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Abstract. The main task in higher education is the successful adaptation of students to the learning system. Successful
adaptation directly affects learning conditions, stress resistance, social integration, and overall emotional well-being. The
article examined the causes of the adaptation process of students from rural areas to university life. The aim of the study
was to investigate the problems of adaptation of rural students in the educational process at a technical university. In this
regard, a survey was conducted among first-year rural students of D. Serikbayev East Kazakhstan Technical University in
the 2024-2025 academic year. This study analysed the most important psychological and pedagogical aspects of students’
adaptation to higher education conditions. The analysis revealed that a key role in the successful adaptation of first-
year students belongs to lecturers and academic advisors, as they provide initial psychological and pedagogical support
and help students navigate new educational conditions. It was also shown that effective organisation of the educational
process and the creation of a favourable learning environment are essential, as they help reduce stress and form a sense
of psychological safety. In addition, the article summarised recent analytical data and generalised practical experience
in psychological and pedagogical support for first-year students. Based on this analysis, specific recommendations were
proposed to improve students’ adaptation in higher education, including the enhancement of academic advising, the
implementation of psychological support programmes, and the creation of opportunities for greater student involvement
in extracurricular and socially significant activities. This work will be of interest to lecturers, academic advisors,
psychologists, educational staff, and researchers in the field of higher education, as it helps improve the effectiveness of
the educational process. The survey results contribute to improving the quality of education, identifying problems, and
developing solutions
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B INTRODUCTION

The relevance of this study stems from the increase in the
overall number of students from rural areas enrolling in
technical universities, against the backdrop of current de-
velopments in higher education. The transition from a rural
educational environment to an urban and technologically
advanced one is complex and multifaceted. This transition-
al period has a significant impact not only on the academic
sphere, but also on the social, psychological and profes-
sional spheres of an individual’s life. In the modern higher
education system, demands on students are increasing, i.e.
the volume of independent work, the style of interaction

with lecturers, time management, and responsibility for
and regulation of academic activities. A. Zarbat (2023)
examined how students adapt to academic requirements,
integrate into a new social environment, and manage their
psychological well-being using a combination of approach-
es. She drew the following conclusions: successful adapta-
tion to university life requires full support from the uni-
versity, namely psychological services, mentoring support
and the development of emotional intelligence. O. Muller
& N. Rotova (2020) analyse the socio-psychological adap-
tation of first-year students at a teacher training university
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as a crucial stage in their professional self-determination.
The researchers identified two key components of success-
ful integration into a new environment: the productivity of
educational activities and the effectiveness of communica-
tion with lecturers and fellow students.

Students from rural areas face a multifaceted process
of adaptation. In other words, the transition from rural
areas to the city and the pursuit of higher education are
fraught with significant difficulties. In particular, changes
in social and living conditions and the increased demands
of the academic process undoubtedly lead to stress. One
can agree with the researchers Y. Gul & A. Tas (2024), who
in their work examine the issue of social adaptation among
students who have migrated from rural areas of Kyrgyzstan
to pursue higher education. Analysing the impact of migra-
tion on students’ psychological well-being, the researchers
concluded that the average level of integration into urban
life and society remains moderate. I. Kepaliene & B. Zygai-
tiene (2025) note that effective social integration is linked
to individual psychological qualities, including adequate
self-esteem and stress resilience, as well as support from
teachers, family and peers. The findings of the study show
that academic engagement and financial stability are key
factors in reducing student dropout rates. Significant atten-
tion was paid to the fact that students who combine their
studies with work, as well as those from vulnerable social
groups, are at increased risk of dropping out. In the work of
N. Gerasimova et al. (2021), it was noted that a systematic
approach to modelling relationships is important in both
psychology and linguistics. Such an approach allows for
a deeper understanding of the processes of individual ad-
aptation under the influence of the environment and the
evolution of linguistic systems. According to researcher
M. Badelina (2020), who conducted a study on the com-
posite system of the adaptation process for first-year stu-
dents from a pedagogical perspective, she concluded that
the main purpose of students’ adaptation to university edu-
cation lies not only in the transfer of knowledge and skills
from the academic staff directly to the students, but also in
the personal development of each student and the acquisi-
tion of personal experience. According to G. Baimoldina et
al. (2026), psychological and pedagogical training forms
the basis of professionalism; in particular, to become a
skilled professional, it is important to develop emotional
intelligence, including self-awareness, self-regulation and
digital literacy. In the study by N. Rasulova et al. (2023),
the following conclusion was drawn: the creation of a sup-
portive educational environment within the university, and
the improvement of the quality of training for competitive
specialists through the application of innovative methods
of pedagogical support. G. Baimoldina et al. (2026) noted
how large student numbers in higher education institutions
create problems. Overly large class sizes lead to a multitude
of superficial interactions, which, in turn, hinder students’
educational development and psychological well-being.

Other significant challenges affecting the adaptation
process of young people from rural areas include housing
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difficulties, adjusting to halls of residence, the high cost of
living, financial constraints, the distinctive social mindset
of rural populations, and individual psychological charac-
teristics. Researchers M. Tulebayeva & I. Rystina (2024)
studied issues of migration and social integration among
rural youth in the Taraz, Turkestan and Kyzylorda regions.
The study details the difficulties of adaptation: the high
cost of living, high housing prices, and the distinctive so-
cial mindset among rural residents. Considerable attention
was paid to mechanisms of social mobility and state sup-
port for students’ professional development. According to
a study by L. Iliichuk & O. Vorobets (2020), a high level of
adaptation is linked to academic success and professional
growth. Furthermore, they identified factors influencing
adaptation during the initial stage of study, including an
increased academic workload-coursework and independ-
ent study, emotional burnout, and issues with physical and
mental health. The main objective is to select strategies
for enhancing students’ stress resilience in higher educa-
tion institutions and fostering a supportive environment for
social integration.

Researchers O. Khallo et al. (2023) argue that it is nec-
essary to move beyond the outdated model of education
and transition to a new system that stimulates personal de-
velopment, in order to successfully adapt students to mod-
ern, ever-changing university life. Research has shown that
enhancing self-improvement and psychological well-be-
ing is key to preparing competitive and adaptable future
professionals. Drawing on international experience helps
to create a humanistic environment within the university
that takes into account the individual needs of each per-
son. Thus, numerous studies by researchers have shown
that young people from rural areas have lower levels of
pedagogical and psychological adaptation than young peo-
ple from urban areas. Therefore, there is a need to review
existing forecasts within the higher education system and
consider ways to improve the quality of education, incorpo-
rating certain additions into the conclusions. Furthermore,
universities would benefit from developing and launching
special programmes to support the adaptation process of
young people from rural regions. The aim of this study was
to identify the characteristics of the psychological and ped-
agogical adaptation of students from rural areas.

B MATERIALS AND METHODS

In order to identify the difficulties faced by students from
rural areas while studying at university, a literature re-
view was conducted and a survey was carried out to gath-
er initial empirical data. The literature review identified
the main indicators of adjustment difficulties. The survey
made it possible to identify specific problems and assess
their severity. Statistical analysis enabled the data to be
systematised (percentages). The analysis was carried out in
three stages: theoretical — a review of the academic liter-
ature on student adaptation was conducted, and the aims,
objectives and research hypothesis were defined; empiri-
cal — a questionnaire was developed, a survey of students
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was conducted and raw data was collected; analytical — the
research results were processed and explained, and con-
clusions were drawn. A review of the scientific literature
was conducted on the subject of this study. The literature
review revealed that the adaptation of students from rural
areas to the conditions of higher education is multifaceted
and characterised by a range of academic, socio-psycho-
logical, emotional and personal, socio-economic, practi-
cal, socio-cultural and professional challenges. The review
highlighted various approaches and contentious issues: the
role of academic preparation; the importance of cultural
differences; and the factor of personal resources.

Survey was developed using the theoretical principles
and approaches set out in academic works by Kazakh, Rus-
sian and international researchers on the challenges of stu-
dent adaptation. Individual questions in the questionnaire
were developed based on existing psychological and peda-
gogical methods (e.g., scales of adaptation, stress resilience
and self-regulation assessment), but overall the instrument
was adapted to the objectives of this study. The survey
questions were developed by the author in accordance with
the research objective and consisted of 23 questions (Goog-
le Forms, 2023). The study was conducted in accordance
with the ethical standards of the American Sociological As-
sociation’s Code of Ethics (2018).

The questionnaire was used to gather the first empir-
ical data on the difficulties faced by students from rural
areas while studying at university. The survey was con-
ducted among first-year rural students studying technical
subjects at the D. Serikbayev East Kazakhstan Technical
University (EKTU) during the 2024-2025 academic year.
The questionnaire was administered online (via Google
Forms) at the D. Serikbayev EKTU. A total of 40 students
from rural areas took part in the survey, including 26 male
and 14 female students. The respondents were aged be-
tween 17 and 18. The survey was conducted anonymously
and with the students’ consent. It took 20-25 minutes to
complete the questionnaire. The study employed descrip-
tive statistical methods. Data analysis was carried out by
calculating the percentage of respondents’ answers. To do
this, the number of responses for each option was divided
by the total number of survey participants and multiplied
by 100%. Calculations were performed using Microsoft Ex-
cel, which enabled the results to be clearly presented and
systematised. The study employed a method of analytical
data interpretation. The percentage figures obtained were
analysed and compared with one another, which made it
possible to identify the main trends, problems and charac-
teristics of students’ adaptation.

Bl RESULTS AND DISCUSSION

Problems in the process of psychological and education-
al adaptation among young people from rural areas are
highly relevant. Subsequent studies have shown that the
inability of young people from rural areas to adapt to the
educational environment creates a number of problems
and has a significant negative impact on their academic
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performance. One can agree with the researchers T. Kachi-
keev & A. Khushanlo (2025), who noted that the adapta-
tion of students from rural areas is multifaceted. That is,
factors such as external ones-in particular, language, finan-
cial circumstances and integration into society-and inter-
nal ones-self-esteem and motivation-will be interrelated in
shaping individual trajectories. The hypotheses regarding
the dependence of adaptation on the reasons and signifi-
cant barriers mentioned have been fully confirmed, while
the scientific assumption concerning university measures
has been partially confirmed due to the lack of systematic
plans. Kyrgyzstan’s specific characteristics-group cohesion,
heterogeneity and material instability-require support at
various levels and as needed. The article by R. Ilyasov &
F. Safiullina (2025) outlines the problem of adaptation of
students from rural areas to urban environments, and more
specifically, the academic, emotional and economic barri-
ers they face during their studies. It has been demonstrated
that a special plan is required to support students in these
areas: the introduction of digital literacy courses in rural
schools, which will, in turn, help prospective students adapt
more easily to modern education; increasing access to sub-
sidised halls of residence to improve living conditions; and
establishing psychological support centres in higher edu-
cation institutions to ensure psychological well-being. The
systematic implementation of these measures will create a
comfortable and supportive environment that fosters both
academic success and full integration into society. In her
study, V. Kondratenko (2023) drew the following conclu-
sions: although internet access is available in rural areas,
it was observed that students’ cognitive abilities are lower,
while psychological conditions are more stable. Of course,
this is closely linked to the characteristics of rural life. It
has been established that there are also differences in so-
cial integration and communicative development.

Forty students from rural areas took part in the survey.
When asked, “Is studying at university prestigious?”, 65%
of students considered their university to be prestigious,
while 35% did not. At first glance, the result looks quite
good: more than half of the students rate the institution
positively. This is most likely due to the fact that the uni-
versity offers in-demand degree programmes and has a
fairly strong teaching staff. Students who rated the prestige
negatively found that their expectations of their studies did
not match reality. It turns out that there is a positive im-
age, but it is not yet stable. If the problems that trouble the
remaining 35% are not addressed, the overall rating may
change for the worse over time.

To the question “Who (or what) was your source of
information about the university?”, respondents answered
as follows: most frequently, relatives and acquaintances
(37.5%). In second place were social media (22.5%), with
the official website and advertising brochures receiving
roughly the same proportion (20% each). School teach-
ers, open days and advice from lecturers were mentioned
significantly less often. Positive reviews online, however,
proved to be a virtually negligible factor — just 5%. Firstly,
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it turns out that “word of mouth” works better than any
official advertising. People trust what they hear from a spe-
cific person more than what is written on a website or in
a brochure. Social media comes in second place because it
also features real people and real stories, rather than offi-
cial statements. This showed that the university needs to
do more than simply invest in printed materials and a web-
site. Much more important is what current students and
graduates say about it — it is they who shape the reputation
that eventually attracts new applicants.

Among the motives for choosing a university, a rather
unexpected response took first place: 25% of students said
they simply had no other option, which was the most com-
mon answer. This was followed by the university’s state
status and employment prospects (22.5% each), and an

interesting student life (17.5%). Teaching quality, the
desire to master a profession, and low competition each
accounted for 15%. Prestige and the influence of parents
came in last. No one mentioned advice from friends. Al-
most one in four students ended up here not because they
wanted to, but because that’s how it turned out. Many
made a pragmatic choice — as long as it was a state univer-
sity, and as long as they could find a job afterwards. In such
cases, the university is seen more as a tool than as a place
they aspired to attend. It is important to understand this,
because a student who came “for lack of a better option”
and a student who specifically chose to enrol here repre-
sent two completely different levels of engagement with
their studies. The responses to the question “Why did you
choose this specialism?” are shown below (Fig. 1).

Why did you choose this field of study?

60% [l Number of students
Number of students as a percentage
)
g
<
=
E 22.50%
- ol 12.50% 3%
[ - - L 1
had dreamt of the parents didn’t really because of the interestin the specialty wanted to get another there was no
since insisted give it much prestige of the future gives the an official specialist is  other choice
childhood thought specialty profession opportunity to  deferment missing the with the score
earn good from the NST score
money army

Figure 1. Responses to the question “Why did you choose this field of study?”

Source: compiled by the author

The results of this question are the most revealing
in the entire survey. 60% of students admitted that they
“didn’t give it much thought” when choosing their degree
programme. In other words, more than half ended up in
their chosen field without having made a conscious deci-
sion. A desire for a stable career was noted by 22.5%, real
interest in the subject by only 15%. Childhood dreams and
the advice of parents are very rare. Many students sim-
ply did not have enough information about what to ex-
pected in a particular degree programme. Schools rarely
provide a realistic picture of careers, yet a choice must
be made quickly. The consequences of this approach be-
come apparent even during the course of study: when
a person does not understand why they are there, it be-
comes much harder to maintain their interest. And this is
no longer just a problem for the student, but a challenge
for the university itself. According to V. Kondratenko &
A. Mityaeva (2023), students from rural areas tend to be
more focused on high-earning careers and, when choosing
a degree programme, are influenced by the level of train-
ing and the entry requirements for that programme; how-
ever, they also strive for personal fulfilment. At the same
time, after entering university, their social environment ex-
panded significantly. Students from urban and rural areas
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emphasised moral values, including prioritising honesty
and kindness. It was found that urban students value kind-
ness, openness and determination, while rural students val-
ue fairness, responsibility, perseverance, friendship, as well
as sound thinking and strong relationships. Furthermore,
the study notes that all respondents devote all their time
to their studies and other activities, and find it difficult to
decide on their future career. It is worth noting that many
students from rural areas also indicated that they do not
work in their chosen fields. Therefore, when developing
a programme to help students from rural areas adapt to
university life, it is advisable to take into account their so-
cial adaptability, characteristics typical of rural students,
as well as their motivation to master their chosen field and
their readiness to pursue higher education.

When asked about their plans after graduation, only
35% of students answered with confidence — they intend to
work in their chosen field. 10% already know that they will
not pursue a career in their chosen field. And the majori-
ty — 55% — gave an answer that went something like this:
“Let’s see how things turn out”. This result follows logically
from the previous one: if more than half of the students
chose their specialty without giving it much thought, then
they have little confidence in the future. It is noteworthy
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that more than half remain undecided. The results regard-
ing the question “Has your attitude towards your chosen
specialty changed?” can generally be described as encour-
aging. More than half of the students (57.5%) say that their
attitude towards their specialty has not changed and that
it was positive. A further 30% noted that, after starting
their course, they actually began to view their subject more
favourably than before. There is a negative trend, but it
concerns a minority. It would seem that, if more than half
chose their subject without giving it much thought, one
might expect disappointment. But in practice, many got
drawn in and found something for themselves during the
course of their studies. Nevertheless, those whose attitude
has deteriorated are not just statistics. These are students
whose expectations clashed with reality and did not match
up. And if their numbers increase as they progress to high-
er years, this is already a signal to investigate exactly what
has disappointed them.

The results of the question “Was it difficult to get
used to student life?” show that most students found the
adjustment process somewhat challenging: 52.5% noted
that it was of moderate difficulty and involved some diffi-
culties. A further 20% admitted that they found it difficult
to get used to their new life. At the same time, 27.5% of
students experienced almost no problems and quickly set-
tled into student life. Overall, it can be said that for many,
the transition to student life does not go smoothly straight
away and takes time. While some students cope quite easily,
there are others who need extra support during this period.

The next question, “Where do you currently live?”,
saw 65% of students reply that they live in a hall of resi-
dence. Meanwhile, 17.5% each either live with their par-
ents or rent accommodation. This shows that halls of resi-
dence are the primary accommodation option for students,
and that the conditions there have a significant impact on
their comfort and ability to settle in. At the same time, a
relatively small number of students live outside halls of
residence, which is most likely due to limited opportunities
for independent living. Figure 2, illustrates the main diffi-
culties encountered in halls of residence.

Which of the following do you think makes it more
difficult to adjust to life in a hall of residence?

u hygiene standards

M noisy neighbours
the accommodation is a
long way from the

32.50% o
university
tense emotional
atmosphere in the room
(conflicts)
17.50% 5% domestic problems

12.50% (cooking, laundry,

cleaning, etc.)

Figure 2. Responses to the question
“Which of the following do you think makes it more difficult
to adapt to life in a hall of residence?”
Source: compiled by the author
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The main difficulties students most frequently cite
when adapting to life in a hall of residence are domestic is-
sues and sanitary conditions — 32.5% each. A further 17.5%
mentioned a tense atmosphere and conflicts, whilst 12.5%
cited the inconvenient location of the accommodation rela-
tive to the university. Meanwhile, noisy neighbours proved
to be the least significant problem. Overall, it is clear that
it is daily life in the hall of residence — the living conditions
and organisation of daily life — that has the greatest impact
on comfort. Social interaction also plays a role, but not as
significant one, while factors such as distance from the uni-
versity prove to be less important. Responses to the ques-
tion “How, in your opinion, does living in a hall of residence
affect the process of social adaptation?”: the majority of
students believe that life in a hall of residence helps them
adapt more quickly: 40% note a clear positive influence
due to constant social interaction, while another 37.5%
also tend to agree with this view and attribute it to making
new friends. At the same time, 10% do not perceive any
significant impact, while 12.5% consider it to be negligible.
Overall, the hall of residence is seen as an environment that
helps students settle into student life and build social con-
nections. However, for some students, this factor does not
play a significant role, which is likely to depend on personal
characteristics or living conditions. Figure 3 shows the re-
sponses regarding difficulties with the academic workload.

Are you finding the academic workload manageable?

M Easily
Thought it would be easier, but
my school knowledge wasn’t
enough to successfully grasp the
course content without further
preparation
It is difficult, as the timetable
for lessons is unevenly
distributed
difficult due to the considerable
amount of preparation required
for the lesson

M There are difficulties due to
elementary laziness, but I'm
working on it

M Can't cope

2.50%

22.50%

17.50%
10%

Figure 3. Responses to the question
“Do you find the academic workload manageable?”
Source: compiled by the author

Only 10% of students say they find the academic work-
load easy to manage. 22.5% feel that the school facilities
are inadequate, 17.5% face difficulties due to the timeta-
ble, and 10% because of the heavy workload. At the same
time, the largest group — 37.5% — mentions a combination
of problems: the complexity of the programme, the need to
balance studies with other commitments, and so on. This
shows that most students find their studies challenging.
Only a small proportion feel confident, while the rest face
various difficulties, which points to the need for addition-
al support. As for difficulties with university studies, the
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most common complaint among students is an inconven-
ient timetable — 37.5% cited this. Almost as many (35%)
experience difficulties due to the need to balance their
studies with work or other commitments. The demands of
lecturers (30%), a heavy workload of independent study
and a decline in motivation (27.5% each) also play a sig-
nificant role. Factors such as the number of classes and the
level of preparation prior to university are mentioned less
frequently (10% each). Difficulties arise not only from the
studies themselves, but also from how they are organised.
The workload is exacerbated by the timetable and the need
to combine everything, while the requirements and volume
of assignments further increase the pressure.

52.5% of students report experiencing stress from time
to time, while another 17.5% experience it constantly.
Meanwhile, 22.5% say they do not experience stress, and
7.5% found it difficult to answer. This suggests that stress
is a fairly common part of the learning process for most
students. For some, it occurs periodically; for others, it is a
constant presence; and only a small proportion of students
feel at ease. This issue was investigated by the researcher
E. Shereshkova (2023). The analysis in the author’s article
focuses on examining the direct link between first-year stu-
dents’ ability to cope with obstacles and their adaptation to
university life. The author concluded that increasing stress
resilience is crucial for students’ psychological well-being
and personal maturity. An analysis conducted among train-
ee teachers showed that increased stress resilience and the
level of successful adaptation influence academic achieve-
ment and emotional well-being. According to statistics, only
one in five students adapts well and is able to demonstrate
self-confidence. It is therefore necessary to establish psy-
chological support centres in universities. In other words,
the main objective is to engage students in developing their
inner capacities for successful adaptation to university life.

The main cause of stress for students is the heavy
academic workload — 42.5%. The fear of being expelled
also plays a significant role (32.5%). About 20% mention
factors such as poor academic performance, psychological
pressure and taking their studies too seriously. Conflicts
with lecturers (7.5%) and personal characteristics (5%) are
mentioned less frequently, whilst 17.5% found it difficult to
answer. Overall, it is clear that stress is primarily linked to
overload and anxiety about studies. The pressure associat-
ed with results and expectations only exacerbates this con-
dition. Most students associate stress with anxiety — 60%
mentioned this. Half also cited a lack of self-confidence.
27.5% each admit that they find it difficult to manage their
time effectively and that they procrastinate, 22.5% point
to aggression, and 17.5% each cite excessive emotionality
and a sense of responsibility. A further 10% were unable
to give an answer. It appears that stress is largely linked to
internal states: anxiety, self-doubt and a lack of self-organ-
isation skills, which together increase tension.

45% of students admit that they experienced difficulties
when first adapting to student life, but were able to settle in
over time. An equal proportion — 45% - felt at ease straight
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away and did not encounter any problems. Only 10% report
that they continue to struggle with adaptation throughout
their studies. This shows that for many, the early stages are
indeed difficult, but the situation evens out over time. At
the same time, there is a small group of students who re-
quire more attention and support. 52.5% of students be-
lieve they do not need counselling, yet 47.5% still report
a need for such support. This suggests that almost half of
students face psychological difficulties and require support.
Although slightly more students do not consider this nec-
essary, the demand for help remains quite high. Research-
ers L. Demidova & M. Krivoshchekova (2023) reached the
following conclusion: student life begins in the first year;
therefore, the ability of first-year students to adapt success-
fully to life and study at university enables them to be rec-
ognised as individuals, citizens and future professionals. In
this regard, it is considered that students with a low level
of adaptation require support from a lecturer, psycholo-
gist and tutor. Subsequently, the researchers A. Ignato-
va (2022) conducted a study aimed at determining the level
of socio-psychological adaptation among first-year students
studying at various faculties of the S.A. Yesenin Ryazan
State University. According to the author, 70% of respond-
ents had a high level of adaptation, while 10% had a lev-
el below average. The reasons for this were identified as
the individual psychological characteristics of the students.
The study showed that the adaptation process is a highly
complex and multifaceted process, and its success is close-
ly linked to a number of factors, in particular the individ-
ual psychological characteristics of students. For students
to adapt successfully, it is also important that university
counsellors and tutors work with students and conduct psy-
chological training sessions. During the first year of study,
students develop a desire to learn and master their chosen
disciplines. The quicker a student adapts to university life,
the better equipped they will be to cope with challenges in
both their professional development and the development
of their individual psychological characteristics. Further
details on psychological support are provided in Figure 4.

If so, in what form would you like
to receive psychological support?

personal consultations
group psychological trainings
opportunity to receive online
counselling from a psychologist
(anonymously)
thematic information boards in
the teaching blocks

M events, conferences and round-
table discussions on specific
topics (such as depression,
internet addiction, stress and
conflict management, etc.), with
invited experts and the
opportunity to ask questions

3.80%

15.40% 2

15.40%

Figure 4. Responses to the question “If so, in what form
would you like to receive psychological support?”
Source: compiled by the author
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Most students choose individualised consultations —
50% opted for this option. The other formats received
roughly the same proportion of votes: 15.4% each for group
training, online consultations (including anonymous ones)
and participation in various events. Information stands
were the least popular. This shows that a personal and con-
fidential format of support is most important to students.
At the same time, there is also interest in group and online
formats, so it is best to combine different support options.
According to E. Knyazeva & T. Korzhavina (2023), the lev-
el of adaptation can be improved through the following
measures: organising various events on adaptation issues;
holding consultation sessions with lecturers, tutors and
psychologists; organising group games; involving students
in collective scientific analysis on various topics. A. An-
tonovskii et al. (2020) study the psychological qualities of
first-year students’ adaptation to higher education. This
process is referred to as the transition from a carefree child-
hood to the start of a new chapter filled with responsibility.
The dynamic development of integration into a new social
environment is examined through the quality of personal
life, emotional stability, motivation to acquire knowledge,
and the level of communicative tolerance. The aim of the
analysis is the scientific justification of the need for peda-
gogical and psychological support for students to reduce
stress-inducing factors and enhance the level of profession-
al training. Furthermore, this study notes that harmonious
personal development is interlinked with maintaining a
balance between societal demands and norms and the in-
ternal mechanisms of the student’s adaptation process.

The main factor of adaptation, students say, is the de-
sire to learn — 52.5% cited this. Also playing an important
role are the study habits formed while still in school (30%)
and interaction with fellow students (27.5%). Other fac-
tors, such as a friendly atmosphere, leisure activities, as-
sistance from a tutor and targeted support, are mentioned
much less frequently. Adaptation depends largely on the
student’s own mindset. That said, previous experience and
group interaction also help, while external support is seen
as an additional, but not a key, factor. 55% of students start
their studies without much interest, with indifference. A
further 25% explicitly state a reluctance to attend classes,
and only 20% arrive with a positive attitude. It is clear that
most students lack a strong motivation to learn: a neutral
or even negative attitude prevails. This may indicate fa-
tigue and a decline in engagement with the learning pro-
cess. 67.5% of students report that they have developed
good, friendly relationships with their classmates. A fur-
ther 30% describe them as neutral, and only a few experi-
ence conflicts. Overall, a comfortable atmosphere prevails
within the group: most find it easy to socialise, which helps
them adapt more quickly and feel more confident amongst
their classmates.

Students are most often interested in sports clubs (vol-
leyball, table tennis, swimming, etc.) and voluntary work.
Some of them also wish to join student organisations and,

Bulletin of the Jusup Balasagyn Kyrgyz National University, Vol. 18, No. 1, 2026

in general, become more involved in student life. Howev-
er, a significant number of responses indicate that some
students have no interest in extracurricular activities. This
may be due either to low engagement or to the fact that
they are simply unaware of the opportunities available.
According to research by T. Bodyakina & E. Yeltoshki-
na (2025), it is best to pay particular attention to students
with a level of social and psychological adaptation below
average or lower. These students should be encouraged to
take part in cultural events, professionally-oriented excur-
sions and research projects. To enhance their professional
qualifications, it is important for lecturers to illustrate in-
terdisciplinary connections using practical examples dur-
ing lessons. Furthermore, in order to train highly qualified
specialists for the agro-industrial complex, it is necessary
to continue work on developing adaptation mechanisms
for other students. At the agricultural university, annual
testing is required to assess the effectiveness of social and
psychological adaptation.

40% of students say they do not miss classes without a
valid reason. However, 27.5% do so about once a month,
12.5% once a week, and 15% even more frequently. A
small proportion chose other options. Although there are
disciplined students, absences are still quite common. For
some students, they occur regularly, which may be linked
to motivation, workload or other reasons. It can be said
that students’ adaptation to university life varies, but over-
all it cannot be described as entirely easy. On the one hand,
many view their studies positively and note good relation-
ships within their group, which helps them settle into the
new environment more quickly. The hall of residence also
plays an important role, as it provides opportunities to so-
cialise more and make new friends.

Students also have serious difficulties. Many choose
their university or degree programme without fully real-
ising the implications, which leads to a decline in their
interest in their studies over time. This is manifested in
a neutral or even negative attitude towards their classes
and a lack of a clear understanding of their future pro-
fession. The organisation of the academic process and the
requirements themselves create an additional burden: an
inconvenient timetable, the need to balance studies with
other commitments, and a heavy workload. All of this is
directly linked to the stress experienced by many students.
This often arises from a fear of failing, a heavy workload,
and personal traits such as anxiety or a lack of self-confi-
dence. There are also challenges associated with living in a
hall of residence. Although it helps with social adaptation,
living conditions, hygiene and, at times, conflicts can still
cause discomfort. Almost half of the students mention the
need for psychological support. At the same time, much de-
pends on the students themselves: a desire to learn, a habit
of studying and socialising with fellow students noticeably
help with adaptation. However, the level of involvement in
student life varies-some actively participate in extracurric-
ular activities, while others remain on the sidelines.
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H CONCLUSIONS

An analysis of the survey results has shown that the hy-
pothesis regarding the specific nature of the psychological
and pedagogical adaptation of students from rural areas
to studying at a technical university has been fully con-
firmed. Consequently, one of the most important tasks
in improving the quality of education at universities is
to provide psychological and pedagogical support on the
above-mentioned issues during the initial stage of study.
The study showed that the adaptation of students from ru-
ral areas to higher education institutions is influenced not
only by academic difficulties, but also by difficulties relat-
ing to psychological and socio-cultural adaptation. Thus, a
range of difficulties faced by students from rural areas has
been identified: academic and psychological difficulties,
including inconvenient timetables, an excessive workload,
a large amount of independent study, the need to balance
studies with other commitments, a lack of commitment
to their studies, emotional detachment, low stress resil-
ience, insufficient psychological support, and a low level
of development of individual abilities; career guidance dif-
ficulties, including a lack of a clear understanding of the
chosen profession and uncertainty regarding the direction
of future professional activity; motivational difficulties, in-
cluding weak intrinsic motivation, low interest in studies,
and an unconscious choice of profession; social and living
conditions, including sanitary and living conditions in the
hall of residence.

The challenges discussed above reflect the complexi-
ty of the adaptation process for students from rural areas
and highlight the need for further research in this field.
In particular, the study showed that an in-depth analysis
is required of issues such as reduced motivation to study,
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ANbINAbIK CTYAEHTTEPAUH TEXHUKASIbIK YXOrOPKY
OKYyY YXaMpaa oKyyra ncuxonormanbikK-negarornkKanbikK
apanTauuacbiHbIH Keremnepy

Meitpamryn CamagueBa

[Megarorvka WINMAEPUHUH MarucTpy, OKyTyydy

J. Cepukbaes aThiHAArs! Ynireim-KaszakcTan TeXHUKAIIBIK YHUBEPCUTETU
070000, CepukbaeB ke4., 19, Ycrp-Kamenoropcek 1., Kasakcran PecniyOmikachk
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AHHOTauus. Xoropky 6miuM O6epyyAe HErusru MUWIAET — CTYAEHTTepJUH OKyy CHCTeMachblHa WUTWJINKTYY
ajanTanuAckl. MATMIIMKTYY afanTanys OKyy IIapTTapblHa, CTPecCKe TYPYKTYYJIyKKa, KOOMIO HHTerpamuara xaHa
KaJIbl SMOIIMOHAJIIBIK JKBIPTaTYbLIBIKKA TY3[I6H-TY3 Taacup 3TeT. Makanaja aibll KepUHEeH KeJIreH CTyAeHTTepAVH
YHHBEPCUTETTHK KallIo0ro afanTtanus 60J1yy IpolecCHHUH cebenTepy U3niieHreH. U3uIeeHyH MaKCaThl TEXHUKAJIBIK
J)KOTOPKY OKYY ’XKaija aubUIABIK CTYJEeHTTepJMH OKyy IpollecChHe aJanTanusa 00jyy KeUreijaepyH usniaee 60Jymn
caHaJsaT. Yuyra Oaiansimtyy . Cepuk6aeB aTeiHAArs UbIrbii-KazakcTaH TeXHUKaJIBIK YHUBEPCUTETUHNH 2024-2025-
OKYY XBUIBIHJArbl OMPUHYM KyPCTYH QHBUIABIK CTYJEHTTEPUHUH apachiHAa CypPaMXbLIOO XYPry3YJreH. Bys sMmrekre
CTYIEHTTEPANH XOropKy OmynM Oepyy HmIapTTapblHa aJanTalMACBIHBIH MaaHWJIYY I[CHUXOJIOTHAJIBIK-NEJaroruKasibiK
acreKTUJIepU TaJIJaHraH. AHAJIU3UH KYPYIIYHA® OMPUHYY KYPCTYH CTYIEHTTEPUHUH MUTMIINKTYY aJanTaluAaChiHaa
OKYTyy4YyJlap XaHa aKaJieMHUsJIBIK TONTYH KypaTOPJIOPY HETU3rH POJIb OMHOM TYpraHJbIrBl aHBIKTAJITaH, aHTKEHU ajlap
aJIrayKbl MCUXOJIOTUAJIBIK-TIEAAarOrUKaJIbIK KOJIJIOOHY KaMCBI3 KBUIBII, CTYJEHTTepre XaHbl OMJINM Oepyy ueripecyHe
OarplT asiyyra xapaaM OepumieT. OIIOHOON 3J€ OKyy IPOIECCHH HaTBIXaJlyy YOHMTYpPyy KaHa INCHXOJIOTHSIBIK
KOOICY3AYK CEe3MMUH KaJIBINTAHABIPYYUYy KXKareIMayy OviamM Oepyy YeHpecyH TY3yy MaaHUIYY 3KeHU KepCOTYJIreH.
MbIHAaH THIIKAphl, MaKaIaga 3aMaHOam aHaJIMTUKAJIBIK MaaJIbIMaTTap JKaJIlblIAHbII, OUPUHYN KYPCTYH CTYIeHTTEPUHE
[ICHUXOJIOTUAJIBIK-TIEJarOTMKAJIBIK KOJIZIO0 KOpCcoTyy OOKHYAa INMpaKTUKAJIBIK TaXphIHOa cUCcTeMasallThIpeUIraH. By
TaJJOOHYH HETU3WH/Ie CTYyAeHTTEePANH aJjalTalusa AeHTI3JIMH XKOTopyJiaTyyra 6arsITTairad CyHyImrap 6epusreH, aHbH
WYMHJIe KyPaTOPJIOPAYH UIINH 6PKYHIOTYY, ICUXOJIOTHAJIBIK KOJII00 MPOrpaMMasiapbiH KUPTrU3Yyy KaHa CTyIeHTTEPANH
cabaKTaH THIIIKaPKbI )KaHa COLUAIABIK MaaHWIYY UIIMEPAYYJIYKKO aKTUBAYY KaThIIIYyCYH KaMChI3 KbUIYy KapaJjras. By
3MreK OKyTyy4yJiap, KypaTopJiop, ICUX0JIOrA0p, 6ryinM 6epyy MeKeMeJIepUHUH KbI3MaTKepJIePH XaHa XKOropKy OHInum
6epyy TapMarslHJarsl U3MJIeevysIep YYYH Haijaayy OOJIyI, OKyY MPOLECCUHUH HATHIKAIYYyJIyr'yH XOoropyjaaryyra
e0eJIre TY36T; CYypPaMXXBUJIOOHYH >XBIMBIHTHIKTAPBl OMJINM CamaThlH JKaKIIBIPTyyra, KOWrenaepy aHBIKTOOTO XaHa
aylap/bl Yeuyy KOJIIOPYH MIITEI YbIryyra xapaam OepeT

Herunsru cespep: conuaigplK amanTanus; OUPUHYN KYPCTYH CTYAEHTTEPHU; HETHU3TH KOUTeuIep; 4euyy XOJOOPY;
U3WII66J16p; CyPaMXKbLIOO
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npOGHGMbI ncuxorsnoro-rnepgarorMyecKon agantauumm
CeJIbCKUX CTYAEHTOB K 06y‘-IeHMIO B TeEXHNYECKOM BYy3€e

Menpamrynb CamagmueBa

MarucTp nefjarornyeckrx Hayk, IpernojaBaTesb

BocrouHo-KazaxcTaHckuil TexHu4eckuil yHuBepcuteT uMmeHnu J[. Cepuxbaesa
070000, yi. CepukbaeBa, 19, r. Ycrp-Kamenoropck, Pecniy6inika Kazaxcran
https://orcid.org/0009-0001-1706-0072

AHHoTauua. OcHoBHas 3a/avya B BBICIIEM 00pa30BaHUU — yCHeIIHasA aJanTalusa o0ydYarouuxcsa K cucteMe o0yveHusI.
YcnemHas agantaiys HampsMYI BJIHsET Ha YCJIOBUsA 0Oy4eHUs, CTPECCOyCTONYMBOCTh, MHTErpaluio B OOIIECTBO U
of1iee >MoOI[MOHAJIbHOE OGJiaronosiyurie. B cTaThbe uCCII€IOBAHBI MPUYMHBI TIpollecca afanTanuyd oO0ydYaromuxcs U3
CeJIbCKOH MEeCTHOCTH K YHUBEPCUTETCKON >XWU3HH. L[eJibl0 HCCIIeoBaHUs CTaj0 U3yvyeHue mpobJieM afanTanuu
CeJIbCKUX CTYJIEHTOB B y4eOGHOM Mpoljecce B TEXHUYECKOM By3e. B CBA3U ¢ 3TUM OBLIT MPOBEAEH OMPOC CPEeAU CEJTbCKUX
CTyAEHTOB IepBoro kypca BocrtouHo-KazaxcTraHckoro TexHuueckoro yHuBepcutera uM. [[. CepukbaeBa B 2024-
2025 yueGHOM roay. B manHOI paboTe OBLIM MpPOAaHAJIU3UPOBAHBI BaXXHEHIINE MCHUXO0JIOTO-TIeJarorudeckre acreKThl
mpoIiecca ajanTanuy o0ydYarIuXCsa K YCJIOBUAM BhICIIEro o6pa3oBaHUs. B xo[e aHaM3a yCTaHOBJIEHO, YTO KJTIOUeBast
pOJIb B YCIIEITHON afjanTaliy NMePBOKYPCHUKOB MPUHAJIEXUT MpernoaBaTesiAM U KypaTopaM akaJeMUYeCcKuX TPy,
MOCKOJIbKYy UMEHHO OHU 00eClevMBaloT MEPBUYHYIO MCHUXO0JIOTO-TEeJaroruyeckyio MOoqAepXKKy U MOMOTaloT CTyJeHTaM
OpPHEHTHUPOBATHCSA B HOBBIX 00pa3oBaTesIbHBIX YCJIOBHUAX. Hapsay ¢ 3TUM IOKa3aHO, YTO CYIIECTBEHHOe 3HadyeHUe
UMeIT Takxe 3p@PekTuBHAA opraHuszaunuA yueOHOro mpoliecca U co3fgaHue OJIaronpuATHOU oOpa3oBaTeIbHOU Cpensl,
CIIOCOOCTBYIOILIEN CHIDKEHUI0 cTpecca M (POPMUPOBAHUIO YYyBCTBA IICHUXOJIOTHMYeckoll Oe3omacHocTu. Kpome Toro, B
cTaThe MOJBedeHbl UTOTU PACCMOTPEHUs COBPEMEHHBIX aHAJUTHUYECKUX AAaHHBIX U 0000IIeH MPaKTUYECKUN OMBIT IO
TICUXO0JIOTO-TIeJarOrNYeCKOH Mo epXkKe CTyAeHTOB IepBoro Kypca. Ha ocHoBe 3Toro aHaimsa npejiokeHbl KOHKpPETHbIe
peKoMeHAaIuy, HalpaBJieHHble Ha IMOBHIIIEHNE YPOBHS aJanTally OO0YYaloUIUXCS B CHCTEMeE BBICIIETO 00pa3oBaHUA,
BKJIIOYAsi COBEPIIEHCTBOBaHUE paboOThl KypaTOPOB, BHEAPEHNE MPOrPaMM IICUX0JIOTUYECKOT'0 COIPOBOXKIEHNS U CO3/TaHLe
yCJIOBUH JJis1 60Jiee aKTUBHOT'O BKJIIOUEHHs CTYAEHTOB BO BHEYUEOHYI0 M COI[MAIbHO-3HAUYUMYIO AeATeIbHOCTD. JJaHHas
paborta OymeT MHTepecHa MpenojaBaTessiM, KypaTopaMm, IMCHUX0JioraM, pabOTHHUKaM 00pa30BaTe/IbHBIX YUPEXAEHUH U
HCCIe0BaTessAM B 00JIaCTU BBICIIET0 0Opa30BaHUsA, TaK KaK MO3BOJIUT MOBBICUTh 3()GEKTUBHOCTh YU4eOHOTO Mpolecca;
pe3yJIbTaThl OIPOCa OMOTYT yJIYUIINTh KaueCTBO 00pa30BaHUs, BEIIBUThH MPOGJIEMBI Y TOATOTOBUTH MYTH UX PEIIeHUs

KniouyeBble cnoBa: conuasnpHas afanTanysd; IEPBOKYPCHUKH; OCHOBHBIE MPOOJIEMBl; MyTH PEIIeHUs; UCCIIeOBaHNUs;
omnpoc
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