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Abstract. With the rapid development of artificial intelligence, generative Al has increasingly influenced global
language education. However, empirical research on the acceptance of generative artificial intelligence by pre-service
international Chinese language teachers is limited. This study sought to investigate the acceptance and influencing
mechanisms of generative artificial intelligence among pre-service international Chinese language teachers. Qualitative
research methods, including semi-structured interviews and focus group discussions, were employed, and the Unified
Theory of Acceptance and Use of Technology model was used for analysis. The study revealed that pre-service
international Chinese language teachers generally recognised the pedagogical value of generative Al, viewing it as a tool
to enhance teaching efficiency. However, they also identified practical concerns such as students’ over-reliance on the
technology, detachment from cultural context, and potential intellectual property risks. Performance expectancy, effort
expectancy, social influence, and facilitating conditions all influenced teachers’ willingness to use generative artificial
intelligence, with performance expectancy having the most significant positive impact. At the same time, technical
limitations, insufficient training, and unclear policies were found to be significant barriers that reduced teachers’
acceptance intention. Ultimately, pre-service international Chinese language teachers exhibited a dual-track acceptance
attitude, balancing instrumental rationality with humanistic considerations. The findings provided empirical support
for the integration of generative artificial intelligence into international Chinese language education
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H INTRODUCTION

The rapid advancement of generative artificial intelligence
(GenAl) is fundamentally reshaping the landscape of lan-
guage education, offering unprecedented capabilities in
content generation, personalised tutoring, and pedagogical
support. In the context of international Chinese language
education, this technological wave presents both transform-
ative opportunities and significant challenges for teacher
development. As noted by L. Hu et al. (2025), pre-service
international Chinese language teachers (PICLTs), as the
future backbone of the profession, occupy a pivotal posi-
tion in which their acceptance and effective integration of
GenAlI will significantly shape the development of “Chinese
education + AI”. Understanding the mechanisms driving
their technology acceptance is therefore paramount for
fostering a digitally competent teaching force capable of
navigating this new era. Research on technology accept-
ance in educational contexts has been extensively guided
by theoretical models. The Unified Theory of Acceptance
and Use of Technology (UTAUT) has proven particularly
robust in predicting user behaviour across various tech-
nological innovations. Recent studies applying this frame-
work to educators have yielded significant insights. For
instance, C. Liu et al. (2025) conducted a mixed-meth-
ods study with secondary vocational teachers, extending
the UTAUT model to include factors like platform service
quality. Authors quantitative results confirmed that perfor-
mance expectancy, social influence, and platform service
significantly promoted usage intention, while qualitative
findings revealed that hedonic motivation and anthropo-
morphic features influenced attitudes through emotional
experience. In the specific domain of international Chinese
education, S. Xu et al. (2024). applied UTAUT to explore
teachers’ acceptance of open educational resources (OERs),
demonstrating that all four core constructs positively influ-
enced usage willingness. These studies collectively affirm
the utility of UTAUT in unpacking the multi-faceted drivers
of teachers’ technology adoption decisions.

However, despite this growing body of literature, nota-
ble gaps persist, particularly concerning PICLTs and GenAl.
X. An et al. (2023), Y. Gao et al. (2024) and B.L. Moor-
house & L. Kohnke (2024) emphasised, that while research
on language teachers and Al is expanding, it remains dis-
proportionately focused on English as a foreign language
contexts or in-service teachers. Studies specifically target-
ing the PICLTs population are scarce. L. Hu et al. (2025)
identified two attitudinal types — “technology-symbiotic”
and “human-centric” — among PICLTs using Q methodol-
ogy, attributing the divergence to dual identity conflicts
and individualised experience. While insightful, their re-
search primarily described attitudinal typologies rather
than systematically modelling the causal mechanisms and
strength of influencing factors. Existing research on PICLTs
often employs qualitative or typological methods, e.g.,
Y. Lai (2024), which, though rich in detail, lack the ex-
planatory and predictive power offered by established the-
oretical models like UTAUT for generalising findings and
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testing hypothesised relationships. The dynamic and com-
plex nature of GenAl, characterised by its generative capa-
bility and perceived risks (e.g., ethical concerns, content
inaccuracy), may introduce unique influencing factors not
fully captured by the original UTAUT constructs when ap-
plied to this specific technology and teacher group. Given
the rapid advancements in GenAlI and its growing potential
in education, examining its acceptance among pre-service
international PICLTs was considered essential. The purpose
of this study was to investigate the factors influencing PI-
CLTs’ acceptance of GenAl by employing and extending the
UTAUT model. Specifically, it addressed research questions
concerning pre-service international Chinese language
teachers’ perceptions and attitudes toward the application
of GenAl in Chinese language teaching, as well as the pri-
mary factors influencing their acceptance of GenAl.

H LITERATURE REVIEW

As a classic theoretical framework for studying technol-
ogy acceptance behaviour, the UTAUT provides crucial
theoretical support for research on technology acceptance
among educators and learners in educational settings. Ex-
isting studies have widely applied it to analyse various ed-
ucational technology scenarios. UTAUT was developed by
V. Venkatesh et al. (2003) by integrating eight theoretical
acceptance models, including the technology acceptance
model. It aims to predict users’ technology acceptance by
considering various factors and individual differences.
Its core premise posits that four key factors-performance
expectancy, social influence, effort expectancy, and facil-
itating conditions-collectively predict an individual’s in-
tention to use technology, thereby influencing actual us-
age behaviour. Research indicated these four predictors
account for approximately 60-70% of behavioural inten-
tion variation across cultural contexts, highlighting the
model’s applicability in cross-scenario and cross-cultural
studies. The model comprises four core variables-perfor-
mance expectation, effort expectation, social influence,
and facilitating conditions-along with moderating varia-
bles affecting these core factors: gender, age, experience,
and voluntariness. The UTAUT model’s distinct advantag-
es have led to its extensive application and empirical vali-
dation within the educational field. Research applying the
UTAUT model in education is well-established. Scholars
globally have utilised this framework or its extensions to
explore acceptance and usage behaviours toward various
innovative technologies. C. Rwodzi & L. De Jager (2021)
similarly found that English teachers’ recognition of tech-
nology’s potential to enhance language acquisition sig-
nificantly predicted their behavioural intentions to use
technology. Effort expectancy refers to the cognitive costs
required to use new technology, such as learning difficulty.
K.N. Alasim (2019) and D. Tafazoli & H. Meihami (2023)
found that perceived ease of use of computer-assisted lan-
guage learning tools positively influences teachers’ atti-
tudes toward use.
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Social influence refers to the impact of others’ atti-
tudes toward technology acceptance and use on individ-
uals (Chen et al., 2024). As noted by T.K. Chiu (2024),
peer and institutional support play crucial roles in shap-
ing teachers’ attitudes toward technology adoption. Fa-
cilitative conditions refer to external resource support re-
quired for technology use, such as training and technical
assistance, which directly influence users’ behavioural
intentions and usage behaviours (Nurtanto et al., 2025).
These factors collectively impact teachers’ technology ac-
ceptance and adoption decisions, emphasising the impor-
tance of teacher cognition, peer and institutional support,
and external resource availability in promoting technol-
ogy use. L. Hu et al. (2025) integrated UTAUT2 with the
task-technology fit model, demonstrating that the degree
of alignment between task requirements and technologi-
cal capabilities plays a critical role in graduate students’
sustained use of artificial intelligence-generated content
in academic practice. Authors modified the UTAUT mod-
el to analyse teachers’ acceptance of robotics education
and the moderating role of individual differences. S. Xu et
al. (2024) used UTAUT as a foundation to identify key
factors influencing rural teachers’ use of educational re-
source platforms. C. Liu et al. (2025) synthesised exist-
ing research across multiple GenAl educational scenarios,
clarifying GenAI’s potential and teacher adoption factors
while revealing cognitive disparities and implementation
challenges. This work provided practical guidance and
emphasised the need to prioritise teacher perceptions and
needs. Current research on pre-service international PI-
CLTs’ digital literacy and AI application focuses on the
status quo, influencing factors, and practical pathways.
Z. Chen et al. (2024) found that international PICLTS’
overall digital literacy is “good” and their digital ethics
are “excellent”. However, influenced by factors such as
home location, grade level, and training experience, im-
provements are needed at the individual, university, and
government levels. S. Xu et al. (2024), using the UTAUT
model, indicated that performance expectancy positive-
ly influences international Chinese teachers’ willingness
to use OERs, with gender and age differences observed
in usage intent. L. Hu et al. (2025) categorised pre-ser-
vice teachers’ attitudes toward GenAl into “technological
symbiosis” and “human-centred dominance” types. Both
acknowledge integration value, but the latter expresses
doubt about GenAI's emotional and professional capabil-
ities. J. Cabero-Almenara et al. (2024) identified room
for improvement in international Chinese teacher’s hu-
man-machine interaction negotiation skills, emphasising
the need to enhance awareness of equal dialogue, mas-
ter command design and optimisation capabilities, and

simultaneously develop professional AI models.
Y. Lai (2024) focused on ChatGPT, highlighting signif-
icant gaps in pre-service teachers’ information literacy.
ChatGPT usage remains uncommon with inconsistent
proficiency levels. Six empowerment pathways were
proposed, including foundational cognitive training and
teacher-student collaborative teaching. The study em-
phasised that educators must adhere to the principle of
“moderation”, balancing technological application with
traditional educational characteristics.

B MATERIALS AND METHODS

The study adopted a qualitative design, employing
semi-structured interviews and focus group discussions to
examine pre-service international Chinese language teach-
ers’ perceptions, attitudes, and factors shaping their ac-
ceptance of GenAl. This approach enables the collection of
rich, context-sensitive data, capturing participants’ experi-
ences, emotional responses, and underlying decision-mak-
ing processes that are difficult to access through quantita-
tive methods. Semi-structured interviews elicited in-depth
individual perspectives, while focus group discussions
facilitated the identification of shared views and emerg-
ing themes. The data were analysed using NVivo 12 and
the Office Raccoon online tool. Overall, the chosen design
aligns with the exploratory nature of the study and allows
for a comprehensive analysis of GenAl acceptance within
the UTAUT framework. The study involved 15 master’s
students in international Chinese education (13 female,
2 male) from a teacher training university in Northwest
China. This region was selected primarily due to its piv-
otal role in the Belt and Road Initiative, serving as a vital
cultural exchange gateway between China and Central/
West Asia with unique geographical and cultural advan-
tages. Higher education institutions in Northwest China
have accumulated extensive teaching experience in inter-
national Chinese language education, particularly demon-
strating distinctive strengths in cross-cultural communica-
tion and multilingual pedagogy. The research participants
comprised master’s students in their first to third years
of study, some of whom had limited teaching experience,
while the majority remained at the internship stage. Using
convenience sampling, the researchers recruited partici-
pants with prior experience of using GenAl for interviews.
This approach enabled the collection of data grounded in
participants’ actual experiences and perceptions of GenAl
use. Participation was voluntary and anonymous, in ac-
cordance with the ethical principles of the World Medical
Association (WMA, 2024). The interviews were conducted
at Northwest Normal University in Lanzhou. Table 1 pre-
sents the demographic characteristics of the respondents.

Table 1. Respondent demographic information form

Respondents Gender Age Grade (Master) Teaching experience Al usage experience
Respondent 1 Female 23 Year 1 No Yes
Respondent 2 Male 27 Year 1 No Yes
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Table 1. Continued

Respondents Gender Age Grade (Master) Teaching experience Al usage experience
Respondent 3 Female 22 Year 1 No Yes
Respondent 4 Female 26 Year 1 No Yes
Respondent 5 Female 26 Year 1 No Yes
Respondent 6 Female 30 Year 1 No Yes
Respondent 7 Female 24 Year 2 Yes (1 month) Yes
Respondent 8 Female 23 Year 2 Yes (2 month) Yes
Respondent 9 Female 25 Year 2 Yes (1 month) Yes
Respondent10 Male 24 Year 1 No Yes
Respondent11 Female 24 Year 2 Yes (1 month) Yes
Respondent12 Female 26 Year 3 Yes (6 month) Yes
Respondent13 Female 22 Year 1 No Yes
Respondent14 Female 22 Year 1 No Yes
Respondent15 Female 23 Year 1 No Yes

Source: developed by the authors

Table 1 characterises the sample as predominantly fe-
male master’s students aged 22-30, primarily in the first
year of study, with limited or short-term teaching expe-
rience (ranging from none to six months) and consistent
prior experience of using Al tools. This study employed a
combination of semi-structured interviews and focus group
discussions to explore PICLTs’ acceptance of GenAl and its
influencing factors from multiple levels and perspectives.
Each semi-structured interview lasted 30-60 minutes. The
interview outline drew upon D. Ifenthaler & V. Schwein-
benz (2020), covering participants’ basic information,
post-use perceptions and attitudes, their envisioned future
teaching roles, and factors influencing their intent to use
GenAl Sample questions from the interview outline are
as follows: “Could you describe how you use GenAl tools
such as DeepSeek, ChatGPT, Doubao, and Wenxiaoyan?”,
“Do you think AI is helpful when teaching Chinese as a
second language? If so, which functions of GenAI do you
find most useful?”, “In your view, which parts of Chinese
language teaching have become easier or more important
since using GenAI?”, “What roles have you played when
using GenAI?”, “What challenges do you think students
face when interacting with GenAI?”. The interviews were
recorded using both smartphones and voice recorders, con-
ducted in Chinese. They were transcribed by two authors,
and the transcribed content was verified by another two
authors. The focus group discussion was held in a universi-
ty conference room with five students invited to engage in
in-depth group deliberations on topics such as the quality
and ethical risks of GenAL

Following the interviews, the researchers transcribed
the recordings verbatim and conducted multiple readings
to familiarise themselves with the data. Thematic analy-
sis was then performed using NVivo 12 software and the
Office Raccoon online tool. The process included prelimi-
nary coding, generation of candidate themes, their review
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and refinement, and final definition and naming. Theme
significance was determined based on coding frequen-
cy and relevance to the research questions, with similar
themes consolidated while maintaining clear distinctions
between them. Two researchers conducted the analysis
independently to enhance consistency. The findings were
reviewed by faculty members and validated with select-
ed participants, which strengthened the credibility of the
study. To complement the qualitative analysis, an explora-
tory quantitative approximation was applied by transform-
ing coded data into frequency-based indicators. The rel-
ative prominence of UTAUT-related themes (performance
expectancy, effort expectancy, social influence, and facili-
tating conditions) was quantified based on coding frequen-
cy and co-occurrence patterns in NVivo. These values were
then normalised to derive indicative relationship weights
(B coefficients) between constructs, providing an approx-
imate structural representation of the acceptance mech-
anism. This procedure does not constitute full statistical
modelling but serves as an extension of qualitative findings
to visualise the relative strength of relationships within the
proposed UTAUT-based framework. The reported signifi-
cance indicators (*p < 0.05, **p < 0.01, ***p < 0.001)
should be interpreted as indicative levels based on the rel-
ative prominence of coded themes rather than formal sta-
tistical inference.

B RESULTS

International Chinese teachers’ perceptions

of GenAlI applications

Through collation and synthesis, this study identified mul-
tiple key themes and associated subcategories. To illustrate
each theme more vividly, several examples from the original
interview data are provided following each theme. These
examples help readers better grasp the practical implica-
tions and contextual background of each theme (Table 2).
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Table 2. Thematic analysis of PICLTs’ views and attitudes toward the application of GenAl in teaching

Theme

Example of original corpus

The practical
value of GenAI
in teaching

T1: “It can assist with lesson preparation, designing classroom activities, and conducting post-class reflections”.
T4: “Help me write lesson plans — Al saves us a lot of time, (quickly) producing a complete lesson plan”.
T6: “I use it for translation and generating Pinyin directly — typing it out manually is quite tedious”.

T14: “Generating syllabi to refine teaching sequences. Or creating relevant example sentences when explaining
grammar points”.

T10: “Assisting in selecting teaching content, creating instructional PowerPoint presentations (PPTs),
and filtering teaching materials”.

The role teachers
play when using

T1: “Learners and facilitators”.
T7: “Users and supervisors”.
T10: “Content contributors and content designers”.

GenAl T13: “Teachers, students, and translators”.
T14: “Command issuers”.
T10: “It won’t replace international PICLTs, but it will significantly impact and transform international
Chinese language education. Teachers convey emotions and cultural exchange during instruction — something
Whether GenAl ) . . ; . . .

can replace Al cannot replicate. They handle unexpected situations and complex scenarios flexibly, tailoring teaching to
. . individual students’ needs. This personalised approach is essential”.
international « . R . . .

PICLTSs T14: “I believe they won’t be replaced because teaching involves real-time interaction. Teachers can control

and monitor the classroom, adjust lesson pacing and content on the fly, and provide immediate feedback on
student performance. While Al is comprehensive, it cannot replicate genuine human emotion”.

The emergence
of GenAl and the
role of teachers

T1: “The role of international PICLTs as cultural communicators will become increasingly vital, as they must
continue to explain the underlying cultural meanings to students”.

T5: “A teacher’s duty is to impart knowledge, instruct in skills, and resolve doubts. While AI may resolve
doubts, it can never transcend knowledge-based education like a real person, nor impart moral education to
individuals”.

T10: “In classroom teaching organisation, emotional exchange between teachers and students
as well as among teachers, interpretation of Chinese culture, guidance on student language learning,
and promotion of innovation”.

Views attitude

T1: “Failure to master input commands when using Al, leading to excessive reliance
on Al and loss of independent thinking”.
T6: “Potential over-reliance on Al, resulting in a lack of critical thinking”.
Challenges « L . . ) e .
T3: “Technical issues such as operational errors may arise, likely due to unfamiliarity with Al. Language and
students face . . . .
- ) cultural differences can sometimes cause Al responses to be overly rigid or formal, unsuitable for student
when interacting . . X . . .. . »
with GenAl comprehension. Understanding AI’s benefits may lead to over-reliance, undermining learning autonomy”.
T9: “Beginner-level students may encounter unfamiliar characters or syllables, hindering comprehension of
entire sentences and forcing them to guess their way through interactions. Even more advanced learners may
struggle with certain cultural nuances in Chinese, failing to grasp implied meanings”.
T1: “Encourage students to practice speaking with AI more often. For questions encountered in class that
Encourage teachers cannot immediately resolve, students may seek assistance from AI”.
students to use | T5: “I will advise my students to utilise Al for gathering information when completing assignments. However,
GenAl I will prohibit them from using AI for tasks requiring independent critical thinking, ensuring they understand

that Al serves only as an auxiliary tool”.

Guiding students
in the proper use
of GenAl

T1: “First, avoid using AI prematurely; focus on developing your own skills. Strengthen oversight of learning
tasks like homework, strictly limiting Al use in sections requiring independent completion”.
T8: “Teachers should specify the scenarios where Al is permitted and what tasks it can be used for”.
T9: “Teachers should clearly communicate that GenAl is merely a tool and cannot fully replace human effort.
They should discourage reliance on Al to complete assigned homework. Al functions like a dictionary —
it can provide supplementary assistance but should not be depended upon”.

Challenges in
teaching

T11: “However, I believe the stability and accuracy of Al, along with its potential limitations in classroom
settings, are key considerations that will influence whether I integrate AI into my teaching process. For
instance, Al responses can sometimes be highly inaccurate or even nonsensical, resulting in a poor user

experience. When applied in the classroom, there’s a risk of providing misleading answers that could hinder
student learning”.
T12: “Al lacks flexibility and cannot adapt based on student responses. Without personalised interaction,
it may significantly diminish teaching effectiveness”.

Concerns about
quality and
ethical risks

T10: “Al may involve privacy leaks, and its use does not inherently lead to issues like fairness bias”.
T12: “However, I am aware that some individuals maliciously use
Al to generate false content, infringing upon others’ rights”.
T13: “Al-generated content may contain misinformation and raise concerns about intellectual property
infringement and violation of portrait rights”.

Source: developed by the authors

First, respondents generally recognise GenAl’s practi-
cal value in teaching, noting its ability to enhance teach-
er productivity and reduce workloads. They specifically

highlighted how GenAlI assists with lesson preparation,
resource gathering, creating teaching presentations, and
writing lesson plans-significantly boosting productivity.
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Additionally, it serves as a language practice partner for
students and a post-class tutor for answering questions.
However, they also voiced concerns about potential chal-
lenges in practical teaching scenarios. For instance, stu-
dents may struggle with input commands when using Al,
risking over-reliance a nd diminished critical thinking
skills. Beginner-level students might encounter unfamiliar
characters or syllables, hindering their comprehension of
entire sentences and forcing them to guess during interac-
tions. Even advanced learners may struggle with subtleties
in Chinese cultural nuances, failing to grasp implied mean-
ings. Some respondents also voiced concerns about Al-gen-
erated content potentially containing misinformation or
infringing on intellectual property and portrait rights. Re-
spondents generally positioned GenAl as a “teaching effi-
ciency enhancer”, with its value primarily manifested in
three aspects: (1) automating mechanical tasks, such as
T4’s “reducing lesson plan writing time from 4 hours to 1
hour”; (2) providing creative teaching resources, like T9’s

use of “Al-generated cultural comparison charts for the 24
solar terms”; (3) supporting learner profiling analysis, as
Document 11 mentioned “identifying student tone error
patterns through Al-graded assignment data”. Notably,
83% of respondents (13 individuals) emphasised GenAI’s
“contextual detachment” flaw in cultural interpretation,
as T2 pointed out: “Al overlooks interpersonal dynamics
when explaining the concept of face”. To further clarify
and visualise pre-service international PICLTSs’ attitudes to-
ward GenAl in teaching, the following figure synthesises
key thematic findings from the qualitative data. Figure 1
presents two complementary bar charts. The upper panel
analyses participants’ perspectives on whether GenAl can
replace human teachers, while the lower panel ranks the
importance of enhanced teacher roles in the GenAl era.
This visualisation synthesises participants’ core views on
the irreplaceability of human instruction and the new com-
petencies required for teachers in an Al-integrated educa-
tional landscape.

Teachers' Attitudes Toward GenAl Replacement and Role Enhancement
Attitudes Toward GenAl Replacing Teachers

N w IS w

Frequency of Mentions

-

Attitude Categories
her Roles in the GenAl Era

Moral Educator

Innovation Promoter

Learning Guide

Classroom Organizer

Enhanced Roles

Emotional Exchange Provider

Cultural Communicator

0.0

05

15 30
Importance Level

Figure 1. Teachers’ attitudes toward GenAl overview chat

Source: developed by the authors

As shown in the Figure 1, the most prominent finding
is that “Cannot replace teachers” was the most frequently
mentioned attitude (5 mentions), with participants con-
sistently emphasising the irreplaceable value of human
teachers in emotional connection, cultural exchange, and
moral education. This sentiment is further reinforced by
the lower panel, where “Cultural communicator” emerged
as the highest-priority enhanced role (importance level 3),
reflecting participants’ recognition that GenAl cannot rep-
licate the nuanced, context-specific cultural transmission
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central to international Chinese language teaching. Other
key enhanced roles, such as emotional exchange provider,
learning guide, and moral educator, were also rated high-
ly, aligning with participants’ concerns that GenAl lacks
the human-centric competencies essential for effective lan-
guage teaching. Collectively, these findings demonstrate
that pre-service teachers view GenAl not as a replacement
for human educators, but as a tool that requires teachers to
redefine and strengthen their unique, irreplaceable profes-
sional roles in the classroom.




Factors influencing PICLTs acceptance of GenAl

Thematic analysis of the data reveals that pre-service in-
ternational PICLTs exhibit dual characteristics in their
technological acceptance of GenAl: a coexistence of in-
strumental rationality and adherence to humanistic val-
ues. Respondents generally acknowledged GenAI’s value
as a teaching aid while also highlighting its limitations

A study on the acceptance of generative artificial intelligence...

in cultural interpretation and emotional interaction.
Analysis based on the UTAUT model revealed that four
dimensions — performance expectancy, effort expectan-
cy, social influence, and facilitating convenience-joint-
ly influence acceptance formation, with their mecha-
nisms exhibiting significant disciplinary characteristics
(Table 3).

Table 3. Thematic analysis of factors influencing GenAlI application in teaching among international PICLTs

Theme

Examples of original corpus

Performance

Enhance teaching

T1: “Utilising Al can enhance teaching efficiency, provide more diverse teaching resources,
and broaden horizons”.
T3: “Enhance teaching efficiency for educators, improve learning outcomes for students,

efficienc . - .
y provide more advanced technical support, and draw upon successful case studies from
peers”.
Support W . . . . .
personalised T1: “Using Al provides students with more personalised learning support, offers richer

educational resources, and broadens their horizons”.

The challenges
of integrating
into classroom

expectancy | learning for students
T5: “When course assignments pile up and I can’t finish them within the deadline, I turn to
Al to handle some simpler tasks”.
Enhance teacher T10: “Using Al during early teaching preparations makes things much easier and reduces
productivity the pressure of initial planning”.
T15: “Teachers facing significant time constraints may be more inclined to use Al tools to
save time, especially when it comes to lesson planning and preparing teaching materials”.
T6: “ChatGPT faces usage restrictions in China, DeepSeek frequently experiences server
. congestion, and Wenxin Yiyan isn’t smart enough”.
Convenience of « . . . . .
interaction T11: “Sometimes Al responses are far from intelligent — even downright nonsensical —
making for an extremely poor user experience”.
Strive f T13: “The accuracy and convenience of Al will influence my decision to use it”.
ex;:e‘(;(: ar?cry T11: “Sometimes Al responses are far from intelligent — even downright nonsensical —

resulting in an extremely poor user experience. When applied in classrooms, could this lead
to unreasonable answers that mislead students’ learning? Furthermore, integrating such
powerful Al into classrooms raises questions about usage restrictions, whether students

Influencing factors

Social impact

instruction possess the self-control to use Al responsibly for learning, and the resulting challenges for
teacher evaluation and management”.
Teaching
environment and T13: “Politics influences the educational environment”.
policies

Teaching pressure

T10: “Using Al in the early stages of lesson preparation makes things much easier and
reduces the pressure of preliminary work”.

T12: “Teaching tasks are overwhelming, the pressure is too great, and some formalities
remain excessive. Eliminating unnecessary teaching feedback would significantly reduce the
workload”.

T15: “For teachers with complex teaching tasks or those requiring substantial creative work,
Al tools can serve as powerful assistants”.

Social trends

T4: “First is the widespread adoption of Al — everyone is learning to use AL This trend will
drive me to adopt Al as well”.

Business risk

T7: “Career risk factors could affect my use of AI”.

Moral factors

T7: “Ethical considerations will influence my use of AI”.

Convenient
conditions

Stability, flexibility,
and accuracy of
technical support

T11: “First, the convenience of Al and its massive resource integration capabilities are the
primary reasons for its use. However, I believe the stability and accuracy of Al, along with
its extension issues in the classroom, will influence whether I apply Al in the teaching
process. For example, sometimes Al responses are far from intelligent — even nonsensical —
resulting in an extremely poor user experience. When applied in the classroom, could there
be a risk of providing unreasonable answers that mislead students’ learning?”

T12: “In my experience using Al, I’ve encountered numerous challenges in Chinese, such as
homophones, dialect variations, and polysemy. Al may misinterpret these elements during
recognition, creating obstacles for teaching. Furthermore, AI lacks flexibility — it cannot
adapt based on student responses or offer personalised interaction — which may diminish
teaching effectiveness”.

T13: “Al’s accuracy and convenience will influence my decision to use it”.

Resource
availability

T6: “ChatGPT faces usage restrictions in China, DeepSeek frequently experiences server
congestion, and Wenxin Yiyan isn’t quite as intelligent”.

Information literacy

T13: “Teachers’ level of mastery and understanding of AI”.
T15: “Teachers’ familiarity with Al tools influences their willingness to use them. If teachers
are unfamiliar with operating Al tools, they may feel confused or reluctant to use them”.

Source: developed by the authors
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To systematically visualise the relationships be-
tween the core constructs of the UTAUT model and par-
ticipants’ perceived applications of GenAl in teaching,
two complementary visualisations were generated based
on qualitative coding results. Figure 2 presents the fre-
quency of coded themes across UTAUT dimensions and
specific teaching scenarios, while Figure 3 illustrates the
enhanced flow analysis diagram, showing the strength

Porformanca Expectancy

Social Influence

Facilitsting Conditinns

UTAUT Coding Frequency Heatmap

q.a‘&g j e
7 f s

of associations between each UTAUT construct and the
most frequently mentioned influencing factors. Together,
these visualisations map the distribution and emphasis
of participants’ responses, providing both a comprehen-
sive overview and a detailed analysis of how perceived
usefulness, ease of use, social influence, and facilitat-
ing conditions shape pre-service teachers’ acceptance
of GenAl

Coding Frequency

R
& ﬁy“f Ve I

Figure 2. UTAUT coding frequency heatmap

Source: developed by the authors

UTAUT Model: Enhanced Coding Flow Analysis

Performance Expectancy

(51 total mentions)

Effort Expectancy

(41 total mentions)

Social Influence

(29 total mentions)

Facilitating Conditions

(61 total mentions)

Direct Instruction Input (13)

Free Usage (13)

Lesson
Preparation Efficiency (12)

Technical Accessibility (12)
Teaching Plan Assistance (10)
Professional Needs Driven (10)

Multi-platform Support (10)

Risk Function (9)

Courseware
Creation Support (8)

Simple Operation (8)

Academic
Environment Impact (8)

Response Speed (7)
Rich Teaching Resources (6)

Easy to Learn (6)

Post-class
Reflection Help (5)

Low Learning Cost (5)

Line thickness indicates coding frequency | Color indicates UTAUT dimension

Figure 3. UTAUT coding flow analysis chat

Source: developed by the authors
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The combined visualisations reveal clear patterns in
participants’ perceptions: Facilitating Conditions (total
mentions = 61) and Performance Expectancy (total men-
tions = 51) emerged as the most prominent factors shaping
acceptance, closely linked to themes such as lesson prepara-
tion efficiency, multi-platform support, and direct instruc-
tion input. Effort Expectancy (total mentions = 41) was
particularly associated with low learning costs and simple
operations, while Social Influence (total mentions = 29)
was the least frequently cited construct, primarily tied to
academic environment impacts. The heatmap further high-
lights that the most frequent intersections were between
facilitating conditions and routine teaching tasks (e.g.,
courseware creation support), whereas more complex,
transformative applications (e.g., personalised teaching)

Total Frequency

Max Frequency

received relatively low attention across all dimensions.
These findings suggest that participants primarily viewed
GenAl as a practical tool for streamlining daily teaching
workloads, rather than a transformative innovation, with
facilitating conditions and perceived practical utility serv-
ing as the strongest drivers of adoption. To further contex-
tualise the comparative intensity and distribution of coded
data across the four core UTAUT constructs, a radar chart
was constructed to visually encapsulate key quantitative
metrics. As illustrated in Figure 4, this radar diagram sys-
tematically presents four critical indicators: total frequency
(aggregating overall mention counts), max frequency (rep-
resenting peak single-item citations), code count (reflect-
ing the diversity of associated sub-codes), and average fre-
quency (indicating the concentrated focus of discussions).

=&= Performance Expectancy
—o— Effort Expectancy

=@= Social Influence

—=o= Facilitating Conditions

Figure 4. UTAUT four-dimension coding density radar chat

Source: developed by the authors

As shown in Figure 4, performance expectancy ex-
hibited the highest overall engagement across multiple
metrics, particularly dominating the total frequency and
code count axes, thereby confirming that perceived use-
fulness remained the primary motivational driver for PI-
CLTs to adopt GenAl. facilitating conditions demonstrat-
ed strong performance in terms of Max Frequency and
robust total mentions, signifying that while PICLTs recog-
nised the importance of external support environments,
their core discussions remained anchored to specific
high-priority teaching tasks. In contrast, Effort Expectan-
cy maintained a moderate yet consistent presence, indi-
cating that participants acknowledged the low learning
curve associated with GenAl tools but did not emphasise
it to the same extent as functional utility. Most notably,
Social Influence registered the lowest scores across all
dimensions, suggesting that peer influence and academ-
ic environment played a relatively minor role in shap-
ing their immediate acceptance decisions. Collectively,
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the radial distribution reinforces the primacy of utilitar-
ian perceptions over social or ease-of-use factors in this
specific study context. To provide a comprehensive over-
view of the multifaceted perceptions surrounding GenAl
among pre-service international PICLTs, a detailed the-
matic analysis of the focus group interview data was
conducted. Figure 5 presents a horizontal bar chart that
ranks all identified key themes based on their overall fre-
quency of mention. This visualisation serves as a founda-
tional step in the qualitative analysis, systematically cat-
egorising themes into distinct dimensions — including Al
Usage Methods, Changes After Usage, Affecting Factors,
and Ethical Issues — as indicated by the colour coding.
By displaying the frequency of each coded topic along-
side its categorical affiliation, this figure offers a macro
perspective of the participants’ concerns, expectations,
and practical experiences, highlighting which aspects of
GenAl adoption were most salient and which remained
peripheral in the collective discussion.
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Focus Group: Comprehensive Theme Analysis
All Themes Ranked by Frequency

Translation

Instruction Generation
Text-to-Speech

Political Sensitivity
Creativity Needs
Reduced Thinking

Info Collection Simplified
Essay Grading
Vocabulary Cards
Privacy Concerns
Fast Updates
Increased Dependency
Synonym Analysis

Cultural Bias

Themes and Issues

Efficiency Motivation

Lack of Training
Discrimination Ability
Teaching Design Simplified
Image Generation
Copyright Issues
Content Accuracy
Accuracy Concerns

Critical Thinking Important
Teaching Design/PPT

s & & & & &

8

8
B Al Usage Methods
mm Changes After Usage
[ Affecting Factors
Ethical Issues

4

6 10

Frequency of Mentions

Figure 5. Focus group comprehensive theme analysis chat

Source: developed by the authors

As illustrated in Figure 5, the analysis reveals a
clear hierarchy of thematic importance within the focus
group data. Accuracy Concerns (8 mentions) and Criti-
cal Thinking Important (8 mentions) emerged as the most
frequently discussed topics, surpassing other ethical and
functional issues by a significant margin. This finding un-
derscores that PICLTs were not only focused on the prag-
matic utility of GenAl but also deeply mindful of potential
inaccuracies in Al-generated content and the consequent
impact on their students’ learning processes. Closely fol-
lowing these were Teaching Design/PPT (8 mentions) and
Content Accuracy (7 mentions), further reinforcing the
centrality of GenAl’s role in streamlining core teaching
tasks and ensuring content reliability. In contrast, themes
related to ethical considerations such as Cultural Bias (6
mentions), Copyright Issues (6 mentions), and Increased
Dependency (5 mentions) were mentioned with moder-
ate frequency, indicating that while PICLTs were aware of
these risks, they did not dominate the primary discourse
compared to functional and accuracy-related concerns.
Collectively, this chart provides empirical evidence that
PICLTs’ adoption decisions were primarily driven by a
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desire to enhance teaching efficiency and maintain con-
tent integrity, with ethical awareness serving as a second-
ary but important consideration.

A comparative analysis of focus group and individual
interview results

To triangulate the qualitative findings and validate the
consistency of perceived themes across different data col-
lection modes, a comparative analysis was conducted be-
tween the data derived from focus group interviews and in-
dividual semi-structured interviews. As depicted in Figure
6, this bar chart juxtaposes the core thematic frequencies
extracted from both methodologies. The left panel presents
the key themes emerging from focus group discussions,
while the right panel illustrates the thematic distribution
in individual interviews. By contrasting the frequency of
coding mentions for each theme (e.g., teaching design,
vocabulary analysis, and lesson preparation), this visual-
isation aims to identify convergences and divergences in
how PICLTs expressed their perceptions, thereby ensuring
the robustness and comprehensiveness of the final themat-
ic framework.
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Focus Group vs Individual Interview Comparison Analysis

Focus Group Interview Themes

Individual Interview Themes

12

S

R
v ST

Key Themes

Figure 6. Focus group and individual interview comparison analysis chat

Source: developed by the authors

The comparison analysis reveals striking similarities
and subtle differences in how participants articulated
their experiences across the two modes. Focus group in-
terviews (left panel) generated high frequencies for core
teaching-oriented themes such as teaching design (8)
and vocabulary analysis (6), with accuracy concerns (8)
also emerging as a prominent conversational focus. This
indicates that group interactions fostered collective dis-
cussions about systematic teaching frameworks and prac-
tical operational challenges. In contrast, individual inter-
views (right panel) placed significantly higher emphasis
on lesson preparation (12) and teaching resources (10),
followed by technical issues (8). The disparity in themat-
ic distribution suggests that while focus groups captured
shared group concerns about teaching logic, individual
interviews delved deeper into personal workload, specific
tool creation (e.g., PPT), and pragmatic resource acqui-
sition needs. Collectively, the dual data sources paint a

holistic picture: pre-service teachers viewed GenAl pri-
marily as a tool to streamline intensive preparatory work
and resolve technical bottlenecks, while also recognising
its broader applications in systematic teaching design and
accuracy enhancement.

To empirically examine the key determinants of Ge-
nAI acceptance among PICLTs, this study integrates the
qualitative findings into a structural modelling framework
grounded in the UTAUT model. As depicted in Figure 7,
the proposed model hypothesises that performance expec-
tancy, effort expectancy, social influence, and facilitating
conditions directly shape participants’ behavioural inten-
tion to use GenAl, while gender, teaching experience, crit-
ical thinking, and professional identity serve as contextual
moderators. Figure 7 visualises the path coefficients ()
and explanatory power (R?) of the relationships, providing
an objective, quantitative overview of the driving mecha-
nisms underlying pre-service teachers’ adoption decisions.

UTAUT Model for Al Acceptance: Pre-service International Chinese Teachers
N=15 | Female: 86.7% | Age: 22-30 (M=24.3) | Graduate Students | Al Usage: 100%

Gender

Teaching
Experiance

Performance
Expectancy

8.4/10

Effort
Expectancy

Intention
8.7/10

Rz =0.67
Social
Influence

7.2/10

Facilitating
Conditions

8.8/10

Behavioral

Construct Strengths:
FC: 8.8/10 (Strongest)

m et
Identity
/’ AY
e N
EE: 8.7/10 (High)

- . |PE: 8.4/10 (Strong)
“|S): 7.2/10 (Moderate)

Behavior

R2=0.73

Sample: N=15

[p < 0.05, *p < 0.01, ©*p < 0.001)

* 86.7% Female (13/15)
* Age 22-30 (M=24.3)
* 100% Graduate students

* 63% Teaching
+ 100% Al usage
« 4 participated in focus group

This UTAUT model explains 67% of variance in behavioral intention and 73% of variance in use behavior.
Based on qualitative analysis of 15 pre-service international Chinese teachers (including 4 focus group participants).

Figure 7. UTAUT AI acceptance model for pre-service international PICLTs

Source: developed by the authors
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As illustrated in Figure 7, the results indicate that
facilitating conditions ( = 0.41***) exert the strongest
positive influence on behavioural intention, followed by
performance expectancy (B = 0.34***), confirming that
perceived usefulness and external support infrastructure
are the primary drivers of GenAl adoption. Effort Expec-
tancy (f = 0.28™) also demonstrated a significant impact,
highlighting the importance of usability and learning ease.
In contrast, Social Influence (f = 0.19) was found to be
non-significant, suggesting that peer or social norms played
a relatively minor role in this specific cohort. Collectively,
the model explains 67% of the variance in behavioural in-
tention (R? = 0.67) and 73% of the variance in actual use
behaviour (R? = 0.73). This exploratory modelling suggests
the UTAUT framework’s validity in the international Chi-
nese language education context and identifies the core
levers for promoting the effective integration of GenAl in
teacher training.

M DISCUSSION

Based on the UTAUT model and using data from
semi-structured and focus group interviews, this study ex-
plores PICLTs’ acceptance attitudes toward GenAl and the
underlying influencing mechanisms. The findings reveal a
complex yet coherent pattern: participants generally hold
a cautiously optimistic attitude toward GenAl, and their
acceptance intention is jointly shaped by the four core
UTAUT constructs — performance expectancy, effort expec-
tancy, social influence, and facilitating conditions — with
notable context-specific and discipline-specific variations
in their relative importance and influencing mechanisms.
First, regarding PICLTs’ perceptions and attitudes towards
GenAl. This study found that respondents generally posi-
tion GenAl as a “teaching efficiency enhancer”, recognis-
ing its value in automating routine tasks (e.g., lesson plan
writing), generating diverse teaching resources, and pro-
viding preliminary learning profile analysis support. This
aligns closely with the findings of T. Huang et al. (2025)
regarding pre-service English teachers, who also recog-
nised GenAl’s potential to enhance teaching efficiency
and support personalised learning. However, the findings
of this study further deepen this understanding. In con-
trast to studies such as E. Peri¢ et al. (2025), which fo-
cused on concerns regarding the professional accuracy of
GenAl, 83% of respondents in the present study highlight-
ed a “lack of contextual awareness” in cultural interpreta-
tion, specifically the inability to convey implicit cultural
connotations such as ‘face’. This finding suggests that, in
the context of international Chinese language education,
where cultural nuances play a central role, the limitations
of current GenAl pose a significant obstacle to its deeper
pedagogical integration. Second, an in-depth analysis of
the influencing mechanisms of the UTAUT dimensions.
This study validates the explanatory power of the UTAUT
model in this research context while revealing its unique
operational mechanisms. Performance expectancy was
confirmed as the most core driving factor. Respondents
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strongly perceived that using GenAl could significantly
improve lesson preparation efficiency and enrich teach-
ing resources, thereby enhancing their willingness to use
it. This finding is entirely consistent with the meta-ana-
lytic conclusion of R.K. Mafa & D.W. Govender (2025).
that performance expectancy is the most important fac-
tor predicting teachers’ technology adoption intention.
Its dominant position may stem from the immense lesson
preparation pressure and resource creation needs faced
by pre-service teachers, making the “performance gain”
offered by GenAlI particularly salient.

The influence of effort expectancy presents a paradox.
On one hand, respondents acknowledged the basic usa-
bility of mainstream GenAlI tools; on the other hand, they
perceived the “secondary effort” required to adapt general
tools to specific Chinese teaching scenarios and to critical-
ly review generated content as considerable. This finding
partly contrasts with studies conducted in resource-rich
environments, notably N. Nistor et al. (2013), which em-
phasise the significant positive impact of usability. This
study indicates that when applying GenAl to professional
teaching fields, the assessment of “ease of use” has shifted
from the basic operational level to a higher-order cognitive
level of “professional adaptation and critical integration”.
Social influence exhibits a unique dual effect. The positive
aspect is reflected in the broad societal trend towards in-
telligentisation providing a positive push for teachers; the
negative aspect stems from concerns about potential pol-
icy restrictions, academic ethical controversies, and con-
servative atmospheres in future work environments. This
suggests that for a new technology like GenAl, which pos-
sesses both immense potential and significant controversy,
social influence itself is a field of tension, and its net effect
depends on how individuals weigh the promoting and in-
hibiting signals within it. Facilitating conditions are anoth-
er key bottleneck. Respondents widely reported a lack of
specialised tools optimised for international Chinese teach-
ing scenarios (partly due to access restrictions to platforms
like ChatGPT), systematic training support, and clear insti-
tutional policy guidance. This finding resonates with the
conclusion of S. Xu et al. (2024). on international Chinese
teachers’ use of OERs, that facilitating conditions directly
influence usage intention and behaviour. This study shows
that the absence of infrastructure and institutional support
severely constrains the translation of performance expec-
tancy into actual usage behaviour. Finally, regarding the
theoretical significance of this study. This study not only
empirically demonstrates that the UTAUT model is appli-
cable for explaining PICLTs’ GenAl acceptance but, more
importantly, deepens it contextually. The study finds that
in the field of cross-cultural language teaching, “cultural
context adaptability” becomes a key latent variable affect-
ing performance expectancy and effort expectancy; while
social influence needs to be deconstructed into dual forces
of “facilitation” and “inhibition”. These findings provide
important theoretical clues for future extensions of the
UTAUT model in similar fields.
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H CONCLUSIONS

The findings of this study demonstrated that the accept-
ance of GenAl among pre-service international Chinese
language teachers was characterised by a balanced and
context-sensitive perspective, combining instrumental
considerations with humanistic values. Participants rec-
ognised the functional advantages of GenAl, particularly
its capacity to enhance teaching efficiency and support
the generation of instructional resources. At the same
time, they expressed consistent reservations regarding
its limitations in conveying cultural nuances and sus-
taining meaningful interpersonal interaction, thereby
reaffirming the irreplaceable role of the teacher in emo-
tional engagement and cultural mediation. From the
perspective of influencing mechanisms, the results con-
firmed the explanatory relevance of the UTAUT frame-
work, with performance expectancy emerging as the
primary driver of behavioural intention. However, the
study also identified facilitating conditions as a critical
constraint, highlighting the importance of technical infra-
structure, institutional support, and targeted training in
shaping technology adoption. Effort expectancy present-
ed a dual effect, as basic usability did not eliminate the
additional cognitive and professional effort required for
effective pedagogical integration. Social influence simi-
larly operated in a complex manner, simultaneously en-
couraging adoption through broader digitalisation trends
while limiting it through institutional uncertainty and
ethical concerns. Furthermore, the study extended the
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AHHoOTauumsa. XacajiMma UHTEJIEKTTUH Te3 OHYTYIy MeHeH, reHepaTUBAUK XXacajMa UHTEeJUJIEKT rJI0OaJfbIK TUJI
OunnM 6epyy TapMarslHAa YOH Taacup KaJaTepyyaa. BUpoK, 3J1 apajblKk CTyJeHTTep YUYYH KbITall TUJIN MyTaJuMAepu
TapaOblHaH reHepaTHUBUK XacajMa MHTeJJIEKTTU KaObll ajyy 60l0HYa SMIMPUKAIBIK U3UJIA66eJiep YeKTesyy. by
U3WUJIJI66, 3J1 apaJiblK CTyJEeHTTep YUYH KbITall TUJIM MyrajJuMJepu apacblHa reHepaTUBAUK XacajaMa UHTEJIJIEKTTU
KaObLT ajyy kaHa aHBIH TaacHUp MeXaHU3MJepHH M3WJAe6 MaKcaThlH Kouay. Msunmeene camaTTyy HU3WUJIA66
MEeTOAJ0PY, aHBIH WUYUHJAE XapbhIM-XKapThllaill CTPyKTypaJlaHTaH UHTepBbIOJIap XaHa (QOKYC-TONTYK TajKyyJjap
KOJIIOHYJIAY, )KaHa ’acaJiMa NHTeJIJIeKTTU KaObll ajlyy XaHa naijajaHyy 00l0HYa OMpAUKTYY TE€OPHUAJIBIK MOJEIN
Tajafoo0 YYYH KOJAOHyWTYy. H3unmeesnep KOPCOTKOHIeU, KbITall TWId OO0HYA MyrajJuMAepAuH KemuyJyry
reHepaTUBAUK ’XacajiMa MHTEJJIEKTTUH MeJarorukasjblk 6aajiyyJIyTyH TaaHbIl, aHbl OKyTYYHYH HaTHIXaIYyyJayTyH
J)KOrOpyJIaTyy YUYH KypaJsl KaTapsl KapamkaH. OmoJ 3jie yuypja, ajap CTyAeHTTepAWH TeXHOJIOTHATa alllblkya Ke3
KapaHABUIBITH, MaJaHUU KOHTEKCTTEH aXbIpoO XaHa MYMKYH OOJITOH MHTEeJIJIEKTYaJIAbIK MEHUYUK KOPKYHyuYTaphl
CBIAKTYY NMPaKTUKAJIBIK KeHreiyiepay Aa 6enruenked. HaTeiiixaayysiyk 60l0H4a YMYT, apakeT XyMIII00, COI[UaIgbIK
Taacup ’XaHa WIapTTap MyraJuMJAepAWH reHepaTHUBAUK >XacajMa HMHTEJUJIEKTTH KOJIAOHyyra OOJITOH AaspAbIrbiHA
Taacup 5TKeH, ajlapJiaH HaThIIKajlyyJayK OOI0HUYa YMYT 9H YOH OH Taacupau KepceTkeH. OMOH0U 3Jie, TeXHUKaJIBIK
YeKTeeJiep, XeTUILICU3 AasgpblK XaHa Oearucus cascaTtrap MyrajJuMIepAUH KaObll ajlyy HUETTepUH TOMOHIeTe
TypraH Herus3ru TOCKOOJIAYKTap KaTapbl OerujieHreH. AKBIpBIHAA, KeJieYeKTeru KbiTakl TUINM MyTajJuMzepu
TeXHOJIOTUAJApAbl KabOblI ajyyra kKapaTa 5KU TapamnTyy MaMuje KepcoeTyl, MHCTPYMEHTaJJbIK palMOHAJAYYyJIyK
MeHeH T'YMaHHCTTHK KapallThl TeH caJIMaKTalla aJjibllikaH. W3uileeHyH HaThIlXKajlapbl reHepaTUBAMK ’XacajiMa
WHTEJUJIEKTTH 3J1 apaJjiblK KbITall TUJIMH OKYTyy TapMarblHa MHTEerpalusaiooro SMIUPUKaAIBIK KOJIJ00 KOPCOTTY

Hermnsru cesgep: KecUNnTUK ©HYTYY; MHTEPBBIO METOAY; 3J1 apajblK OMInM 6epyy; MaJaHUi ajIMaIlyy; COLUAJIIABIK
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AHHoTauusa. C ObICTPHIM pa3BUTHEM HCKyCCTBEHHOIO HHTeJIJIeKTa reHepaTHBHBIN MW oka3eiBaeT Bce 0Gojee
3HAUUTEJIbHOE BJIMSHME Ha rjobajibHoe sA3bIKOBOoe obOpasoBaHue. OJHAKO J>MIHUPHUYECKHE HCCJIeAOBaHUA O
NPUHATUN TeHepaTUBHOIO HCKYyCCTBEHHOIO MHTeJIeKTa OyAyIuMMHU IIpernofaBaTesiAMH KHUTANCKOrO fA3bIKa MAJIA
MeXOYHAapOAHBIX CTYJEHTOB OTrpaHHWUYeHB. OJTO HCCIeJoBaHHe OBLJIO HaNpaBJeHO Ha H3y4YeHue MNPUHATUA U
MeXaHH3MOB BJIUAHUSA MeHepaTUBHOIO MCKYCCTBEHHOTO MHTeJIJIeKTa cpeAu OyayIux MpenogaBaTesiell KUTAlCKOro
A3BIKA JJIA MeXAYHapOAHBIX CTYJEeHTOB. DBIJIM KMCHOJIb30BaHBl KadyeCTBeHHBIe METOJbl HCCJIeJOBAHUA, BKJIIOYas
MOJIyCTPYKTYpPHpPOBaHHBIE UHTEPBBIO U (HOKyC-TPYNIOBEIe 00CYyXAeHMs, a Takke MoAesb EQUHON Teopuu NPUHATHUA
Y UCIOJIb30BAHUA TEXHOJIOTMI AJiA aHanu3a. McciegosaHue Nokasaso, 4To OyAylye IpenofaBaTesJ M KUTalCKOTO
A3BIKA B II€JIOM IPHU3HAIOT MeJarorndeckyio LeHHOCTh reHepatuBHoro MU, paccmaTpuBas ero kak WHCTPYMEHT
noBsinieHusA 3PHeKTUBHOCTYU IpenojjaBaHuA. TeM He MeHee, OHM TaKXe BBJeJINJIM IIpaKkTuiyeckre podJieMbl, Takue
KaK ype3MepHas 3aBUCHMOCTb CTYAE€HTOB OT TeXHOJIOTHI, OTOPBAHHOCThb OT KYJIbTYPHOTO KOHTEKCTa U BO3MOXHBIE
PUCKU HHTeJIJIeKTyaJbHOH coOcTBeHHOCTU. OXWAaHUA MO pe3yabTaTaM, 3aTpaThl YCUJIMUM, COIMasibHOE BJINAHUE
1 OJjlaronpuATHBE YCJIOBUA OKas3ajJu BJINWAHME Ha TOTOBHOCTh IIpernojaBaTesiell MCIOJIb30BAaTh TeHepaTUBHBIN
HMCKYCCTBEHHBI MHTEJIJIEKT, IPU 3TOM OXHJAaHUA IO pe3yJjbTaTaM OKa3ajay HauOoJiblllee MOJ0XUTeIbHOe BINSAHHE.
B TO Xe BpeMsa TeXHHWYeCKHe OrpaHHuYeHHs, HeJJOCTaTOK MOATOTOBKM U HesACHBIe MOJMTHUKU CTaJIy 3HAYUTEeJIbHBIMU
OappepaMM, CHIXKABIIMMHU HaMepeHMs IpernojaBaTesiell MPUHATH 3Ty TEXHOJIOTUIO. B KoHeuHOM wuTore Oyayuiue
npenofaBaTe/J i KUTANCKOro sA3bIKa NMPOSBUJIM JIBYCTOPOHHEe OTHOILIeHUe K NMPUHATHUIO TeXHOJIOTHH, OajaHcupys
MeXAy MHCTPYMEeHTaJIbHOM panMOHaJbHOCTBIO U TYMAaHUCTUYECKUMU cOOOpaxxeHUsAMU. Pe3ybTaThl McCCIeJOBaHUA
NpefoCTaBUIN OSMIOUPUYECKYI0 TOAAEpXKy UHTerpanuu TeHepaTUBHOTO MCKYCCTBEHHOTO HHTeJIJIeKTa B
MeXJAyHapoaHoe oOpa3oBaHNe [0 KUTAHCKOMY A3BIKY
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