATHS YHUBEPCUTETU

100007, MycTakuJUIMK IpocnekTrucH, 54, TamkeHT ui., O36ekcTad
https://orcid.org/0000-0002-2244-0299

AHHoTauMA. N3111e6HYH MaKCcaThl OKYy4yIapAblH KECUIITHK 63 aJIIIHYA aHBIKTAJTyyCyHa reHAEPANK CTEPEOTUNITePANH
TUHTU3TeH TaaCHUPHUH aHBIKTOO OOJIyn caHasiaT. VI3WIIeeHYH METOJOJIOTHACH CTAaTHUCTHKAJIBIK TaJ00HY, TaliKeHT
maapbiHAarel TepT MektenTwuH (Ne 110, No 17, Ne 81 xama Ne 145 wmekrtentepuHuH) 11-kimaccrapeiHeiH 100
OKYYYyCYHYH KaTBIIyYCYH/Ia XYPrY3YJIr'6H CypPaMXbLIOOHY, (paKTOPAYK TaJJOOHY, OLIOHJOH 3JIe CAJIBIIITRIPMA XaHa
VHTEPIPETALVAIBIK BIKMaIapbl KaMThIAb. Kecun TaHAOOAOrY TeHJepAuK CTepeoTUnTep YH-OyJIeHYH, 6uinM Gepyy
YOUPOCYHYH XaHa KOOMAYK HOpMaJsapAblH TAaCUPU aCTBIHJA KaJIbIITAHTaH, XaIITAapJblH KbI3Jap XaHa Oangap y4yH
“BUTAMIBIKTYY” [eIll 3CeNTesIreH KEeCUNITUK POJIAOP Tyypaslyy TYMIYHYKTODYH AHBIKTaraH TYPYKTYY COLMAJIIBIK Ke3
KapamrTap KaTapsl Kapajjbl. By crepeoTuntep MekTenTe OWIMM ajlyy Me3rwinHzAe Oekemzaenun, 6uinM 6epyy kaHa
KECUNTHK HUeTTEepAUH TY3YJIYIIYHO Taacup 3TYY MEHEH KeCHIl TaHJOOHYH ap TYPAYYJIYI'YH YeKTelT. CTaTHUCTUKAIBIK
MaaJibiMaTTap KepCOTKeHAeH, OKyyuysjaapAblH 46 % reHOepAuK cTepeoTunTepre 6ajia Ke3MHEH 3Jjie Tyl OOJIyIIKaH,
an sMu 51 % anapAbiH KejedeKTerd KecUuIITH TaHAooro, avipeikda STEM GarbiTTapeiHaH 6aml TapTyyra Tepc TaacHUpHH
OesnrusiemikeH. PecrioHieHTTEepAVH 00JDKOJI MeHeH 48 % cTepeoTUNTEepAVH MeKTell IpeAMeTTePHUH TaHAOOr0 TaaCUupUH
KOPCOTYIIKOH, ajl 3MU 45-47 % anapAblH reHJepAUK POJIAOP XaHa YH-OyJIesyK MUIAETTep )KOHYHe TYIIYHYKTOPAYH
KaJIBINTAHBIIBIHAATE POJIyH Oesruiemked. CypaMXXbLIOOro KaThIIKaHAapAbiH 50 % cTepeoTUnTep KecUNTepOu
KOOMJYK KaObLI ajyyra Taacup 3TepuH Oesruienice, 46 %bl cTepeOTUNTEPAU XeHYYy OOI0HYa MaMJIEKETTUK CascaTThl
’kaHa OwinM Gepyy JeMuresieprH aHJaH apbl ©HYKTYPYYHY KOJIIOIIKOH. VI3MJII®eHYH XKBIMBIHTHIKTAPH OIIOHAOMN
aJie yii-6ysieHyH Taacupu 40-50 % delinH, conMaJAbIK TapMaKTapAblH Taacupu 35-45 % uelinH xaHa “TUNTYY Kecun”
TyypaJlyy TYIIYHYKTOpAYH OaceiMbl 40-55 % 4YelMH KY4ereHYH KepceTTy. ByJl KepyHYII ©3redye KbI3gapAblH KeCHIl
TaHA0O0 MYMKYHUYYJIYKTODYH YeKTeHT. Yuryra GallJIaHbIITYyy KECHUNTHK OarslT Gepyy HINTepu TeHJepAuK >XaKTaH
OeliTapan OnnM 6epyy 4elpecyH TY3Yyre, ap TYPAYY KeCUNTHK TpaeKTOPHUsIapAbl KOpCOTYY apKbUIyy CHCTEMAaIyy
po¢OpHUEHTANVAIIBIK UIT-9apaIap/bl YIOUITYPYyTa XaHa ap KaHJal TapMaKTapAbH aJUCTEPUH TapTyyra GarbITTaIbIIIbL
KepeK. M3MI@eHYH NPaKTUKAJIBIK MAaaHUCH aHBIH JXbIMBIHTHIKTAPBIH JXaJIbl OpTO OmiauM 6epyy MeKeMeJIepUHHH
aIMUHHUCTPANVATIAPE, MEKTell MCHUXOJIOTAOPY XaHa MyrajuMJep OKyydyjaap MeHeH XYPry3yJayydy KeCHUNOTHK OarbIT
6epyy MIITepUH epKYHAOTYYe NaijasaHa ajblIbHAa TypaT

Herunsru cespep: akageMUsIBIK XOHAOMOYYJIYK; XeKeue TYIIYHYKTOD; KeCHUNTUK Oareir Gepyy; YH-OyJIeHYH
TaacupH; COLMAJIABIK TapMaKTap
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YHUBEpPCUTET MUPOBOUN SKOHOMUKU U JUILIOMAaTUN
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AHHOTaUuUA. Lless nccieOBaHNA 3aKJTI09AJIACh B BRLABJIEHUU BJIUAHUA [€H/IePHBIX CTEPEOTUIIOB Ha IPodecCcroHaIbHOe
caMmoorpejiesieHre yqyamuxca. MeToJoJIorus UccaeJOBaHUA BKJIIOYAJIa CTaTUCTUYECKUH aHaJIUN3, aHKETHBIA ONpOC C
yyactueM 100 yuamuxcs 11-x kjaccoB yeThipex mKoJ ropoxa TamkenTa (mkosie No 110, Ne 17, No 81 u No 145),
dakTOpHBINI aHaIM3, a TaKXe CPAaBHUTEJIbHBIN U HWHTEPIPETAI[MOHHBIN MeTOABl. ['eHJepHble CTEePeOTUIs NP
BBIOOpe mpodeccuy paccMaTpUBAIMCH KaK YCTOMYMBBIE COLMAJIbHBIE YCTAaHOBKY, GOPMUpPYIOLIMECH MOJ BIUAHUEM
ceMbH, 06pa3oBaTeIbHON CPeAsl M COLMAJIBHBIX HOPM, ONpeesAnIINX NPeACTaBJIeHNU MOJIOEXN O «[IpUeMJIeMbIX»
npodeccuoHaNIbHBIX POJIAX AJIA IOHOIIEH U JeBylIeK. DT YCTAHOBKU 3aKPEIUIAITCA ellle Ha dTale IIKOJIbHOTO
o6pa3oBaHUA M MOTYT OKa3bIBaTh BJIMAHME Ha CTPYKTYypy 00pa3oBaTesibHBIX M MpodecCUOHAJIbHBIX HaMepeHUH,
OorpaHuuMBas BapHaTUBHOCTH NpodeccruoHaapHOro Beibopa. CTaTucTUuecKkre JaHHBIe ToKasasu, 9To 46 % yuamuxcs
CTaJIKUBAJINCh C TeHAEPHBIMH CTEPEeOTUNaMH ellle B AeTCTBe, a 51 % OoTMeTH/IM UX HeraTHMBHOE BJIMSHUE Ha BHIOOD
Oyayuieil nmpodeccuu, B 4aCTHOCTH, OTKa3 oT Bbeibopa HampasyeHuii STEM. Okosio 48 % pecnoHAeHTOB yKa3aju Ha
BJIMAHHE CTEPEOTUIIOB IIPU BHIOOPE HIKOJIBHBIX MPEJMETOB, TOra Kak 45-47 % OoTMeTHJIu UX pojib B GOpPMHPOBAHUU
NpeJiCTaBJIEHUI O TeHEePHBIX POJIAX M CEMEHHBIX 00513aHHOCTAX. [TosioBUHA onpomieHHbIX (50 %) moguepKHyIa BIUAHIE
CTEepeoTUNOB Ha 00ljecTBeHHOe BoclpuATUe npodeccuii, a 46 % BbICKa3anch B MOAAEPXKKY JaJbHENIIEro pa3BUTUA
rocyJapCTBEHHOU TOJIUTUKY 1 00pa30oBaTeJIbHBIX MHUITMATHUB, HAlPABJIEHHBIX HA TPE0oJIeHNe JAaHHBIX IeCTPYKTUBHBIX
YCTaHOBOK. Pe3ysibTaThl onpoca Takxe MOATBEPANIN yCcuaeHre BIuAHuA ceMbH (1o 40-50 %), coruanbHbIX ceTell (35-
45 %) u naBJyieHNsA, CBA3aHHOIO C [TPeJICTABJIEHUAMHU O «TUIMMYHBIX» Tpodeccusax (40-55 %), yTo 0co6eHHO OrpaHNYNBaET
npodeccruoHaIbHBIN BHIOOp AeBylIeK. B ¢BA3M ¢ 5TUM HampapjeHUsA NpoPOopueHTALNOHHON pabOTHl JOJIXHBI OBITh
OpHEeHTHPOBaHH Ha (popMUpOBaHUe reHAepHO-HeHTpalbHON 06pa30oBaTeIbHON Cpelibl, CUCcTeMaTHUiecKoe IpoBejeHre
npodOpHeHTAOHHBIX MEPONPUATUH € AeMOHCTpanueldl pa3HOOOpa3HBIX MNpOGEeCcCHOHAJIBHBIX TPAeKTOPUH U
NpUBJIeYEeHNEM CIIeL[UAJINCTOB PAa3JIMYHBIX OTpacjeil. IlpakTuyeckas 3HAYUMOCTh HCCJIE[JOBAaHUA 3aKJIIOYAETCA B
BO3MOXHOCTH MCII0JIb30BAHUS €T0 Pe3yJIbTAaTOB aIMUHUCTPAIMUAME 00111e00pa30BaTeIbHbIX OPraHU3aMH, IKOJIbHBIMHU
[ICUXO0JIOTAMU U NefjaroraMu AJiA COBEPUIEHCTBOBAHUSA CUCTEMBI MPO(OPUEHTANNIOHHON PaboTH ¢ 00YYaIIUMUC
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